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M E M O R A N D U M 
 
 
Date:  October 11, 2017 
 
To:   Dr. Steve Frye, Chair 
  English Department 
 
cc: Dr. Bob Frakes, Dean, School of Arts and Humanities  
 Dr. Jacqueline Mimms, Associate Vice President for Enrollment Management 

 Dr. Vernon Harper, Associate Vice President for Academic Programs 
 Dr. Jenny Zorn, Provost/Vice President for Academic Affairs 
 Dr. Horace Mitchell, President 
 
From:   Dr. Kim Flachmann 
     Writing Program Coordinator 
 
Subject:  Writing Program Progress Report for 2016-17  
 
I submit this report as a review of my job responsibilities and the specific achievements of the 
Writing Program during the 2016-17 academic year. I am pleased to have the opportunity to reflect 
on our accomplishments in this report, and I hope that you and I, along with the members of the 
Composition Committee, can set some realistic goals for next year and continue to adapt our 
program to our ever-changing student body and their academic needs.  I also welcome the comments 
and advice of anyone else reading this report. 
 
As part of the mission of the Writing Program, we are constantly rethinking our course goals, 
revising our grading norms, and assessing our standards at every level of writing instruction 
throughout the curriculum; we also work all year on networking with other academic departments at 
CSUB and with Composition Programs at other CSUs and throughout the country.  A major part of 
the Writing Program Coordinator’s job at all CSU campuses right now is to focus on high schools 
with the intention of reducing the need for remediation in English, increasing academic literacy 
throughout the curriculum, and raising the level of student preparedness for college in general, which 
ultimately affects our graduation rates. 
 
Since one person can’t possibly run a program the size of ours, I want to acknowledge some very 
hard-working, dedicated faculty members who willingly share the administrative responsibilities of 
this program: Valerie Turner, Rebecca Hewett, Matt Woodman, Brooke Hughes, Randi Brummett, 
and Abby Flachmann.  (See the final page of this report for their specific contributions.)  
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The following chart provides a brief overview of my job and the Writing Program activities at this point in our 
development. Following the chart is an explanation of each category. 

 
UNDERGRADUATE COMPOSITION Create a master schedule for composition classes 
General Information, pp. 3-6 Oversee placement of students in writing courses  
 Oversee curricular changes 

 Staff courses, including all summer writing classes 
 Organize and deliver annual Composition Orientation for faculty 

 Observe/assess faculty and classes 
 Oversee our Computer Classroom 
 Oversee MyWritingLab and turnitin.com implementation 
 Oversee the Writing Resource Center 
 Oversee Program publications 

 Oversee our Web Presence 
 Oversee Program assessment 
 

Lower-Division Composition, pp. 7-10 Oversee the transition from quarter to semester curriculum 
 Interview, hire, prepare faculty for Summer Programs: Early Start, 

  Summer Bridge, CAMP  
 Oversee the developmental (Eng 910 and 920) curriculum  

 Oversee the Eng 1109 curriculum  
 Coordinate the tutoring requirement in the writing courses 
 Coordinate the Library Labs in Eng 1109 
    
Upper-Division Composition, p. 11-12 Oversee the upper-division writing curriculum 

 Coordinate GWAR courses: Eng 3109, 3119, 3128 
 
GRADUATE PROGRAM, p. 13 Oversee the Teaching Assistant Program/Train TAs 
 Observe TAs     
 Help staff composition classes at local community colleges 
 Administer Writing Certificate Program (w/ Eng Grad Coordinator) 

 
UNIVERSITY-WIDE WRITING Take responsibility for university-wide writing initiatives 
RWAC, pp. 14-15 Offer Reading and Writing Across the Curriculum  
Writing and Gen Ed, p. 15 Coordinate the participation of the writing faculty in the GE workshops 
Tutoring, p. 15-16 Oversee tutoring and the Writing Resource Center  
MWLP, p. 16 Oversee the implementation of MyWritingLabPlus across the curriculum  
GWAR, p. 16 Serve as co-chair of the University-Wide GWAR Committee 
 Oversee the GWAR Exam 
 Oversee the GWAR Demand Tests 
 Coordinate GWAR Counseling  
 
ACADEMIC GRANT WORK, p. 17-19 Coordinate the Early Assessment Program (EAP) in English 
 Design and offer Expository Reading & Writing Course (ERWC) workshops 
 Coordinate the Reading Institute for Academic Preparation (RIAP)  
  Serve on CSU Investing in Innovation (i3) Grant 
  Coordinate initiatives with the Santa Barbara Writing Project 
  Help execute the California Academic Partnership Program (CAPP) Grant 
   
LIAISON WORK, pp. 20-22 Chair the Executive Committee of Building Bridges 
Community, State, National Organize the Building Bridges Conference   
 Attend CSU State English Council meetings 
 Coordinate Trip to Young Rhetoricians’ Conference for Graduate Students 
 Serve on CSU Expository Reading & Writing Advisory Committee 
 Represent Kern County in California Association of Teachers of English 
  Deliver state/national workshops and presentations 
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UNDERGRADUATE COMPOSITION: 
General Information 
 
Accomplishments: 
• In 2016-17, we offered 116 writing classes (19 less than in 2015-16) to 2628 students (down 

from 3089 in 2015-16) with a 97% retention rate;  
• Of this number, 83.4% passed their courses with a C- or higher (87% last year); 
• We had a successful orientation for 36 faculty members at the beginning of 2016-17; 
• After 6 years of pilots, we officially implemented our “sequence or stretch courses” in our 

undergraduate curriculum; 
• We continue to require MyWritingLabPlus and tutoring at the Writing Resource Center in our 

lower-division courses; 
• All composition faculty use Blackboard and turnitin.com; 
• We are in the process of revising our Website and our paper publications with new syllabuses, 

course goals, sample student papers, and instructor comments; 
• We continue to assess a different goal in the Writing Program each year. 
 
Goals: 
• Continue to maintain our high retention rate in composition classes;  
• Renovate our Web presence and publications. 
 

 
Composition Statistics 

 
In 2016-17, we offered 116 writing courses to 2628 students: 71 courses in the fall and 45 in the 
spring. We served 2628 students in composition courses in 2016-17, compared to 3089 students in 
2015-16—for an average FSR of 23:1 at the end of the year.   In this period, we achieved a 97% 
overall retention rate in these courses. By course, over this period, we can boast a 95% retention rate 
in English 910, 100% in English 920, 96.5% in English 1109, 94% in English 3109, 98% in English 
3119, and 99% in English 3128. These retention rates are the lowest they have been in composition 
for several years, which I think is due primarily to both the transition to semesters and the 
implementation of the new General Education requirements/guidelines. 
 

 
Placement into Lower-Division Writing Courses 

 
Students are placed each semester into writing classes by their English Placement Test (EPT) results 
or an equivalent test. Some statewide movements are affecting students’ placement in writing 
courses throughout the CSU.  The Early Assessment Program (EAP), initiated by the Chancellor’s 
Office, has been part of the California Standards Test (CST) since 2001.  Students in their junior 
year of high school who wanted to attend a CSU took an augmented objective placement exam (15 
additional questions) and wrote an essay until the 2014-15 academic year.  For the past three years, 
students took Smarter Balanced in 11th grade, which included a revised version of the EAP exam. In 
2015, 439,660 students throughout the state (compared to 432,825 the previous year) took this exam 
in English in 11th grade. In Kern, 12,460 students took the Smarter Balanced Assessment this past 
year, compared to 12,098 in 2015-16. On this exam, the performance labels have been changed to 
the following: 

• Standard Exceeded (ready for college composition) 
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• Standard Met (ready for college composition after passing an appropriate intervention) 
• Standard Nearly Met (not ready for college composition) 
• Standard Not Met 

These designations are based on cut-off scores set by the California Department of Education in 
consultation with the California State University.  Those who are ready for college composition can 
go directly into freshman composition at any CSU and over half of the California Community 
Colleges.  The intervention available to students who have met the standard, but not exceeded it, is 
the Expository Reading and Writing Course (ERWC), which students can take during their senior 
year in high school. If they earn a C or higher in this course, they can go directly into freshman 
composition. Students who scored “Standard Nearly Met” and “Standard Not Met” must take the 
EPT for placement. On the state level, 26% of the 11th grade students exceeded the standard for 
English, and 33% met the standard—for a total of 59%. In our county, 19% of our students exceeded 
the standard for English, while 33% met the standard (a total of 52%-- higher than 48% last year and 
dramatically higher than the 9% ready for college in our county in 2003, the first available records). 
 
We continue to accept the Bakersfield College English Placement Test results (pass or fail) on our 
campus. In addition, Bakersfield College and Taft College now accept the Smarter Balanced test 
results for placement in their English courses, which is a very positive change for our local students. 

 
 

Composition Orientation 
 
In Fall 2015, I hosted a Composition Orientation that prepared 36 writing faculty for their teaching 
responsibilities. At this all-day meeting, the faculty received their office assignments, shared 
teaching strategies, discussed the department philosophy for teaching composition, and considered 
new department policies affecting composition.  We also worked collaboratively on course 
syllabuses, and all new faculty members reconnected with their mentors from their Teaching 
Assistant (TA) experiences or were assigned a mentor if they went through the TA Program at 
another college.   This workshop has proved to be a good way for us to work on our syllabuses for 
each writing course, make decisions about courses with multiple sections, and generally get 
ourselves geared up for another academic year. At the end of our formal faculty orientation, the 
librarians and tutors joined us for dinner. 

 
 

Curricular Changes 
 

Within the Writing Program, we are constantly designing and redesigning the writing courses to 
meet the needs of our ever-changing students and to adjust to successful national trends.  We 
currently have accepted the new EPT cut-off scores established by the CSU Chancellor’s Office.  In 
addition, our proposal to turn all writing courses into “sequence or stretch” courses, which we have 
been researching and piloting for six years, was approved by the Academic Senate in 2014-15.  This 
change in our curriculum involves extending our course standards and goals to meet the needs of 
students entering our courses at different levels.  Last year, most students who started their 
composition requirements with English 910 stayed with the same cohort for a full year—through 
English 910 and 110 or through 920 and 1109. The faculty subcommittee chairs assess and 
recommend changes to the curriculum every year. These subcommittee chairs, or “level leaders,” 
changed this past year; they are Abby Flachmann for English 910 and English 920 and Rebecca 
Hewett for English 1109, 3109, and 3119. 
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Computer Classroom 

 
Our writing classes meet one day per week in a computer classroom so students can actually do peer 
evaluation, revision, and other electronically based activities during class.  We have dedicated 
Classroom Building 101 to this purpose.  Thanks to the department and the dean’s office, we got 
funding this year to replace all the computers in this room so that we once again have a fully 
functioning computer lab for our writing classes. This room is essential to our hands-on approach to 
composition. 

 
 

MyWritingLabPlus (MWLP) 
 
MyWritingLabPlus, an updated version of MyWritingLab, is an online program designed to help 
students with writing and grammar necessary for persuasive, logical, and effective writing. It allows 
students access to work on grammar, mechanics, writing, and research skills at their own pace and 
on their own time.  MyWritingLabPlus supports different learning styles as well, utilizing audio 
files, videos, and interactive exercises.  Students also receive access to two other resources in 
MyWritingLabPlus: (1) Pearson Tutor Services lets students submit their papers (up to 15 pages 
each) in any subject area and gives individualized feedback from a person with a Master’s or Ph.D. 
in that subject; the papers are returned with comments in 48 hours or less, and (2) Pearson Writer, a 
new resource that we piloted in select writing classes this year, includes a grammar/research guide, 
automatic writing review, a citation generator, a research database, and a project/task manager.  (All 
the reviews of this product from both faculty and students were extremely positive.)  Our 
MyWritingLabPlus Headquarters is located in CB 100.   
 
This past year, 5093 students (down from 6263 last year) logged into MWLP.  This includes 345 
courses in over 22 disciplines that required students to use MWLP in some way. Faculty in English 
and across the curriculum now have the option of adding this Web-based instructional package to 
their course requirements.   
 
 

Supplementary Programs 
 
For the seventh year, all composition faculty are using Blackboard to supplement their instruction. 
We have learned, however, that no matter how hard we try, we cannot run completely paperless 
classes in composition.  The lower-division students and the new faculty in particular need handouts. 
We cannot rely on students in these particular classes to print material before they come to class.  
Many of our students don’t have access to computers on a regular basis. As for the new faculty, they 
are generally creating handouts and designing strategies as they teach. 
 
In all of our writing courses, we are using turnitin.com so students have continuity in learning how 
to recognize and correct occurrences of plagiarism. Faculty have recently learned about other 
features in the turnitin program that benefit our work in writing courses, like the grade book and the 
electronic comment option for marking papers.  We also require our students in writing to visit the 
Writing Resource Center, which conducted 6,105 writing consultations this past year. 
  
In addition, we are still benefiting from the funds for leisure reading books that Jan Titus received 
from her grant proposal to the Patricia C. Brown Foundation.  These are housed in the hall of the 
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Classroom Building in a set of shelves labeled “Take a Book; Leave a Book.”  They support our 
Sustained, Silent Reading (SSR) requirement of 10 to 20 minutes per class when we ask students to 
read a book of their choice quietly during class.  This is often the only reading of any kind that many 
students have ever done. 
 
 

Web Presence 
 

Nine years ago, Valerie Turner and Rebecca Hewett put our Composition Handbook (about 500 
pages) online.  The faculty section of the handbook is password protected. Five years ago, we 
generated a new draft of the detailed requirements or “standards” for each of our writing courses that 
took into consideration the new semester schedule and the adoption of our “sequence” configuration 
of courses.  We then made changes in the standards to reflect our revisions in the curriculum and in 
our tutoring requirements. The revisions include the new course goals that came out of our standards 
subcommittees, new syllabuses to represent these goals, and new sample student papers with 
instructor comments that coincide with the composition grading guidelines. The collection also 
contains the composition grading rubric, policies for writing courses, GWAR handouts, and other 
related documents.  It serves as a training manual for new faculty, as well as a resource manual for 
returning faculty. We are currently revising this “handbook” again with material relevant to our new 
course structure this past year.  This document is now linked to the department Web page at the 
following URL:  csub.edu/English/writingprogram. 

 
Two years ago, we merged our composition material with programs that we also host, such as the 
Reading Institute for Academic Preparation (RIAP) and the Expository Reading and Writing Course 
(ERWC) Program, into a single Web page that we call The Literacy Connection; it is located at 
csub.edu/theliteracyconnection.  We are also currently updating this page with our new course 
material. 

 
 

Program Publications 
 

We revised our overview of the Writing Program in booklet form for 2015.  This past year, we 
revised it again to represent our new Gen Ed curriculum and our stretch courses. 

 
 

Program Assessment 
 
In the able hands of Valerie Turner, we are assessing a different goal in the Composition Program 
each year, and, after consultation, we readjust our curriculum to address our findings.  Valerie 
consults with the program “level leaders” to discuss the data and draw their conclusions. All of our 
assessment data in composition are entered in Task Stream each semester. 
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Lower-Division Composition 
 
Accomplishments: 
• We taught 438 students (down from 669 students) in our Summer Programs (Early Start, 

Summer Bridge, CAMP) in summer 2016 in 17 sections of English: 340 in Early Start; 52 in 
Summer Bridge; 16 in CAMP; 

• Of the 438 summer students, 30 were service students (and unable to move up) while 171 (42%, 
up from 32% the previous year) moved up at least one level;  

• Of the 1949 students in lower-division composition courses in 2016-17, we retained 97% of 
them;  

• We successfully restructured English 910 and 920 to fulfill the first semester of our stretch 
courses ending up in English 1109;   

• We redesigned the MWLP requirement for all comp courses; 
• We met and/or exceeded the benchmarks that we set in all our lower-division writing courses. 
 
Goals: 
• Increase our retention rates in lower-division writing courses; 
• Continue to reduce the number of students who need developmental English; 
• Reduce the English 910 class size to 18-20; 
• Re-start the English 90/97 curriculum in IELC; 
• Increase student performance in MyWritingLabPlus. 
 
 

Lower-Division Statistics 
 

In all the summer sessions for 2016, we taught 438 students: 340 in Early Start; 52 in Summer 
Bridge; 16 in CAMP.  Of the total, 171 of the 408 non-service students (42%, compared to 32% in 
2015) moved up at least one level: 
• In Early Start and Summer Bridge, 106 out of 362 non-service students (29%) moved up at least 

one level in summer 2016 (compared to 34% the previous summer).  
• In CAMP, 8 out of 16 (50%, compared to 16% in 2015) moved up at least one level in 2016.  
Based on a longitudinal study conducted by Enrollment Management in 2011, 94% of the students 
who moved up at least one course during the summer succeeded in their fall courses. 

 
For the past year, our retention rate during the academic year for 1949 lower-division students was 
97%:  
• We retained 95% (down from 100%) of the students in English 910 (N=298;* 344 in 2015-16)  
• We retained 100% (same as 2015) of the students in English 920 (N=216;* 670 in 2015-16)  
• We retained 96.5% (down from 99.9) of the students in English 1109 (N=1435; 1469 in 2015-16) 
*Notice the dramatic decrease in the number of developmental students over the past year.  There is 
a similar increase in upper-divisions students. 
 
These retention rates involve working way beyond the classroom to keep contact with the students, 
encourage their focus on their success in college, while helping them improve their analytical 
reading and writing abilities.  The success of this lower-division program rests solely with the 
dedicated faculty, who consistently work outside of their classes to keep students enrolled in CSUB 
and work individually with them on their skills. 
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Summer Programs 

 
Our Summer Programs include Early Start, Summer Bridge, and CAMP. The curricula for these 
summer courses, developed by Abby Flachmann, consists of reading and writing instruction that is 
based on the work of the CSU Expository Reading and Writing Task Force. At the end of two weeks 
in Early Start, Summer Bridge, or CAMP, students take a Qualifying Exam (QE) that is graded by 
faculty members other than the students’ instructors, and students are placed into a composition 
course by their performance on this subjective measure. 
 
We searched and screened for summer faculty in April and hired them in May.  Then Abby 
Flachmann offered a faculty orientation in preparation for our summer classes.  In 2011, Early Start 
was voluntary; in 2012, students scoring below 132 on the EPT were required to take Early Start; for 
the past three summers, students who scored below 147 on the EPT have had to take Early Start.  As 
we require more students to take Early Start, the number of students moving up at least one class has 
been dropping.  But on their evaluations, students generally praise the basic skills they are receiving 
through the program in college reading and writing. 
 
 

Developmental English 
 
The most important change in the area of developmental English since 2003 has been a movement to 
teach the equivalent of the English 910 curriculum in the last year of high school. We started this 
venture 15 years ago when 12 of our 18 local comprehensive high schools agreed to integrate some 
“expository reading and writing modules” into their classes for students who were not exempt from 
developmental English, based on their Early Assessment Test results. Now, when completed as 
senior English by students who score “Standard Met” on the Smarter Balanced Assessment, this 
Expository Reading and Writing Course (ERWC) replaces remedial English in all 23 CSUs and in 
approximately half of the California Community Colleges.  So “Standard Met” students who take 
this reading/writing class and earn C or better can start freshman English in college.  This 
curriculum, originally made up of 14 modules that interweave interactive reading and writing 
instruction, is now in its second edition and is expressly aligned with the Common Core State 
Standards. Further work in this area is described later in this report under “Academic Grant Work” 
(p. 18).  A well-orchestrated experience in learning how to write, this course is to date the best 
bridge we have built between high school and college. 
 
Based on our collective training in the CSU Reading Institutes for Academic Preparation (RIAP), for 
which we have been funded for fourteen years, we redesigned both English 910 and 920.  These 
institutes have helped us discover strategies for teaching vocabulary and critical reading to our 
students, many of whom are reading well below grade level. We have also maintained in these two 
classes our recreational reading requirement (10-20 minutes of “Sustained Silent Reading [SSR]”) 
during every class meeting. 
 
Further work in this area is described later in this report under “Academic Grant Work” (p. 16). 
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English 910 
 

Based on the current research in reading and literacy spear-headed by the CSU Chancellor’s Office, 
over the past nine years we have dramatically changed the content of English 910 (previously 
English 80) to include substantial work in vocabulary and analytical reading as well as writing.  We 
are also requiring that all faculty who want to teach English 910 go through at least one complete 
Reading Institute for Academic Preparation (80 hours of research and professional development).  A 
subcommittee, now chaired by Abby Flachmann, implemented our sequence or stretch courses this 
year, starting with English 910 or 920 and “stretching” the Student Learning Outcomes through 
English 1109.  So, on the semester schedule, students in English 910 move directly to English 1109 
for the second semester, completing their “stretch” freshman composition course in one year.   
 
For the past year, the faculty teaching English 910 worked in and out of the classroom to retain 95% 
(down from 100% in 2015-16) of the 298 students registered in these courses.  This is quite an 
accomplishment with students at this level, who typically drop their courses when the work becomes 
difficult.  We have evidence from Enrollment Management to show that getting through English 910 
is a reliable predictor that the student will persist in college. 
 
 

English 920 
 
For the past year, our retention rate in English 920 (previously English 99) for 216 students was 
100% (the same as 2015-16).  In teaching this course, we work hard in and out of class to keep our 
students focused on their English skills, including coming to class and doing their homework.  Like 
English 910, this course is the first part of a stretch composition course that starts at a little higher 
level than 910/1109.  But as in the first stretch or sequence, students go directly from 920 to 1109, 
completing freshman composition in one year.   
 
After successfully completing either stretch course, we find the students have renewed self-
confidence that they can make it through their university courses to graduation. 
 
 

English 1109: Curriculum 
 

Over the past year, we retained 96.5% (down from 99.9% in 2015-16) of the students in English 
1109 (N=1435).  This is a course that students often drop and retake on other college campuses.  But 
we concentrate on keeping our students in this course so they complete their Gen Ed writing 
requirement at their home campus in a timely fashion. 

 
Based on the current computer literacy levels of our students, we adjusted the Library Lab 
requirement for English 110 six years ago.  The implementation of the Library Lab is now up to each 
instructor.  They can choose from the following options: (1) a separate library lab, (2) class time for 
library instruction, or (3) a General Studies research course offered by the librarians. 

 
 

MWLP Requirement 
 

Nine years ago, we began a pilot focusing on a new Web-based program called MyWritingLab.  We 
experimented with skills assigned, mastery levels, independent vs. face-to-face delivery, and the 
like.  We received an overwhelmingly positive reaction from both students and faculty, applauding 
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this venue for grammar and writing instruction.  We now assign a standard Web-based curriculum to 
our students in all lower-division composition courses and then reinforce this Web-based instruction 
with activities during class that vary from instructor to instructor. (See “Undergraduate Composition: 
General Information,” page 5, for a description of this program.) The coordinators of this 
requirement (Brooke Hughes and Randi Brummett) supply the composition instructors with weekly 
electronic reports on the progress of their students.  
 
This past academic year, the students’ MWLP test scores in lower-division writing courses did not 
improve as much as they had in the previous two years: 
 

2014-15   2015-16   2016-17 
Eng 80/910 +13 percent points  +13 percent points  +4.9 percent points  
Eng 99/920 +16.9 percent points  +18 percent points  +1.74 percent points 
Eng 110/1109 +14.07 percent points  +14.39 percent points  -1.97 percent points 
 
The improvement of students in non-English courses who were required to complete MWLP was 
also low this year: +3.94 percent points (+8.2 percent points in 2015-16). However, students in 
upper-division writing courses in 2016-17 improved their scores +18.46 percent points (+17.78 
percent points in 2015-16).   
 
Faculty members report that their students are more confident in their writing, that they are ready for 
more advanced writing skills earlier in the semester, and that the quality of their writing improves 
faster with this program. We are constantly looking at test results and adjusting our approach to 
supporting students in writing courses; we believe MyWritingLabPlus gives us a focus and an 
anchor for this requirement that we can use as a springboard throughout our writing curriculum. 
 
 

Assessment 
 
Developmental Benchmark Met: We looked at Thesis Statement for this group in 2016-17.  
Developmental English student thesis statement scores did not technically meet the benchmark for 
the Exceeds Expectations (2% instead of the “at least 10%” benchmark) and Below Expectations 
categories (28% instead of the “no more than 20%” benchmark). However, because these categories 
represent extremes in student skill levels, especially for Developmental English students and because 
the majority of sores, 72%, fall into acceptable categories (28% for the “at least 25%” Meets 
Expectations benchmark and 42% for the “no more than 45%” Approaching Expectations 
benchmark), this benchmark is considered met.  
• Developmental English had a 60% participation rate. (English 910 = 91%; English 920 = 22%) 
 
A2 Benchmark Met:  We looked at Thesis Statement for this group in 2016-17.  
Thesis statement direct assessment scores met all benchmarks except one.  Eight percent of students 
scored in the Exceeds Expectations category, missing the benchmark of “at least 10%” by 2%.  
Thirty-five percent of students scored in the Meets Expectations category, surpassing the benchmark 
of “at least 25%” by 10%.  Fifty-three percent of students scored in the Approaching Expectations 
category, missing the “no more than 45%” benchmark by 8%.  And finally, 4% of scores fell in the 
Below Expectations category, surpassing the benchmark of “no more than 20%” by 16%. 
Note: A2 had a 55% participation rate.   
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Upper-Division Composition 
 
Accomplishments: 
• During the previous year, we have retained 97% (down from 99.9%) of the students in our 

upper-division writing courses (N=679);  
• We met the benchmarks that we set in all our upper-division writing courses. 
 
Goals: 
• Increase our retention rates in upper-division writing courses; 
• Reduce the class size in our GWAR courses. 
 
 

Upper-Division Statistics 
 

All of our upper-division writing courses fulfill the Graduation Writing Assessment Requirement 
(GWAR): English 3109, 3119, and 3128.  In all of these courses for the 2016-17 AY, we retained 
97% of our students: 94% in Eng 3109, 98% in Eng 3119, and 99% in Eng 3128. Eng 3109 remains 
the most popular GWAR course in English in 2016-17 (N=462). All faculty who teach these courses 
have attended both General Education “Workshops” and several GE “Conversations,” sponsored by 
the AIMS office. 
 

 
English 3109 

 
Fifteen years ago, as we worked on our Subject Matter Competency requirements, we created a new 
option for students to fulfill the upper-division writing competency mandate—an online composition 
course (English 3109: Modes of Writing) as a GWAR alternative.  In the past year, we achieved a 
94% retention rate in this course (down from 99.9% in 2015-16) with consistently high enrollment 
figures (N=462, as compared to 339 in 2015-16).  For security reasons, we require two on-site 
meetings in each section of this course (to get a writing sample on the first day and to give a final 
exam on the last day), at which times we check the identification of the students whose proficiency 
we are validating.  
 
This hybrid class is much more work for the faculty than a traditional class because it involves so 
much intensive one-on-one instruction, so I recommend a reduction in class size from 30 to 25 for 
best student results.  But the students truly appreciate this option because they can literally take the 
course around their schedules.   
 
 

English 3119 
 
Also on the upper-division level, we offer English 3119: Advanced Composition.  It focuses 
primarily on rhetoric (or persuasive strategies) and style (alternative language choices for expressing 
similar ideas).  Ever since we redesigned this course in spring 1999, the curriculum has been well 
received as demonstrated by the SOCIs and the 98% (N=187) retention rate (down from 99.9% in 
2015-16).   
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English 3128 
 

English 3128: Writing Literary Analysis is designed for English majors to fulfill the GWAR 
requirement but is open to all students. Last year, during spring semester, we offered one section of 
English 3128 to 30 students.  The retention rate for this course was 99% (down from 99.96% in 
2015-16).  This course more than our other upper-division writing courses has no pattern of 
enrollment or retention to help us discover the best schedule for these sections, but we will continue 
to study it. 
 
We have effectively adjusted all three of these courses to the new Gen Ed requirements, as our 
faculty participate actively in the GE activities during the year.  We end each semester with 
assessment of student performance and look closely at the student evaluations to make sure these 
courses are accomplishing what they need to in their role as the final writing courses students take 
before they graduate. 
 
 

Assessment 
 

GWAR Benchmark Surpassed:  We looked at Thesis Statement in GWAR classes in 2016-17. 
Thesis statement scores surpassed all benchmarks.  Thirty-three percent of students scored in the 
Exceeds Expectations category, surpassing the benchmark of “at least 10%” by 23%.  Twenty-nine 
percent of students scored in the Meets Expectations category, surpassing the benchmark of “at least 
25%” by 3%.  Thirty-eight percent of students scored in the Approaching Expectations category, 
surpassing the “no more than 45%” benchmark by 7%.  No scores fell in the Below Expectations 
category.  Note: GWAR had a 31% participation rate.   
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GRADUATE PROGRAM 
 
Accomplishments: 
• In 2016-17, 3 Teaching Assistants were accepted into the TA Program in Composition; 
• We awarded 6 Writing Certificates in 2016-17; 
• Four colleges in the area continue to hire our students to teach composition. 
 
Goals: 
• Keep the lines of communication open with our local community colleges; 
• Continue to produce MA students who are well trained in composition studies; 
• Include more reading theory in our Writing Certificate to accommodate the needs and direction 

of the current market in composition. 
 
  

Teaching Assistant Program 
 
Within the Graduate Program, I oversee the Teaching Assistants.  We trained 3 new Teaching 
Assistants in 2016-17 (4 in 2015-16) who, along with their predecessors, constitute a group of 167 
TAs in our program since its inception in 1989.  These graduate students first take English 5130: 
Composition Theory and Practice (usually in the fall); then apprentice with a faculty member in a 
writing course they want to teach by shadowing him or her for at least a quarter; and, concurrently 
with the apprenticeship, participate in English 6000, a graduate practicum that helps students process 
what they are experiencing with their mentors in the classroom.  Last year, we continued to refine 
our apprentice programs at CSUB, BC, Porterville College, and Taft College. In the past year, we 
placed all 3 students at CSUB, including one at the Intensive English Language Center. 
 
 

Writing Certificate Program 
 

Our graduate students can receive a Writing Certificate if they take English 5110 (Approaches to the 
Analysis of Writing), 5120 (Rhetorical Theory), 5130 (Composition Theory and Practice), and either 
5140 (Writing in a Second Language) or 5150 (Teaching Basic Writers).  This cluster of classes 
constitutes the minimum requirements for teaching college writing. The certificate itself is often the 
documentation that puts our graduate students above the competition in their attempt to secure a job 
teaching at the community-college level.  These courses also count towards our MA Degree in 
English. In the past year, 6 of our graduate students (9 in 2015-16) completed this Writing 
Certificate. 
 
 

Staffing at Other Colleges 
 
On a regular basis, I get calls from Bakersfield College, from the BC extension in Delano, from 
Cerro Coso, from Porterville College, and from Taft College asking for recommendations for part-
time, full-time temporary, and tenure-track faculty positions in English.  Our Teaching Assistant 
Program has an excellent reputation, and our students represent us well when they get into their own 
faculty positions. Of the last 29 tenure-track openings at BC, our graduate students were awarded 24 
of them.  In fact, the last 5 English chairs at Bakersfield College have been our past graduate 
students.  Currently, the English Department Chair at both BC and TC are products of our MA 
Program with the Writing Certificate. 
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UNIVERSITY-WIDE WRITING 
 
Accomplishments:  
• This past year, we offered Reading and Writing Across the Curriculum through the Faculty 

Teaching and Learning Center to 16 faculty to support the university’s work in writing through 
General Education; 

• The composition faculty played significant roles in the Gen Ed meetings and workshops on 
reinforcing written communication; 

• In 2016-17, we had 5875 tutor contacts at the Writing Resource Center (down from 
6885 in 2015-16); 

• We worked with 32 different disciplines at the WRC in 2016-17 (the same number as in 
2015-16); 

• We discontinued our online tutoring service in the WRC because of cost; 
• In the past year, 5093 students logged into MWLP (6263 in 2015-16); 
• In the past year, the MyWritingLabPlus Headquarters had 12,577 student contacts via 

phone and email;  
• The MWLP staff also made 82 class visits across the curriculum to explain, promote, and 

clarify the details of the program; 
• As of 2016-17, 30% of our faculty at CSUB are trained in MWLP from 22 different 

departments; 
• In the previous year, student scores in MyWritingLabPlus went up in all developmental 

writing courses and down in freshman composition; 
• From 2006-2016, 4503 students have been enrolled in Hum 207/407 and 277/477 with 

an average increase of  1.41% from pre-test to post-test in 2015-16; 
• A total of 587 students in 2016-17 (31% of 1911 graduates) took the GWAR exam, down 

from 995 in 2015-16 (48% of 2094 graduates) and 733 who took the exam (39% of 1891 
graduates) in 2014-15; 

• Of this number, 62% passed the exam in 2016-17 (compared to 68.5% in 2015-16); 
• We gave 15 GWAR demand tests in 2016-17 to accommodate various student conflicts with 

the university test dates; 
• Three designated GWAR advisors counseled 20 GWAR students in 2016-17 (same number as 

in 2015-16); 
• We met all our benchmarks in GWAR classes. 

 
Goals 
• Continue the Reading and Writing Across the Curriculum Program; 
• Offer more workshops at the Writing Resource Center; 
• Continue to increase enrollment in Hum 207/407 and in 277/477; 
• Continue to increase the number of faculty outside of English using MyWritingLabPlus; 
• Get broader representation from the university community to participate in the GWAR readings.  

 
 

Reading and Writing Across the Curriculum 
 

From 2011-2014, Title V funded a Reading and Writing Across the Curriculum (RWAC) Program at 
CSUB for all faculty who were interested in learning how to use reading and writing strategies to 
teach their course content.  These are four-day workshops that focus on academic vocabulary and 
reading on the first day, academic writing on the second day, and a summary of various approaches 
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to reading and writing across the disciplines on day 3.  In the second phase of the program, 
composition faculty are paired with RWAC faculty to assist them in applying these strategies to their 
actual course content.  At the end of this professional development, faculty complete a research 
project on the implementation of these strategies in their classes and present their projects to the 
group.  For this past academic year, we offered this program to 16 faculty across the disciplines with 
3 composition consultants.  This activity was approved by the General Education Committee as a 
workshop in Written Communication Reinforcement.   
 
 

Written Communication in General Education 
 

In 2016-2017, the Writing Program continued its role in the General Education Program as the 
Program Coordinator was appointed the Learning Community Facilitator in Written Communication 
and as composition faculty implemented their course proposals approved the previous year by the 
General Education Committee.  Then the comp faculty for a second summer played significant roles 
in the General Education Summer Institute. The writing faculty throughout the year participated in 
the training of faculty outside of English who will be reinforcing writing skills in their courses. 

 
 

Tutoring 
 

The Writing Resource Center (WRC): AY 2016-17 was our seventh year of running an 
independent Writing Resource Center that serves the entire campus.  This past year, we worked hard 
under the leadership of Jeff Eagan to create a very efficient, successful tutoring center that serves the 
entire campus.  In this period, we had 5875 tutor contacts in the Center, representing 32 different 
disciplines.  We discontinued the online tutoring at the WRC that we started in 2013-14 and offered a 
series of Writing Workshops.  We attribute the healthy numbers in the center over the past three years 
to several factors: First, our surveys say that word of mouth was a major part of our growth. Second, 
students claim they returned to us because they were very satisfied with what they learned from the 
tutors.  Third, the students reported better grades when they came to the WRC. 
 
MyWritingLabPlus (MWLP): Managed by Brooke Hughes and Randi Brummett, this Web-based 
program offers instruction in the writing process, grammar, usage, and research strategies.  Students 
take a diagnostic test that proposes an individualized program for each person.  The exercises move 
from “Recall” to “Apply.” Students also have access to an online program that takes them step by 
step through Pearson Tutor Services, a program that gives students feedback on up to 15 papers of 
10 to 15 pages each. We piloted MWLP from 2007-2010 before recommending it for university-
wide use in an effort to have a common denominator across the curriculum to support our writing 
instruction.  In winter 2012, we adopted this program for use across the curriculum.  In 2016, we 
added Pearson Writer, an online grammar handbook, to our MWLP program.  We use this program 
in all composition courses with a different set of tasks required for each of our courses. In addition, it 
is the core of Hum 207/407, which are stand-alone courses for MWLP.  
 
Some typical student comments about the program include the following: 
“I can work at my own pace, which is nice since I have a busy life.” 
“The videos are great! I finally get comma splices!” 
“I can try as many times as possible and not feel stupid.” 
“I feel in control of my learning.” 
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Brooke Hughes and Randi Brummett offered orientations on a regular basis to all advisors in 2016-
17 and to faculty across the curriculum since winter 2012. They also offered orientations to students 
and produced bi-weekly progress reports for all faculty using the program.   
 
 

Use of MWLP Across the Curriculum 
 
The MyWritingLabPlus Headquarters provides support for students and faculty using 
MyWritingLabPlus. We provide technological support for students, help students with logging in 
and maneuvering around the site, and offer a place where students can work on the program.  We 
also provide technological support for faculty. To date, over 30% of our faculty across the 
curriculum from 22 different departments have been trained to use this program in their classes. In 
2016-2017, the MyWritingLabPlus Headquarters had 12,577 student contacts via email and phone.  
Students can also take MWLP in Hum 277/477, which were renumbered Hum 2070/4070 last year; 
however, we did not offer these courses then because the instructors were on sabbatical.  From 2006-
2016, 4503 students have been enrolled in Hum 207/407 (and previously 277/477 as well) with an 
average increase of 1.41% from pre-test to post-test in 2015-16..  
 
Other interesting information for 2016-17 includes the following: 

• 2,178 papers were submitted to Pearson Tutor Services; 
• the MWLP Website received 17,041 page views, with a total of 54.2% of visitors returning; 
• the coordinators produced videos for the Rowdy Talks. 

 
 

Graduation Writing Assessment Requirement (GWAR) 
 

GWAR Courses: CSUB has 7 courses that were screened by the university-wide GWAR 
Committee and approved to fulfill the GWAR requirement. The university-wide committee assesses 
these courses systematically every three years. (See p. 23 for a list of these courses.) 
 
GWAR Exam: We offer the GWAR Exam once each semester. We test over 30% of our graduating 
students per year through the GWAR Exam: 31% in 2016-17 (N=587 out of 1911 graduates); 48% 
in 2015-16 (N=995 out of 2094); and 39% in 2014-15 (N=733 out of 1891).  Our pass rate for this 
exam has also remained fairly stable: 62% in 2016-17; 68.5% in 2015-16; and 65% in 2014-15.  
 
GWAR Demand Tests: We also offer GWAR Demand Tests to anyone who has a conflict with the 
standard GWAR test dates. This is one of the many ways our Writing Program continues to adjust to 
the complex lives of our students.  In the past year, we gave 15 demand tests.   
 
GWAR Counseling: The demand for counseling after students attempt the GWAR has not only 
pedagogical importance but also public relations value. Three faculty members share these duties.  In 
2016-17, we had 20 students come in for counseling (out of 587 test-takers); in 2015-16, we also 
counseled 20 GWAR students (out of 995 test-takers).  If a student wants to appeal his or her results, 
the exam is re-read by two normed readers other than the original readers of that particular paper.   
 
GWAR Committee: Made up of a representative from each school and each GWAR course, the 
University GWAR Committee, which I co-chair with Dr. Paul Newberry, continued to function 
efficiently. The committee members deal with routine business, such as exam logistics; evaluate the 
GWAR courses; set policy for the GWAR requirement; and oversee the assessment of the courses 
that satisfy the GWAR throughout the curriculum.  



 17 

ACADEMIC GRANT WORK 
 
Accomplishments: 
• In 2016-17, 19% of our Kern County students (17% in 2015-16) were exempt from remediation 

in English based on the results of the 11th grade Smarter Balanced (SBAC) test; an additional 
33% were conditionally ready for college English (52% total), leaving only 48% for that 
academic year who were not eligible for college English; 

• We offered two 4-day high school ERWC training sessions to 43 faculty in Kern County in 
2016-17; 

• Of our 18 comprehensive high schools in the Kern High School District, 17 are offering the 
Expository Reading and Writing Course (ERWC) in 12th grade for A-G credit; 

• We delivered another very successful Reading Institute for Academic Preparation (RIAP) to 66 
faculty in AY 2016-17, representing high school, community college, and CSUB across the 
disciplines; 

• I continued to work on the CSU Chancellor’s Office federal Investing in Innovation (i3) grant; 
• We were invited to send a Kern County faculty member to the Santa Barbara Writing Project; 
• We continued to work with the Kern High School District on our California Academic Program 

Partnership (CAPP) grant that was funded four years ago. 
 
Goals: 
• Continue expanding the EAP program and the use of the ERWC in 12th grade in our region; 
• Continue to offer professional development for teaching expository reading and writing; 
• Continue to offer the Reading Institute for Academic Preparation (RIAP); 
• Send more teachers (from all levels of education) to the Santa Barbara Writing Project; 
 
To support our campus work in developmental English this year, we have continued our liaison work 
with the high schools.  Four intersegmental academic programs in reading and writing are providing 
strong support for our composition curriculum and are serving to reduce the number of students who 
need developmental English on the college level:    
 
(1) the Expository Reading and Writing Curriculum (ERWC) 
(2) the Reading Institute for Academic Preparation (RIAP) 
(3) Investing in Innovation (i3) 
(4) California Academic Partnership Program (CAPP) 
 

 
Early Assessment Program in English (EAP)/Expository Reading and Writing Course (ERWC) 

 
The Early Assessment Program is a collaborative activity between the CSU and the California 
Department of Education. AY 2016-17 was the sixteenth year that high school juniors participated in 
the program, which now has new designations for rating the student performance on the SBAC. The 
new categories are listed on pages 3-4 of this report. In the Kern High School District, we had 19% 
Exceed the Standard for College English and 33% Meet the Standard (= 52% Ready or 
Conditionally Ready for Freshman English) in 2016-17; for comparison, 26% Exceeded the 
Standard for College English and 33% Met the Standard (= 59%) in the entire state. For Kern 
County to be seven percentage points from the state is miraculous and is a tribute to our local high 
school English teachers. 
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The expository reading and writing “modules” in English that make up the Expository Reading and 
Writing Course were written by the state Expository Reading and Writing Course (ERWC) Advisory 
Committee, on which I serve, and are designed to function as the intervention for getting those who 
have met the standard completely ready for college English.  The modules are based on the 
assumption that nonfiction and critical thinking are the missing links between graduation from high 
school and placement into freshman composition on the college level. Over 800,000 teachers in the 
state have gone through ERWC training to be certified to teach this course. 
 
In our district, 17 high schools (out of 18 comprehensive schools) are offering the full ERWC senior 
reading and writing class in nonfiction (with A-G Program Approval in the UC system, effective fall 
2006); the final school is adding this course to their senior-level options this coming fall. The 
Antelope Valley School District in our EAP service area has required the Expository Reading and 
Writing Course for all of its senior classes since fall 2008. 
 
Our state-level ERWC Advisory Committee was also responsible this year for preparing faculty to 
train all senior high school teachers in the ERWC curriculum in the 1200+ California public high 
schools. Then these faculty (in pairs of high school and college representatives) trained others in 
their region.  In our area, we provided two 4-day high school training sessions for 43 teachers this 
past year.  This training focused on the ERWC curriculum and the Common Core State Standards in 
English.  We are also making sure the teachers in our community know how to navigate the 
password-protected ERWC online community, sponsored by the CSU Chancellor’s Office. 
 
 

Reading Institute for Academic Preparation (RIAP) 
 

With the assistance of the CSU Chancellor’s Office and the Kern High School District, we have 
offered the Reading Institute for Academic Preparation (RIAP) for 14 years.  Open to teachers across 
the curriculum for the past 8 years, this workshop is organized around various nationally renowned 
speakers on academic vocabulary/language, academic reading, and academic writing.  We meet for 
five 2-day sessions to hear new ideas/research and then discuss the use of the new material.  Each 
high school or college sends a “team” of two to three faculty to the workshops over the period of one 
academic year. In 2016-17, 20 schools sent 66 participants (12 leaders and coaches; 54 participants); 
in 2015-16, 20 schools sent 78 participants (13 leaders and coaches; 65 participants).  Each 
participant conducts a research project based on teaching a “module” he/she writes during the 
institute.  These studies show through pre- and post-tests the success of the reading and writing 
curriculum we present to the participants. 
 
For 2015-2016, we built our RIAP schedule around the following speakers: Ernest Morrell (At-Risk 
Students); Cris Tovani (Academic Vocabulary/Language and Reading); and Kelly Gallagher 
(Academic Writing). 
 
Based on these institutes, we have dramatically changed our curriculum for entering students.  These 
first-year courses now include a substantial amount of direct instruction in analytical reading as well 
as more argumentative writing.   
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Investing in Innovation (i3) Grant 
 

In 2012, two of our high schools were chosen to be in the Investing in Innovation (i3) grant, a 
federal award secured through the CSU Chancellor’s Office to study the effectiveness of the 
Expository Reading and Writing Program statewide.  I was a coach in the program working with the 
12th-grade teachers at Independence and Highland high schools as they taught the ERWC 
curriculum.  In 2014-15, we completed the outside evaluation of this program (through WestEd), 
which resulted in “statistically significant” improvements in the academic work of students who took 
ERWC in 12th grade. This past year, we wrote another i3 grant proposal for $13 million to further 
expand the ERWC program; it was funded, and I was invited to be on the Steering Committee for 
the grant and co-chair a committee on making ERWC an online or hybrid course option.  

 
 

Santa Barbara Writing Project 
 
For the past six years, we have been invited to send one or more participants each year to the South 
Coast Writing Project in Santa Barbara (SCWriP).  The Kern Council of the California Association of 
Teachers of English, which I chair, nominated a Kern County English teacher from North High 
School to attend SCWriP, who represented us extremely well in Santa Barbara over the summer of 
2016. 
 

 
California Academic Partnership Program (CAPP)  

 
In AY 2012-13, Vickie Spanos, from the Kern High School District office, and I wrote a CAPP 
Grant proposal. We were funded in Fall 2013 to create a plan for the entire Kern High School 
district, CSUB, Bakersfield College, and Taft College to form a partnership and work together to 
make the movement from high school to college even more straightforward and seamless than it 
already is for students in our service area. After identifying all the key “players” and asking them to 
enter the conversation during our first year, we set our objectives and divided our primary work into 
subcommittees to help us accomplish our mission over the next four years.  These subgroups have 
changed slightly as the grant has evolved, but they focus on the following important issues in our 
community: (1) FAFSA completion, (2) long-range student academic plans, (3) fourth-year high 
school math, (4) Professional Development, (5) AVID tutors, and (6) One Book, One Bakersfield, 
One Kern.  We are making good progress in all six areas and are heading toward a county 
“promise,” much like the Long Beach Promise, that moves its students smoothly and seamlessly 
through their education from K to 16.  Last year, we received additional funding to serve as a 
“Demonstration Grant,” with the purpose of telling the story of our evolution to others.
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LIAISON WORK 
 
Community 
 
Accomplishments: 
• In the spring of the 2017, we celebrated our 27th year of Building Bridges, a local mini-

conference, for 116 participants; 
• We had 9 colleges or programs, 11 high schools, along with representatives from the Kern High 

School District office, the Kern County Library, the Kern Foundation, and the Kern County 
Superintendent of Schools participate in the Building Bridges conference, offering 15 break-out 
sessions with 30 presenters in 2017;  

• We also had 4 publishers’ presentations at Building Bridges in 2017. 
 

Goals: 
• Continue to expand our mini-conference to other colleges in our region; 
• Increase our high school participation in the local conference. 

 
 

Building Bridges Mini-Conference 
 
This past year, we celebrated the 27th year of our annual, local Building Bridges conference that 
brought together 116 faculty in 2017 from 9 different college campuses and programs (Bakersfield 
College English, Bakersfield College Academic Development, CSUB English, Porterville College 
English, Cerro Coso English, Taft College English, BC English for Multilingual Students, CSUB 
Intensive English Language Center, and Fresno City College) and 11 high schools for a full-day 
discussion of composition and literature. In 2013, we officially invited our high school colleagues to 
join us at this previously all-college meeting. This past year, we had 30 high school teachers and 
administrators attend the conference. Within this format, we also hosted an extremely successful 
book fair of 4 publishers in 2017, making it possible for us to look at new books and teaching 
materials in both composition and literature. The ESL faculty from four of the schools also attended.  
We provided a breakfast for the administrators of the attending schools. We are very grateful for the 
supplementary funds provided for this activity by the administrators on both the high school and 
college levels. 

 
 

State and National  
 
Accomplishments: 
• I represented CSUB at the state-level meetings of the CSU English Council; 
• Rebecca Hewett took four Teaching Assistants in June 2016 to the National Young Rhetoricians’ 

Conference; 
• As a member of the Expository Reading and Writing State Advisory Committee, I served on the 

Steering Committee for the ERWC Program and the Investing in Innovation (i3) Grant; 
• As a member of the Expository Reading and Writing State Advisory Committee, I helped 

organize and deliver the ERWC training sessions; 
• I represented CSUB as the President of the Kern Council of California Association of Teachers 

of English (CATE), which also requires that I serve on the state board of this organization; 
• I attended three national conferences and three state conferences in the past year. 
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Goals: 
• Continue to attend CSU English Council meetings; 
• Continue to take new Teaching Assistants to the Young Rhetoricians’ Conference; 
• Provide more training throughout the state and country in expository reading and writing; 
• Continue to serve as the President of the Kern Council of CATE; 
• Continue to participate in national and state conferences. 

 
 

CSU English Council 
 
As I usually do, I attended the CSU English Council meeting this past academic year.  This is a 
group of CSU English Department Chairs, English Graduate Program Coordinators, and 
Composition Coordinators from all 23 CSUs who come together to exchange ideas and discuss 
various issues on their campuses. We had our regular business meetings and presentations on 
relevant literature and composition topics.  Then the Composition Coordinators from the CSU met 
separately from the rest of the group for a brief period to discuss the current trends, problems, and 
solutions in writing programs in the CSU.  We typically spend the majority of this isolated time 
discussing how to run our programs more efficiently. 
 
 

Young Rhetoricians’ Conference 
 
Every year, I take the current CSUB Teaching Assistants to the Young Rhetoricians’ Conference in 
Monterey.  At this three-day conference, the students are exposed to national figures in the field of 
rhetoric and introduced to some exciting new research through a variety of presentations. In summer 
2016, Rebecca Hewett took four students to this meeting. This conference lets the participants 
experience a stimulating introduction to the professional network in rhetoric and gives them a sense 
of the field on a national level.   
 
 

Expository Reading and Writing Advisory Committee 
 
At the invitation of the CSU Chancellor’s Office, I serve on the Expository Reading and Writing 
Advisory Steering Committee (previously the Expository Reading and Writing Task Force) that, for 
the past 13 years, has designed the state intervention English curriculum (the Expository Reading 
and Writing Course) for the 12th grade within the Early Assessment Program (for students whose 
EAP [now SBAC]  test scores show they have Met the Standard or Not Yet Met the Standard  for 
entrance into college English. Since our initial appointment in October 2003, our committee 
members have written the nonfiction modules that are the curriculum for the Expository Reading and 
Writing Course (ERWC), trained faculty in both high school and college to teach this curriculum, 
read and evaluated the surveys and student work sent to us by teachers who piloted the modules, and 
designed a professional development program for further training.  In 2012, we also completed a 
second edition of the ERWC curriculum. Three years ago, we divided our work into categories that 
we each oversee.  I was placed on the Steering Committee for the entire program and on the 
subcommittee to expand the ERWC program. As a group, we also plan the annual summer institute 
for updating ERWC trainers throughout the state. Finally, this committee oversees the work of the 
second Investing in Innovation (i3) grant that Nancy Brynelson of the CSU Chancellor’s Office was 
awarded in fall 2016.   
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California Association of Teachers of English 
 
In 2008, I was elected President of the Kern Council of the California Association of Teachers of 
English (CATE), an organization that serves K-16 English teachers throughout the state.  This means 
I am responsible for offering to educators at all levels in our county activities related to the teaching 
of English.  To this end, I work with the Kern Council Board of CATE to provide special networking 
and events for the members of this organization in our region.  I also make the three national 
speakers from our Reading Institute for Academic Preparation (RIAP) available to all teachers in our 
community as a recruitment tool for our local chapter of CATE.  Our RIAP speakers typically draw 
an audience of 150 or more teachers. 

 
 

State and National Workshops and Presentations 
 
In conjunction with my own publications and the grants that I oversee, I travel to individual schools 
and national conferences every year to talk about writing, reading, and critical thinking.   I typically 
attend the following meetings and conferences in the name of CSUB: 
 
CSU English Council 
English Council of the Two-Year Community Colleges 
California Association of Teachers of English 
National Association of Developmental Education 
Conference on College Composition and Communication 
Young Rhetoricians’ Conference 
 
When appropriate, I present my own research and the academic grant work that I oversee at CSUB 
in a continued effort to promote the sharing of ideas and practices in order to raise the general level 
of literacy throughout Kern County, California, and the nation. 
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Summary of the Composition Program 
 
        Following is a flow chart of the Composition Program in its current status. 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

FRESHMAN COMPOSITION 
 

      English 910  OR           English 920 
Reading and Writing              Critical Thinking/Writing                
              MWLP                   MWLP 

 

FRESHMAN COMPOSITION  
 

English 1109 
Writing and Research 

 
 

SUMMER COURSES 
 

          Summer Bridge        Early Start          CAMP 
                   
 

Humanities 2070/4070 
One-Unit Writing Adjunct Labs 

Recommended for all students in courses that require writing 
 

GRADUATION WRITING ASSESSMENT REQUIREMENT 
 

Take the GWAR Exam OR 
Take a GWAR Course 

 
Comm 3008   Eng 3109    Eng 3119   Eng 3128   Hist 3008       PPA 4038    ADM 510 
Technical        Modes      Advanced   Writing  Historical          Public               Technical  
and Report      of Writing     Writing           Literary Writing   Writing            Policy-Making       Communications 
Writing      Analysis               Process 

Success in Life! 
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IMPORTANT NOTE: 
 
I take great pride in the fact that our composition faculty actively share in the administration of our 
Composition Program, and, in fact, I have been asked to present this model in several national 
forums.  For a plan like this to work, strong faculty need to come forward and take charge of specific 
aspects of the program within the framework set by its goals.  The advantages of this approach are a 
positive investment of the faculty in the program and an informed group of people teaching our 
courses.  Our students ultimately benefit from both of these outcomes. 
 
I would like to acknowledge the ongoing assistance of the following faculty in the Composition 
Program: 
 
Valerie Turner Assessment Coordinator for the Writing Program 
   Editor of the Composition Handbook 

Co-Director of Writing Reinforcement for General Education 
 

Rebecca Hewett Coordinator of English 110  
   Coordinator of Upper-Division Writing Courses 
   Composition Program Historian  
 
Matt Woodman GWAR Research Coordinator 
   GWAR Chief Reader  
   GWAR Head Counselor 
 
Brooke Hughes Co-Coordinator of the University-Wide MyWritingLabPlus Program 
 
Randi Brummett Co-Coordinator of the University-Wide MyWritingLabPlus Program 

 
Abby Flachmann Coordinator of Early Start, Summer Bridge, and CAMP Curriculum 

  Coordinator of Developmental English  
Chair of the Composition Sequence/Stretch Subcommittee  
Liaison to Enrollment Management for English Summer Programs  

  Author of OBOBOK Module (for high school and college) 
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