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Final Narrative Report for CSUB Compass II Network Partnership  

Bakersfield College and Taft College provide more than half of CSU Bakersfield’s 
transfer students and represent a distinct region with tremendous educational needs. The region is 
characterized by a large Hispanic population, low income, very-low college-going and transfer 
rates, extensive needs for remediation, and a high proportion of first-generation college students. 
Together we hope to ensure that inquiry, analysis, and critical thinking skills are “practiced 
extensively, across the curriculum, in the context of progressively more challenging problems, 
projects, and standards for performance.” The Critical Thinking Across the Curriculum (CTAC) 
initiative involved faculty from CSU Bakersfield, Taft College, and Bakersfield College. 
Professors from all three institutions and representing a wide variety of disciplines have joined 
together in a faculty learning community to (1) select an aspect of critical thinking for our pilot 
project, (2) develop a rubric to assess the appropriate critical thinking skills, (3) calibrate our use 
of the rubric, and (4) analyze our critical thinking results. These preliminary results indicate that  

Background 

     The CSU Bakersfield service region is much more geographically isolated than others in 
southern California. CSUB is the only four-year comprehensive university within a 100-mile 
radius and transfers from its partner community colleges represent over half of our transfer 
students. As such, this cooperative is uniquely qualified and expressly dedicated to address the 
region’s educational aspirations. The region is characterized by a large Hispanic population, 
very-low college-going and transfer rates, extensive needs for remediation, and a high proportion 
of first-generation college students. In addition, CSU Bakersfield has the highest Pell-eligibility 
of any four-year public university in California. These are factors that are becoming increasingly 
important to address for the state and nation.  

     Critical thinking is one of the most broadly-valued student learning outcomes across a variety 
of disciplines within and outside of academia. As reported in “Raising the Bar: 
Employers’ Views on College Learning in the Wake of the Economic Downturn” (AAC&U and 
Hart Research Assoc. 2010), 81% of the employers surveyed believed that colleges should place 
more emphasis on helping students develop critical thinking and analytical reasoning skills. 
Considerable attention has been drawn to this issue since the publication of “Academically 
Adrift: Limited Learning on College Campuses” (Arum and Roksa, University of Chicago Press, 
2011), an indictment of the ability of colleges to improve students’ ability to think critically. 
Their analysis of results from the Collegiate Learning Assessment (CLA) indicates that 45% of 
students "did not demonstrate any significant improvement in learning" within the first two years 
of college and 36% did not improve over four years of college. 
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     In general, student learning can be enhanced by engaging practices that are intentional and 
reinforced over time—much as has been demonstrated in the writing across the curriculum 
movement. Just as writing skills often benefit from instruction that is tied directly to subject 
matter instruction, so too might critical thinking skills. While writing is often an explicit 
expectation for students within a disciplinary course, critical thinking is more often implicit. One 
of the anticipated outcomes of this project is that the critical thinking components of disciplinary 
coursework will be delineated for faculty and students. Student outcomes are likely to benefit 
from an increase in intentionality and from curricular improvements based on analysis of student 
learning assessment. 

Activities 
Our major activities include discussions of national trends in education and accreditation as well 
as brainstorming around effective collaborative projects. We landed on “Critical Thinking 
Across the Curriculum” as an ongoing collaborative project. The scope of participation included 
about 720 individuals from community colleges (CC) and the California State University 
(CSU)—faculty, administrators, and students (Table 1). This event featured an invited speaker, 
Paul Gaston, a national figure in General Education reform. His presentation on “Intentionality 
in General Education” launched CSUB’s campus GE reform efforts. A mid-year campus 
dialogue kept the conversations going with Jonathon Alexander as the invited speaker and 
established the basis for CSUB’s “Guiding Principles for General Education Reform.” 
 
Table 1. Involvement in the Bakersfield Compass Project 

 Direct Involvement Indirect Involvement Total 
CSU Faculty 19 80 99 
CC Faculty 5 3 8 
CSU Administrators 1 6 7 
CC Administrators 5 1 6 
CSU Students 0 420 420 
CC Students 0 180 180 
Total 30 690 720 
 
Coordinating faculty with different calendars (CSUB on the quarter system and CCCs on 
semesters) has been a challenge because some face-to-face meetings that we hoped to schedule 
in spring were too late for the semester campuses and, in the fall, faculty at CSUB did not return 
to campus until September. Due to the great distance (100 miles separates Antelope Valley 
College from Taft College) the Antelope Valley campus had to curtail its participation in the 
CTAC initiative due to the heavy reliance on face-to-face meetings: 

•  “Faculty Institute on General Education” featuring Paul Gaston, CSUB, Sept. 5-6, 2012 
• “Campus Dialogue on General Education” featuring Jonathon Alexander, January 31 - 

February 1, 2013 
• “Compass Conversations” Taft College, Oct. 2, 2012 
• “Compass Conversations” Bakersfield College, Nov. 2, 2012 
• “Compass Conversations” CSU Bakersfield, September 6, 2012 
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• An interdisciplinary contingent of faculty attending the WASC Retreat on Core 
Competencies: Critical Thinking and Informational Literacy, October 11-12, 2012 
(Garden Grove, CA) 

• Poster Presentation at Give Students a Compass Meeting: The Future of General 
Education: Context, Collaboration, and Competencies Mar 8-9, 2013 (Redwood City, 
CA) 

• Oral Presentation at Southern California Critical Thinking Forum, Apr 26, 2013 
(Pomona, CA) 

• Five Intercampus CTAC Faculty Learning Community Meetings: November 9, 15, 19; 
January 10, 17. The Learning Community: 

o selected an aspect of critical thinking for our pilot project 
o developed a rubric to assess the appropriate critical thinking skills 
o calibrated our use of the rubric 
o individually administered a critical thinking assignment in a disciplinary course 
o analyzed our critical thinking results 

Budget 
We have only received $6,300 of the originally awarded, $12,600. This was supplemented with 
$8,474 of rollover from the previous grant for a total of $14,774. A total of $600 was charged by 
the grants office for indirects. Almost $5,000 was spent on travel. About $9,300 was spent to 
compensate 18 faculty (modest stipends or iPads) for developing the critical thinking project, 
rubric, norming, and data collection/analysis. 
 
Major Travel Expenditures 
Five participants at the WASC Retreat on Core Competencies: Critical 
Thinking and Informational Literacy, October 11-12, 2012 (Garden Grove, CA)   

$3953 
 

One additional participant (beyond the three CO-supported) at the Give 
Students a Compass Meeting: The Future of General Education: Context, 
Collaboration, and Competencies Mar 8-9, 2013 (Redwood City, CA) 

$734 

Two presenters at the Southern California Critical Thinking Forum, Apr 26, 
2013 (Pomona, CA) 

$207 

 
Though we have encumbered all of the funds we have received thus far, we have not received the 
final $6,300 installment. This final amount will be used to cover the expenses for the two all-
faculty GE meetings and off-campus speakers (September 5-6, 2012 and January 31-February 1, 
2013), about $6,000.  
 
A Final Financial Accounting of the Grant expenditures will be submitted as soon as all funds 
are delivered and encumbered. 
 

Answers to Questions (some redundancy) 
 

1. What were the main activities and accomplishments of your networking partnership?  
 

• “Faculty Institute on General Education” featuring Paul Gaston, CSUB, Sept. 5-6, 2012 
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• “Campus Dialogue on General Education” featuring Jonathon Alexander, January 31 - February 
1, 2013 

• “Compass Conversations” Taft College, Oct. 2, 2012 
• “Compass Conversations” Bakersfield College, Nov. 2, 2012 
• “Compass Conversations” CSU Bakersfield, September 6, 2012 
• An interdisciplinary contingent of faculty attending the WASC Retreat on Core Competencies: 

Critical Thinking and Informational Literacy, October 11-12, 2012 (Garden Grove, CA) 
• Poster Presentation at Give Students a Compass Meeting: The Future of General Education: 

Context, Collaboration, and Competencies Mar 8-9, 2013 (Redwood City, CA) 
• Oral Presentation at Southern California Critical Thinking Forum, Apr 26, 2013 (Pomona, CA) 
• Five Intercampus CTAC Faculty Learning Community Meetings: November 9, 15, 19; January 10, 

17. The Learning Community: 
o selected an aspect of critical thinking for our pilot project 
o developed a rubric to assess the appropriate critical thinking skills 
o calibrated our use of the rubric 
o individually administered a critical thinking assignment in a disciplinary course 
o analyzed our critical thinking results 

 
2. About how many students from each campus participated in your project? In what ways? 

How many faculty participated? In what ways?  
 
See Table 1, above. 
 

3. In what areas did your partnership meet or exceed the goals of your small grant? In what 
areas did your partnership fall short of those goals? If you revised your goals, please 
explain. 
 
Our partnership met our original goals of developing a faculty learning community devoted to an 
improvement in critical thinking skills through explicit attention to those skills in disciplinary 
courses. The group was able to develop a rubric and evaluate authentic evidence of student 
learning. Explicit instruction in disciplinary coursework did improve the ability of students to 
correctly identify the premises of an argument. 
 
Our partnership fell short of meeting our goals in the ability to establish linked courses. The 
logistics were too difficult. Similarly, the distance proved to be too great for our Antelope Valley 
College partners to participate regularly. 
 

4. What LEAP outcome(s) did your project assess? What are the results of that assessment? 

Critical Thinking was assessed in the context of disciplinary courses. The group arrived at a 
shared rubric (attached). The assignments looked at arguments within the discipline to determine 
if students could identify the conclusion and premises of the argument. The norming sessions 
were split over two groups due to logistical reasons. While the two groups arrived at very similar 
prescriptions for determining whether students correctly identified the premises, the two groups 
had substantially different interpretations of the rubric for the identification of conclusions. Thus, 
only the results from the identification of premises were compared across classes. Using the 181 
students who gave their consent and completed both pre-test and post-test assignments, the 
results indicate that explicit attention to critical thinking skills does improve student outcomes for 
both strong and weak students (figure 1) and at all stages of their undergraduate career (figure 
2). 
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Figure 1. Average pre- and post-test scores for the identification of premises as a function of cumulative GPA. 

 

 
Figure 2. Average pre-and post-test scores for the identification of premises as a function of earned units. "Near-grads" 
are defined as those with more than 180 quarter units. 

Relevant to the premise of “Academically Adrift,” Figure 2 shows that students do tend to improve 
their initial (pre-Test) scores as they advance toward graduation with the greatest gains achieved 
at the lower-division. Additionally, there is value added by explicitly addressing critical thinking in 
multiple courses. Since the ultimate state of preparedness for critical thinking is not above 3.0 for 
near-graduates, the campus will need to revise its curriculum to ensure that students have 
additional opportunities to develop and reinforce their critical thinking skills throughout their 
career. It appears to be important to make early strides to improve critical thinking skills and this 
points to the need to continue to work collaboratively with our community college partners. 
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5. What factors facilitated your work? What obstacles or challenges did you encounter? 

Student learning communities proved too difficult to arrange. Few instructors were interested in 
linking their course to another and issues of advertising to potential students. We had one set of 
faculty who were ready to take on all of these challenges but then the department chair needed to 
reschedule one of them. 

 

Distance was also an issue. Antelope Valley College was apprehensive about the difficulty of 
setting up learning communities and when anticipating the coordination of all activities and very 
long travel times to participate in face-to-face meetings, they decided it was necessary for them to 
back out of the project. 

 
6. How has your relationship with partner campuses changed? Do you expect that your 

partnership will continue? Please explain. 
 
Our relationship has been strengthened considerably and we now have faculty and administration 
contacts that will be invaluable as we continue our efforts on a number of fronts. 
 

7. What lessons did you learn that may be useful to other California Community Colleges and 
California State Universities? We are particularly interested in lessons related to 
incorporating high impact practices (such as service-learning, first-year experiences, 
learning communities, and/or undergraduate research) in the GE transfer curriculum, 
assessment of student learning outcomes, faculty development, and student support 
services. 
 

• It is not enough to just offer HIPs to every student. The HIPs must be intentionally 
integrated into the fabric of the university.  

• MUCH work needs to be done in order to move a single institution from simple measures 
of grades and seat-time to the demonstration of learning. MUCH MORE work needs to be 
done in order to make the same transformation across institutions and segments of 
higher education.  

 
8. The primary goal (“end game”) of the “Give Students a Compass” Initiative is to make 

changes in policy and practice that will result in a more engaging and integrative GE 
breadth transfer curriculum. Please identify any changes that we should consider.  
 
Please reconsider the EO-1065 and Title 5 inflexibility in unit counts. There appears to be little 
room for creativity or integration. 

 
 
Prepared by: Carl Kemnitz (Project Director) 
Associate Vice President for Academic Programs 
California State University, Bakersfield 
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