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The California State University

Task Force on Expository Reading and Writing

EXPOSITORY READING AND WRITING COURSE

ASSIGNMENT TEMPLATE
Literacy Debate: Online, R U Really Reading?
	READING RHETORICALLY

· PREREADING

· READING

· POSTREADING



	Prereading 

· Getting Ready to Read

· Introducing Key Concepts

· Surveying the Text

· Making Predictions and Asking Questions

· Introducing Key Vocabulary

	English-Language Arts (ELA) Standard: Writing Applications

2.3 Write brief reflec​tive compositions:
a. Explore the signifi​cance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).
	Getting Ready to Read

Help students connect with the idea of reading in various genres with the following exercise:

Talk with three classamtes about the following phrase. Try to interpret what the following three lines say:  

1. ily                                             (I love you)

2. BBIS                                         (be back in a second)

3.  @TEOTD ru gt party?             (at the end of the day are you going to 

                                                      the party?)
What does each of these “text talk” examples say? 

 Now reading  the following paragraph.

To: benny@yahoomail.com
Fr: skippy1546@gmailcity.com
Hey Benny,

How’s it going? We’re going to be at a football game in your neighborhood this weekend. Do you want me to swing by your house on the way and pick you up? It shoul dbe a good game, and who knows what will happen after the game. If Sally is there she might be willing to talk to you by now.                     See ya,

                                                                  Skippy

Is there something different about the reading you did in the first and second selections? How are they different? Would you call it reading when you interpret a text message?



	ELA Standards:

Word Analysis, Fluency, and Sys​tematic Vocabulary Development
1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.
1.3 Discern the meaning of analogies encountered, analyzing specific comparisons as well as relationships and inferences.


	Introducing Key Concepts



	ELA Standard: Reading Comprehension 

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 
	Surveying the Text 

Have students look at the structure of this text. 
How is this essay organized? Are there different sections?                      How is each section introduced?

	ELA Standards: Reading Comprehension 

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 
2.3 Verify and clarify facts presented in other types of expository texts by using a variety of consumer, work​place, and public documents. 


	Making Predictions and Asking Questions 

Help students wonder aloud about the various types of reading and whether or not online reading is valid.
How is writing a formal essay different from writing an email to a friend?


	ELA Standards: 
Word Analysis and Systematic Vocabulary 

Development
1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.
1.1 Trace the etymol​ogy of significant terms used in political science and history.
1.2 Apply knowledge of Greek, Latin, and Anglo-Saxon roots and affixes to draw infer​ences concerning the meaning of scientific and mathematical ter​minology.
College Expectations: These activities are also designed to de​velop the kinds of vocabulary skills assessed by college placement exams such as the CSU English Placement Test and the UC Analytical Writing Placement Exam. Students should be able to

· Recognize word meanings in context.

· Respond to tone and connotation.
	Introducing Key Vocabulary
Help students, using ideas taken from Janet Allen, to grapple with tough vocabulary in realistic settings.

Look at the following list of words. Are any of them recognizable to you? In groups of three, try to decipher the meaning of any two of the words. 

· Entice

· Dyslexia

· Traditionalists

· Initiated

· Elite

· Neurological

· Cognitive

· Neuroscience

Now, send a representative to another group to spy on their findings. Did they know a word that your group did not? If so, borrow their findings. Also,be willing to share your own findings with other spies who come to your group.




	Reading 
· First Reading

· Looking Closely at Language

· Rereading the Text

· Analyzing Stylistic Choices

· Considering the Structure of the Text

	ELA Standards: Reading Comprehension 

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 
2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.

	First Reading

Help students by giving them a purpose while they read. This is the sort of exercise that Kelly Gallagher might recommend.
As you read, look for two key lines that stand out to you. 

As you read, write your thoughts in the margins. Even if the thoughts do not seem relevant, write them. Obviously, you are thinking something in every paragraph, so write it.

The New York Times

July 27, 2008  http://www.nytimes.com/2008/07/27/books/27reading.html?_r=1&scp=1&sq=literacy%20debate&st=cse&oref=slogin

Literacy Debate: Online, R U Really Reading? 

By MOTOKO RICH

BEREA, Ohio — Books are not Nadia Konyk’s thing. Her mother, hoping to entice her, brings them home from the library, but Nadia rarely shows an interest. 

Instead, like so many other teenagers, Nadia, 15, is addicted to the Internet. She regularly spends at least six hours a day in front of the computer here in this suburb southwest of Cleveland.

A slender, chatty blonde who wears black-framed plastic glasses, Nadia checks her e-mail and peruses myyearbook.com, a social networking site, reading messages or posting updates on her mood. She searches for music videos on YouTube and logs onto Gaia Online, a role-playing site where members fashion alternate identities as cutesy cartoon characters. But she spends most of her time on quizilla.com or fanfiction.net, reading and commenting on stories written by other users and based on books, television shows or movies. 

Her mother, Deborah Konyk, would prefer that Nadia, who gets A’s and B’s at school, read books for a change. But at this point, Ms. Konyk said, “I’m just pleased that she reads something anymore.” 

Children like Nadia lie at the heart of a passionate debate about just what it means to read in the digital age. The discussion is playing out among educational policy makers and reading experts around the world, and within groups like the National Council of Teachers of English and the International Reading Association. 

As teenagers’ scores on standardized reading tests have declined or stagnated, some argue that the hours spent prowling the Internet are the enemy of reading — diminishing literacy, wrecking attention spans and destroying a precious common culture that exists only through the reading of books. 

But others say the Internet has created a new kind of reading, one that schools and society should not discount. The Web inspires a teenager like Nadia, who might otherwise spend most of her leisure time watching television, to read and write. 

Even accomplished book readers like Zachary Sims, 18, of Old Greenwich, Conn., crave the ability to quickly find different points of view on a subject and converse with others online. Some children with dyslexia or other learning difficulties, like Hunter Gaudet, 16, of Somers, Conn., have found it far more comfortable to search and read online.

At least since the invention of television, critics have warned that electronic media would destroy reading. What is different now, some literacy experts say, is that spending time on the Web, whether it is looking up something on Google or even britneyspears.org, entails some engagement with text. 

Setting Expectations
Few who believe in the potential of the Web deny the value of books. But they argue that it is unrealistic to expect all children to read “To Kill a Mockingbird” or “Pride and Prejudice” for fun. And those who prefer staring at a television or mashing buttons on a game console, they say, can still benefit from reading on the Internet. In fact, some literacy experts say that online reading skills will help children fare better when they begin looking for digital-age jobs. 

Some Web evangelists say children should be evaluated for their proficiency on the Internet just as they are tested on their print reading comprehension. Starting next year, some countries will participate in new international assessments of digital literacy, but the United States, for now, will not.

Clearly, reading in print and on the Internet are different. On paper, text has a predetermined beginning, middle and end, where readers focus for a sustained period on one author’s vision. On the Internet, readers skate through cyberspace at will and, in effect, compose their own beginnings, middles and ends.

Young people “aren’t as troubled as some of us older folks are by reading that doesn’t go in a line,” said Rand J. Spiro, a professor of educational psychology at Michigan State University who is studying reading practices on the Internet. “That’s a good thing because the world doesn’t go in a line, and the world isn’t organized into separate compartments or chapters.”

Some traditionalists warn that digital reading is the intellectual equivalent of empty calories. Often, they argue, writers on the Internet employ a cryptic argot that vexes teachers and parents. Zigzagging through a cornucopia of words, pictures, video and sounds, they say, distracts more than strengthens readers. And many youths spend most of their time on the Internet playing games or sending instant messages, activities that involve minimal reading at best.

Last fall the National Endowment for the Arts issued a sobering report linking flat or declining national reading test scores among teenagers with the slump in the proportion of adolescents who said they read for fun. 

According to Department of Education data cited in the report, just over a fifth of 17-year-olds said they read almost every day for fun in 2004, down from nearly a third in 1984. Nineteen percent of 17-year-olds said they never or hardly ever read for fun in 2004, up from 9 percent in 1984. (It was unclear whether they thought of what they did on the Internet as “reading.”) 

“Whatever the benefits of newer electronic media,” Dana Gioia, the chairman of the N.E.A., wrote in the report’s introduction, “they provide no measurable substitute for the intellectual and personal development initiated and sustained by frequent reading.”

Children are clearly spending more time on the Internet. In a study of 2,032 representative 8- to 18-year-olds, the Kaiser Family Foundation found that nearly half used the Internet on a typical day in 2004, up from just under a quarter in 1999. The average time these children spent online on a typical day rose to one hour and 41 minutes in 2004, from 46 minutes in 1999. 

The question of how to value different kinds of reading is complicated because people read for many reasons. There is the level required of daily life — to follow the instructions in a manual or to analyze a mortgage contract. Then there is a more sophisticated level that opens the doors to elite education and professions. And, of course, people read for entertainment, as well as for intellectual or emotional rewards. 

It is perhaps that final purpose that book champions emphasize the most.

“Learning is not to be found on a printout,” David McCullough, the Pulitzer Prize-winning biographer, said in a commencement address at Boston College in May. “It’s not on call at the touch of the finger. Learning is acquired mainly from books, and most readily from great books.”

What’s Best for Nadia?
Deborah Konyk always believed it was essential for Nadia and her 8-year-old sister, Yashca, to read books. She regularly read aloud to the girls and took them to library story hours. 

“Reading opens up doors to places that you probably will never get to visit in your lifetime, to cultures, to worlds, to people,” Ms. Konyk said. 

Ms. Konyk, who took a part-time job at a dollar store chain a year and a half ago, said she did not have much time to read books herself. There are few books in the house. But after Yashca was born, Ms. Konyk spent the baby’s nap time reading the Harry Potter novels to Nadia, and she regularly brought home new titles from the library. 

Despite these efforts, Nadia never became a big reader. Instead, she became obsessed with Japanese anime cartoons on television and comics like “Sailor Moon.” Then, when she was in the sixth grade, the family bought its first computer. When a friend introduced Nadia to fanfiction.net, she turned off the television and started reading online.

Now she regularly reads stories that run as long as 45 Web pages. Many of them have elliptical plots and are sprinkled with spelling and grammatical errors. One of her recent favorites was “My absolutely, perfect normal life ... ARE YOU CRAZY? NOT!,” a story based on the anime series “Beyblade.” 

In one scene the narrator, Aries, hitches a ride with some masked men and one of them pulls a knife on her. “Just then I notice (Like finally) something sharp right in front of me,” Aries writes. “I gladly took it just like that until something terrible happen ....” 

Nadia said she preferred reading stories online because “you could add your own character and twist it the way you want it to be.” 

“So like in the book somebody could die,” she continued, “but you could make it so that person doesn’t die or make it so like somebody else dies who you don’t like.” 

Nadia also writes her own stories. She posted “Dieing Isn’t Always Bad,” about a girl who comes back to life as half cat, half human, on both fanfiction.net and quizilla.com. 

Nadia said she wanted to major in English at college and someday hopes to be published. She does not see a problem with reading few books. “No one’s ever said you should read more books to get into college,” she said. 

The simplest argument for why children should read in their leisure time is that it makes them better readers. According to federal statistics, students who say they read for fun once a day score significantly higher on reading tests than those who say they never do. 

Reading skills are also valued by employers. A 2006 survey by the Conference Board, which conducts research for business leaders, found that nearly 90 percent of employers rated “reading comprehension” as “very important” for workers with bachelor’s degrees. Department of Education statistics also show that those who score higher on reading tests tend to earn higher incomes.

Critics of reading on the Internet say they see no evidence that increased Web activity improves reading achievement. “What we are losing in this country and presumably around the world is the sustained, focused, linear attention developed by reading,” said Mr. Gioia of the N.E.A. “I would believe people who tell me that the Internet develops reading if I did not see such a universal decline in reading ability and reading comprehension on virtually all tests.”

Nicholas Carr sounded a similar note in “Is Google Making Us Stupid?” in the current issue of the Atlantic magazine. Warning that the Web was changing the way he — and others — think, he suggested that the effects of Internet reading extended beyond the falling test scores of adolescence. “What the Net seems to be doing is chipping away my capacity for concentration and contemplation,” he wrote, confessing that he now found it difficult to read long books. 

Literacy specialists are just beginning to investigate how reading on the Internet affects reading skills. A recent study of more than 700 low-income, mostly Hispanic and black sixth through 10th graders in Detroit found that those students read more on the Web than in any other medium, though they also read books. The only kind of reading that related to higher academic performance was frequent novel reading, which predicted better grades in English class and higher overall grade point averages. 

Elizabeth Birr Moje, a professor at the University of Michigan who led the study, said novel reading was similar to what schools demand already. But on the Internet, she said, students are developing new reading skills that are neither taught nor evaluated in school.

One early study showed that giving home Internet access to low-income students appeared to improve standardized reading test scores and school grades. “These were kids who would typically not be reading in their free time,” said Linda A. Jackson, a psychology professor at Michigan State who led the research. “Once they’re on the Internet, they’re reading.” 

Neurological studies show that learning to read changes the brain’s circuitry. Scientists speculate that reading on the Internet may also affect the brain’s hard wiring in a way that is different from book reading. 

“The question is, does it change your brain in some beneficial way?” said Guinevere F. Eden, director of the Center for the Study of Learning at Georgetown University. “The brain is malleable and adapts to its environment. Whatever the pressures are on us to succeed, our brain will try and deal with it.”

Some scientists worry that the fractured experience typical of the Internet could rob developing readers of crucial skills. “Reading a book, and taking the time to ruminate and make inferences and engage the imaginational processing, is more cognitively enriching, without doubt, than the short little bits that you might get if you’re into the 30-second digital mode,” said Ken Pugh, a cognitive neuroscientist at Yale who has studied brain scans of children reading.

But This Is Reading Too
Web proponents believe that strong readers on the Web may eventually surpass those who rely on books. Reading five Web sites, an op-ed article and a blog post or two, experts say, can be more enriching than reading one book.

“It takes a long time to read a 400-page book,” said Mr. Spiro of Michigan State. “In a tenth of the time,” he said, the Internet allows a reader to “cover a lot more of the topic from different points of view.”

Zachary Sims, the Old Greenwich, Conn., teenager, often stays awake until 2 or 3 in the morning reading articles about technology or politics — his current passions — on up to 100 Web sites. 

“On the Internet, you can hear from a bunch of people,” said Zachary, who will attend Columbia University this fall. “They may not be pedigreed academics. They may be someone in their shed with a conspiracy theory. But you would weigh that.” 

Though he also likes to read books (earlier this year he finished, and loved, “The Fountainhead” by Ayn Rand), Zachary craves interaction with fellow readers on the Internet. “The Web is more about a conversation,” he said. “Books are more one-way.” 

The kinds of skills Zachary has developed — locating information quickly and accurately, corroborating findings on multiple sites — may seem obvious to heavy Web users. But the skills can be cognitively demanding. 

Web readers are persistently weak at judging whether information is trustworthy. In one study, Donald J. Leu, who researches literacy and technology at the University of Connecticut, asked 48 students to look at a spoof Web site (http://zapatopi.net/treeoctopus/) about a mythical species known as the “Pacific Northwest tree octopus.” Nearly 90 percent of them missed the joke and deemed the site a reliable source.

Some literacy experts say that reading itself should be redefined. Interpreting videos or pictures, they say, may be as important a skill as analyzing a novel or a poem.

“Kids are using sound and images so they have a world of ideas to put together that aren’t necessarily language oriented,” said Donna E. Alvermann, a professor of language and literacy education at the University of Georgia. “Books aren’t out of the picture, but they’re only one way of experiencing information in the world today.”

A Lifelong Struggle
In the case of Hunter Gaudet, the Internet has helped him feel more comfortable with a new kind of reading. A varsity lacrosse player in Somers, Conn., Hunter has struggled most of his life to read. After learning he was dyslexic in the second grade, he was placed in special education classes and a tutor came to his home three hours a week. When he entered high school, he dropped the special education classes, but he still reads books only when forced, he said. 

In a book, “they go through a lot of details that aren’t really needed,” Hunter said. “Online just gives you what you need, nothing more or less.” 

When researching the 19th-century Chief Justice Roger B. Taney for one class, he typed Taney’s name into Google and scanned the Wikipedia entry and other biographical sites. Instead of reading an entire page, he would type in a search word like “college” to find Taney’s alma mater, assembling his information nugget by nugget.

Experts on reading difficulties suggest that for struggling readers, the Web may be a better way to glean information. “When you read online there are always graphics,” said Sally Shaywitz, the author of “Overcoming Dyslexia” and a Yale professor. “I think it’s just more comfortable and — I hate to say easier — but it more meets the needs of somebody who might not be a fluent reader.”

Karen Gaudet, Hunter’s mother, a regional manager for a retail chain who said she read two or three business books a week, hopes Hunter will eventually discover a love for books. But she is confident that he has the reading skills he needs to succeed. 

“Based on where technology is going and the world is going,” she said, “he’s going to be able to leverage it.”

When he was in seventh grade, Hunter was one of 89 students who participated in a study comparing performance on traditional state reading tests with a specially designed Internet reading test. Hunter, who scored in the lowest 10 percent on the traditional test, spent 12 weeks learning how to use the Web for a science class before taking the Internet test. It was composed of three sets of directions asking the students to search for information online, determine which sites were reliable and explain their reasoning.

Hunter scored in the top quartile. In fact, about a third of the students in the study, led by Professor Leu, scored below average on traditional reading tests but did well on the Internet assessment.

The Testing Debate
To date, there have been few large-scale appraisals of Web skills. The Educational Testing Service, which administers the SAT, has developed a digital literacy test known as iSkills that requires students to solve informational problems by searching for answers on the Web. About 80 colleges and a handful of high schools have administered the test so far.

But according to Stephen Denis, product manager at ETS, of the more than 20,000 students who have taken the iSkills test since 2006, only 39 percent of four-year college freshmen achieved a score that represented “core functional levels” in Internet literacy. 

Now some literacy experts want the federal tests known as the nation’s report card to include a digital reading component. So far, the traditionalists have held sway: The next round, to be administered to fourth and eighth graders in 2009, will test only print reading comprehension. 

Mary Crovo of the National Assessment Governing Board, which creates policies for the national tests, said several members of a committee that sets guidelines for the reading tests believed large numbers of low-income and rural students might not have regular Internet access, rendering measurements of their online skills unfair.

Some simply argue that reading on the Internet is not something that needs to be tested — or taught. 

“Nobody has taught a single kid to text message,” said Carol Jago of the National Council of Teachers of English and a member of the testing guidelines committee. “Kids are smart. When they want to do something, schools don’t have to get involved.” 

Michael L. Kamil, a professor of education at Stanford who lobbied for an Internet component as chairman of the reading test guidelines committee, disagreed. Students “are going to grow up having to be highly competent on the Internet,” he said. “There’s no reason to make them discover how to be highly competent if we can teach them.”

The United States is diverging from the policies of some other countries. Next year, for the first time, the Organization for Economic Cooperation and Development, which administers reading, math and science tests to a sample of 15-year-old students in more than 50 countries, will add an electronic reading component. The United States, among other countries, will not participate. A spokeswoman for the Institute of Education Sciences, the research arm of the Department of Education, said an additional test would overburden schools. 

Even those who are most concerned about the preservation of books acknowledge that children need a range of reading experiences. “Some of it is the informal reading they get in e-mails or on Web sites,” said Gay Ivey, a professor at James Madison University who focuses on adolescent literacy. “I think they need it all.”

Web junkies can occasionally be swept up in a book. After Nadia read Elie Wiesel’s Holocaust memoir “Night” in her freshman English class, Ms. Konyk brought home another Holocaust memoir, “I Have Lived a Thousand Years,” by Livia Bitton-Jackson. 

Nadia was riveted by heartbreaking details of life in the concentration camps. “I was trying to imagine this and I was like, I can’t do this,” she said. “It was just so — wow.” 

Hoping to keep up the momentum, Ms. Konyk brought home another book, “Silverboy,” a fantasy novel. Nadia made it through one chapter before she got engrossed in the Internet fan fiction again.



	ELA Standard:

Word Analysis, Fluency, and Sys​tematic Vocabulary Development
1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.
	Looking Closely at Language




	ELA Standard:  Writing Strategies
1.7 Use systematic strategies to organize and record information (e.g. anecdotal scripting, annotated bibliographies).

ELA Standard: Reading Comprehension 

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organi​zation, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.

	Rereading the Text

Help students understand the artivle by employing various re-reading techniques, many of them taken from Sheridan Blau and Kelly Gallagher:
Look at the thoughts that you wrote as you read. Circle the ones that seem relevant and that you might consider applicable to understanding the text. Notce, but do not mark, the thoughts that were probably not productive in your grappling with the text.

Look back through the article and find lines that show what the author’s purpose was in writing this essay.

Read through the text again with a highliter. This time, as you come to a confusing line or section, highlite it and next to it and write in pen or pencil, “I’m confused.”

Look at the text again. This time, as you read, stop at some thought-provoking sentence and make a “hmmm, I wonder” statement.Record your observations. What does that part of the text make you wonder?

	ELA Standard: Literary Response and Analysis
3.3 Analyze the ways in which irony, tone, mood, the author's style, and the “sound” of language achieve specific rhetorical or aesthetic purposes or both.

College Expectations: These activities are also designed to develop the kinds of close reading skills assessed by college placement exams such as the CSU English Placement Test and the UC Analytical Writing Placement Exam. 

Students should be able to

· Draw inferences and conclusions.

· Respond to tone and connotation.
	Analyzing Stylistic Choices

Help students understand the way that the author captures the language of the online reading:
Does Motoko Rich, the author, use good examples to show what he means by “online reading?” 


	ELA Standards: Reading Comprehension 

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 
2.2 Analyze the way in which clarity of meaning is affected by the patterns of organi​zation, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.

	Considering the Structure of the Text



	Post-reading Activities

· Summarizing and Responding

· Thinking Critically

	Prerequisite 7th Grade ELA Standard: Writing Applications
2.5 Write summaries of reading materials: 
a. Include the main ideas and most significant details.
b. Use the student's own words, except for quotations.
c. Reflect underlying meaning, not just the superficial details.
ELA Standard: Writing Applications
2.2 Write responses to literature: 
a. Demonstrate a comprehensive understanding of the significant ideas in works or passages.
	Summarizing and Responding

Help students capture the meaning of the reading. The following model for a Rhetorical Precis comes from Reading Rhetorically, page 62:
Write a Rhetorical Precis of the article.

1) In one sentence give the following: 
          -name of the author, title of the work, date in parenthesis; 
          -use a rhetorically accurate verb (such as "assert," "argue," "deny," "prove," disprove," "insist," etc.); 
          -use a that clause containing the major claim (thesis statement) of the work. 

2) In one sentence give an explanation of how the author develops and supports the major claim (thesis statement).

3) In one sentence give a statement of the author's purpose.
4)  In one sentence give a description of the intended audience and/or the relationship the author establishes with the audience.



	ELA Standards: Reading Comprehension
2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).

College Expectations: These questions are also designed to develop the kinds of skills assessed by college placement exams such as the English Placement Test and the UC Analytical Writing Placement Exam. Students should be able to

· Identify important ideas.

· Understand direct statements.

· Draw inferences and conclusions.

· Detect underlying assumptions.

· Recognize word meanings in context.

· Respond to tone and connotation.


	Thinking Critically

 Help students understand types of evidence used, using techniques learned from the ancient Greeks and from George Hillocks:
What types of evidence does the author use to make the arguments that he makes?

Does he mostly employ ethos, pathos, or logos?

An ethos claim convinces by appealing to the character or authority of the author. Does Rich make you believe his claims because he is an authority in the field?

A pathos claim convinces by emotional appeal. Does Rich make you believe his claims because he plays on your emotions?

A logos claim convinces by use of reason. Does Rich make you believe his claims because they can be argued with evidence and sound reasoning? Is the evidence effective? 

Find examples of these types of claims throughout the essay.
Based on your findings, what is the most common type of evidence used in this text? Is this a good way to convince someone of your ideas?


	CONNECTING READING TO WRITING

· WRITING TO LEARN

· USING THE WORDS OF OTHERS



	
	Writing to Learn



	Prerequisite 9th-10th Grade ELA Standard: Reading Comprehension
2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite 9th-10th Grade ELA Standards: Writing Strategies
1.5 Synthesize infor​mation from multiple sources and identify complexities and dis​crepancies in the in​formation and the dif​ferent perspectives found in each medium (e.g., almanacs, micro​fiches, news sources, in-depth field studies, speeches, journals, technical documents).  

1.6 Integrate quota​tions and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for docu​mentations in the text, notes, and bibliogra​phies by adhering to those in style manuals (e.g., Modern Lan​guage Association Handbook, The Chi​cago Manual of Style).
ELA Standard: Writing Strategies
1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting, annotated bibliographies).  


	Using the Words of Others

Help students incorporate other authorities into their writing:
Also, from Bean, (“Authority as Reader and Writer”)this section will help students view themselves and their classmates as valid authorities with independent and compelling voices.

Interview fellow classmates. Be sure to copy their words faithfully. You might want to ask them this question: Is internet reading and writing the same as academic reading and wrting? Use their full names and quote them in your paragraph.

Help students interpret and synthesize from multiple sources rather than a single text approach. According to Michele Simpson and Sherrie Nast (“Encouraging Active Reading at the College Level” page 371), this will help ease the transition from high school to college.
Go onto google and find two other sources that speak to this same issue. What do other sources say about Rich’s assertions? How might these other authors fit into your overall understanding of the meaning of online reading?


	



WRITING RHETORICALLY

· PREWRITING
· WRITING
· REVISING AND EDITING
· EVALUATING AND RESPONDING


	Prewriting

· Reading the Assignment

· Getting Ready to Write

· Formulating a Working Thesis

	ELA Standard: Writing Strategies
1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, informational, or descriptive writing assignments.
	Reading the Assignment

Here’s a possible student assignment based at least partly on the William Strong text, Write for Insight. Strong discusses the tension necessary in good assignments rather than those that call for simplistic writing and a simple answer of a question.
You have two classmates, Filbert and Buckley. Filbert spends all day reading books…Shakespeare, Orwell, Dickens, Salinger, J.K. Rawlings,etc. Buckley spends all day writing texts, ims, and emails to his friends and reading their responses. They read the same number but not the same kinds of words each day. There’s a test coming up in school. Who will do better?

This essay must make sound arguments, and you must refer to the Rich article in making your point. 



	ELA Standard: Writing Strategies
1.0 Students write coherent and focused texts that convey a well-defined perspec​tive and tightly rea​soned argument. The writing demonstrates students’ awareness of the audience and pur​pose and progression through the stages of the writing process.
	Getting Ready to Write 

Introduce students to the idea of reading around an issue, reading various sources that all deal with similar topics:
To prepare for this essay you may want to read the following article as a supplement to the Rich article
July/August 2008 Atlantic
What the Internet is doing to our brains

by Nicholas Carr 

Is Google Making Us Stupid?
Illustration by Guy Billout
[image: image1.jpg]



"Dave, stop. Stop, will you? Stop, Dave. Will you stop, Dave?” So the supercomputer HAL pleads with the implacable astronaut Dave Bowman in a famous and weirdly poignant scene toward the end of Stanley Kubrick’s 2001: A Space Odyssey. Bowman, having nearly been sent to a deep-space death by the malfunctioning machine, is calmly, coldly disconnecting the memory circuits that control its artificial “ brain. “Dave, my mind is going,” HAL says, forlornly. “I can feel it. I can feel it.” 

I can feel it, too. Over the past few years I’ve had an uncomfortable sense that someone, or something, has been tinkering with my brain, remapping the neural circuitry, reprogramming the memory. My mind isn’t going—so far as I can tell—but it’s changing. I’m not thinking the way I used to think. I can feel it most strongly when I’m reading. Immersing myself in a book or a lengthy article used to be easy. My mind would get caught up in the narrative or the turns of the argument, and I’d spend hours strolling through long stretches of prose. That’s rarely the case anymore. Now my concentration often starts to drift after two or three pages. I get fidgety, lose the thread, begin looking for something else to do. I feel as if I’m always dragging my wayward brain back to the text. The deep reading that used to come naturally has become a struggle. 

I think I know what’s going on. For more than a decade now, I’ve been spending a lot of time online, searching and surfing and sometimes adding to the great databases of the Internet. The Web has been a godsend to me as a writer. Research that once required days in the stacks or periodical rooms of libraries can now be done in minutes. A few Google searches, some quick clicks on hyperlinks, and I’ve got the telltale fact or pithy quote I was after. Even when I’m not working, I’m as likely as not to be foraging in the Web’s info-thickets’reading and writing e-mails, scanning headlines and blog posts, watching videos and listening to podcasts, or just tripping from link to link to link. (Unlike footnotes, to which they’re sometimes likened, hyperlinks don’t merely point to related works; they propel you toward them.) 

For me, as for others, the Net is becoming a universal medium, the conduit for most of the information that flows through my eyes and ears and into my mind. The advantages of having immediate access to such an incredibly rich store of information are many, and they’ve been widely described and duly applauded. “The perfect recall of silicon memory,” Wired’s Clive Thompson has written, “can be an enormous boon to thinking.” But that boon comes at a price. As the media theorist Marshall McLuhan pointed out in the 1960s, media are not just passive channels of information. They supply the stuff of thought, but they also shape the process of thought. And what the Net seems to be doing is chipping away my capacity for concentration and contemplation. My mind now expects to take in information the way the Net distributes it: in a swiftly moving stream of particles. Once I was a scuba diver in the sea of words. Now I zip along the surface like a guy on a Jet Ski. 

I’m not the only one. When I mention my troubles with reading to friends and acquaintances—literary types, most of them—many say they’re having similar experiences. The more they use the Web, the more they have to fight to stay focused on long pieces of writing. Some of the bloggers I follow have also begun mentioning the phenomenon. Scott Karp, who writes a blog about online media, recently confessed that he has stopped reading books altogether. “I was a lit major in college, and used to be [a] voracious book reader,” he wrote. “What happened?” He speculates on the answer: “What if I do all my reading on the web not so much because the way I read has changed, i.e. I’m just seeking convenience, but because the way I THINK has changed?” 

Bruce Friedman, who blogs regularly about the use of computers in medicine, also has described how the Internet has altered his mental habits. “I now have almost totally lost the ability to read and absorb a longish article on the web or in print,” he wrote earlier this year. A pathologist who has long been on the faculty of the University of Michigan Medical School, Friedman elaborated on his comment in a telephone conversation with me. His thinking, he said, has taken on a “staccato” quality, reflecting the way he quickly scans short passages of text from many sources online. “I can’t read War and Peace  anymore,” he admitted. “I’ve lost the ability to do that. Even a blog post of more than three or four paragraphs is too much to absorb. I skim it.” 

Anecdotes alone don’t prove much. And we still await the long-term neurological and psychological experiments that will provide a definitive picture of how Internet use affects cognition. But a recently published study of online research habits , conducted by scholars from University College London, suggests that we may well be in the midst of a sea change in the way we read and think. As part of the five-year research program, the scholars examined computer logs documenting the behavior of visitors to two popular research sites, one operated by the British Library and one by a U.K. educational consortium, that provide access to journal articles, e-books, and other sources of written information. They found that people using the sites exhibited “a form of skimming activity,” hopping from one source to another and rarely returning to any source they’d already visited. They typically read no more than one or two pages of an article or book before they would “bounce” out to another site. Sometimes they’d save a long article, but there’s no evidence that they ever went back and actually read it. The authors of the study report: 

It is clear that users are not reading online in the traditional sense; indeed there are signs that new forms of “reading” are emerging as users “power browse” horizontally through titles, contents pages and abstracts going for quick wins. It almost seems that they go online to avoid reading in the traditional sense. 

Thanks to the ubiquity of text on the Internet, not to mention the popularity of text-messaging on cell phones, we may well be reading more today than we did in the 1970s or 1980s, when television was our medium of choice. But it’s a different kind of reading, and behind it lies a different kind of thinking—perhaps even a new sense of the self. “We are not only what we read,” says Maryanne Wolf, a developmental psychologist at Tufts University and the author of Proust and the Squid: The Story and Science of the Reading Brain. “We are how we read.” Wolf worries that the style of reading promoted by the Net, a style that puts “efficiency” and “immediacy” above all else, may be weakening our capacity for the kind of deep reading that emerged when an earlier technology, the printing press, made long and complex works of prose commonplace. When we read online, she says, we tend to become “mere decoders of information.” Our ability to interpret text, to make the rich mental connections that form when we read deeply and without distraction, remains largely disengaged. 

Reading, explains Wolf, is not an instinctive skill for human beings. It’s not etched into our genes the way speech is. We have to teach our minds how to translate the symbolic characters we see into the language we understand. And the media or other technologies we use in learning and practicing the craft of reading play an important part in shaping the neural circuits inside our brains. Experiments demonstrate that readers of ideograms, such as the Chinese, develop a mental circuitry for reading that is very different from the circuitry found in those of us whose written language employs an alphabet. The variations extend across many regions of the brain, including those that govern such essential cognitive functions as memory and the interpretation of visual and auditory stimuli. We can expect as well that the circuits woven by our use of the Net will be different from those woven by our reading of books and other printed works. 

Sometime in 1882, Friedrich Nietzsche bought a typewriter—a Malling-Hansen Writing Ball, to be precise. His vision was failing, and keeping his eyes focused on a page had become exhausting and painful, often bringing on crushing headaches. He had been forced to curtail his writing, and he feared that he would soon have to give it up. The typewriter rescued him, at least for a time. Once he had mastered touch-typing, he was able to write with his eyes closed, using only the tips of his fingers. Words could once again flow from his mind to the page. 

But the machine had a subtler effect on his work. One of Nietzsche’s friends, a composer, noticed a change in the style of his writing. His already terse prose had become even tighter, more telegraphic. “Perhaps you will through this instrument even take to a new idiom,” the friend wrote in a letter, noting that, in his own work, his “‘thoughts’ in music and language often depend on the quality of pen and paper.” 

Also see:
Living With a Computer
(July 1982) 
"The process works this way. When I sit down to write a letter or start the first draft of an article, I simply type on the keyboard and the words appear on the screen..." By James Fallows 

“You are right,” Nietzsche replied, “our writing equipment takes part in the forming of our thoughts.” Under the sway of the machine, writes the German media scholar Friedrich A. Kittler , Nietzsche’s prose “changed from arguments to aphorisms, from thoughts to puns, from rhetoric to telegram style.” 

The human brain is almost infinitely malleable. People used to think that our mental meshwork, the dense connections formed among the 100 billion or so neurons inside our skulls, was largely fixed by the time we reached adulthood. But brain researchers have discovered that that’s not the case. James Olds, a professor of neuroscience who directs the Krasnow Institute for Advanced Study at George Mason University, says that even the adult mind “is very plastic.” Nerve cells routinely break old connections and form new ones. “The brain,” according to Olds, “has the ability to reprogram itself on the fly, altering the way it functions.” 

As we use what the sociologist Daniel Bell has called our “intellectual technologies”—the tools that extend our mental rather than our physical capacities—we inevitably begin to take on the qualities of those technologies. The mechanical clock, which came into common use in the 14th century, provides a compelling example. In Technics and Civilization, the historian and cultural critic Lewis Mumford  described how the clock “disassociated time from human events and helped create the belief in an independent world of mathematically measurable sequences.” The “abstract framework of divided time” became “the point of reference for both action and thought.” 

The clock’s methodical ticking helped bring into being the scientific mind and the scientific man. But it also took something away. As the late MIT computer scientist Joseph Weizenbaum  observed in his 1976 book, Computer Power and Human Reason: From Judgment to Calculation, the conception of the world that emerged from the widespread use of timekeeping instruments “remains an impoverished version of the older one, for it rests on a rejection of those direct experiences that formed the basis for, and indeed constituted, the old reality.” In deciding when to eat, to work, to sleep, to rise, we stopped listening to our senses and started obeying the clock. 

The process of adapting to new intellectual technologies is reflected in the changing metaphors we use to explain ourselves to ourselves. When the mechanical clock arrived, people began thinking of their brains as operating “like clockwork.” Today, in the age of software, we have come to think of them as operating “like computers.” But the changes, neuroscience tells us, go much deeper than metaphor. Thanks to our brain’s plasticity, the adaptation occurs also at a biological level. 

The Internet promises to have particularly far-reaching effects on cognition. In a paper published in 1936, the British mathematician Alan Turing  proved that a digital computer, which at the time existed only as a theoretical machine, could be programmed to perform the function of any other information-processing device. And that’s what we’re seeing today. The Internet, an immeasurably powerful computing system, is subsuming most of our other intellectual technologies. It’s becoming our map and our clock, our printing press and our typewriter, our calculator and our telephone, and our radio and TV. 

When the Net absorbs a medium, that medium is re-created in the Net’s image. It injects the medium’s content with hyperlinks, blinking ads, and other digital gewgaws, and it surrounds the content with the content of all the other media it has absorbed. A new e-mail message, for instance, may announce its arrival as we’re glancing over the latest headlines at a newspaper’s site. The result is to scatter our attention and diffuse our concentration. 

The Net’s influence doesn’t end at the edges of a computer screen, either. As people’s minds become attuned to the crazy quilt of Internet media, traditional media have to adapt to the audience’s new expectations. Television programs add text crawls and pop-up ads, and magazines and newspapers shorten their articles, introduce capsule summaries, and crowd their pages with easy-to-browse info-snippets. When, in March of this year, TheNew York Times decided to devote the second and third pages of every edition to article abstracts , its design director, Tom Bodkin, explained that the “shortcuts” would give harried readers a quick “taste” of the day’s news, sparing them the “less efficient” method of actually turning the pages and reading the articles. Old media have little choice but to play by the new-media rules. 

Never has a communications system played so many roles in our lives—or exerted such broad influence over our thoughts—as the Internet does today. Yet, for all that’s been written about the Net, there’s been little consideration of how, exactly, it’s reprogramming us. The Net’s intellectual ethic remains obscure. 

About the same time that Nietzsche started using his typewriter, an earnest young man named Frederick Winslow Taylor  carried a stopwatch into the Midvale Steel plant in Philadelphia and began a historic series of experiments aimed at improving the efficiency of the plant’s machinists. With the approval of Midvale’s owners, he recruited a group of factory hands, set them to work on various metalworking machines, and recorded and timed their every movement as well as the operations of the machines. By breaking down every job into a sequence of small, discrete steps and then testing different ways of performing each one, Taylor created a set of precise instructions—an “algorithm,” we might say today—for how each worker should work. Midvale’s employees grumbled about the strict new regime, claiming that it turned them into little more than automatons, but the factory’s productivity soared. 

More than a hundred years after the invention of the steam engine, the Industrial Revolution had at last found its philosophy and its philosopher. Taylor’s tight industrial choreography—his “system,” as he liked to call it—was embraced by manufacturers throughout the country and, in time, around the world. Seeking maximum speed, maximum efficiency, and maximum output, factory owners used time-and-motion studies to organize their work and configure the jobs of their workers. The goal, as Taylor defined it in his celebrated 1911 treatise, The Principles of Scientific Management, was to identify and adopt, for every job, the “one best method” of work and thereby to effect “the gradual substitution of science for rule of thumb throughout the mechanic arts.” Once his system was applied to all acts of manual labor, Taylor assured his followers, it would bring about a restructuring not only of industry but of society, creating a utopia of perfect efficiency. “In the past the man has been first,” he declared; “in the future the system must be first.” 

Taylor’s system is still very much with us; it remains the ethic of industrial manufacturing. And now, thanks to the growing power that computer engineers and software coders wield over our intellectual lives, Taylor’s ethic is beginning to govern the realm of the mind as well. The Internet is a machine designed for the efficient and automated collection, transmission, and manipulation of information, and its legions of programmers are intent on finding the “one best method”—the perfect algorithm—to carry out every mental movement of what we’ve come to describe as “knowledge work.” 

Google’s headquarters, in Mountain View, California—the Googleplex—is the Internet’s high church, and the religion practiced inside its walls is Taylorism. Google, says its chief executive, Eric Schmidt, is “a company that’s founded around the science of measurement,” and it is striving to “systematize everything” it does. Drawing on the terabytes of behavioral data it collects through its search engine and other sites, it carries out thousands of experiments a day, according to the Harvard Business Review, and it uses the results to refine the algorithms that increasingly control how people find information and extract meaning from it. What Taylor did for the work of the hand, Google is doing for the work of the mind. 

The company has declared that its mission is “to organize the world’s information and make it universally accessible and useful.” It seeks to develop “the perfect search engine,” which it defines as something that “understands exactly what you mean and gives you back exactly what you want.” In Google’s view, information is a kind of commodity, a utilitarian resource that can be mined and processed with industrial efficiency. The more pieces of information we can “access” and the faster we can extract their gist, the more productive we become as thinkers. 

Where does it end? Sergey Brin and Larry Page, the gifted young men who founded Google while pursuing doctoral degrees in computer science at Stanford, speak frequently of their desire to turn their search engine into an artificial intelligence, a HAL-like machine that might be connected directly to our brains. “The ultimate search engine is something as smart as people—or smarter,” Page said in a speech a few years back. “For us, working on search is a way to work on artificial intelligence.” In a 2004 interview with Newsweek, Brin said, “Certainly if you had all the world’s information directly attached to your brain, or an artificial brain that was smarter than your brain, you’d be better off.” Last year, Page told a convention of scientists that Google is “really trying to build artificial intelligence and to do it on a large scale.” 

Such an ambition is a natural one, even an admirable one, for a pair of math whizzes with vast quantities of cash at their disposal and a small army of computer scientists in their employ. A fundamentally scientific enterprise, Google is motivated by a desire to use technology, in Eric Schmidt’s words, “to solve problems that have never been solved before,” and artificial intelligence is the hardest problem out there. Why wouldn’t Brin and Page want to be the ones to crack it? 

Still, their easy assumption that we’d all “be better off” if our brains were supplemented, or even replaced, by an artificial intelligence is unsettling. It suggests a belief that intelligence is the output of a mechanical process, a series of discrete steps that can be isolated, measured, and optimized. In Google’s world, the world we enter when we go online, there’s little place for the fuzziness of contemplation. Ambiguity is not an opening for insight but a bug to be fixed. The human brain is just an outdated computer that needs a faster processor and a bigger hard drive. 

The idea that our minds should operate as high-speed data-processing machines is not only built into the workings of the Internet, it is the network’s reigning business model as well. The faster we surf across the Web—the more links we click and pages we view—the more opportunities Google and other companies gain to collect information about us and to feed us advertisements. Most of the proprietors of the commercial Internet have a financial stake in collecting the crumbs of data we leave behind as we flit from link to link—the more crumbs, the better. The last thing these companies want is to encourage leisurely reading or slow, concentrated thought. It’s in their economic interest to drive us to distraction. 

Maybe I’m just a worrywart. Just as there’s a tendency to glorify technological progress, there’s a countertendency to expect the worst of every new tool or machine. In Plato’s Phaedrus, Socrates bemoaned the development of writing. He feared that, as people came to rely on the written word as a substitute for the knowledge they used to carry inside their heads, they would, in the words of one of the dialogue’s characters, “cease to exercise their memory and become forgetful.” And because they would be able to “receive a quantity of information without proper instruction,” they would “be thought very knowledgeable when they are for the most part quite ignorant.” They would be “filled with the conceit of wisdom instead of real wisdom.” Socrates wasn’t wrong—the new technology did often have the effects he feared—but he was shortsighted. He couldn’t foresee the many ways that writing and reading would serve to spread information, spur fresh ideas, and expand human knowledge (if not wisdom). 

The arrival of Gutenberg’s printing press, in the 15th century, set off another round of teeth gnashing. The Italian humanist Hieronimo Squarciafico worried that the easy availability of books would lead to intellectual laziness, making men “less studious” and weakening their minds. Others argued that cheaply printed books and broadsheets would undermine religious authority, demean the work of scholars and scribes, and spread sedition and debauchery. As New York University professor Clay Shirky notes, “Most of the arguments made against the printing press were correct, even prescient.” But, again, the doomsayers were unable to imagine the myriad blessings that the printed word would deliver. 

So, yes, you should be skeptical of my skepticism. Perhaps those who dismiss critics of the Internet as Luddites or nostalgists will be proved correct, and from our hyperactive, data-stoked minds will spring a golden age of intellectual discovery and universal wisdom. Then again, the Net isn’t the alphabet, and although it may replace the printing press, it produces something altogether different. The kind of deep reading that a sequence of printed pages promotes is valuable not just for the knowledge we acquire from the author’s words but for the intellectual vibrations those words set off within our own minds. In the quiet spaces opened up by the sustained, undistracted reading of a book, or by any other act of contemplation, for that matter, we make our own associations, draw our own inferences and analogies, foster our own ideas. Deep reading, as Maryanne Wolf argues, is indistinguishable from deep thinking. 

If we lose those quiet spaces, or fill them up with “content,” we will sacrifice something important not only in our selves but in our culture. In a recent essay, the playwright Richard Foreman  eloquently described what’s at stake: 

I come from a tradition of Western culture, in which the ideal (my ideal) was the complex, dense and “cathedral-like” structure of the highly educated and articulate personality—a man or woman who carried inside themselves a personally constructed and unique version of the entire heritage of the West. [But now] I see within us all (myself included) the replacement of complex inner density with a new kind of self—evolving under the pressure of information overload and the technology of the “instantly available.” 

As we are drained of our “inner repertory of dense cultural inheritance,” Foreman concluded, we risk turning into “‘pancake people’—spread wide and thin as we connect with that vast network of information accessed by the mere touch of a button.” 

I’m haunted by that scene in 2001. What makes it so poignant, and so weird, is the computer’s emotional response to the disassembly of its mind: its despair as one circuit after another goes dark, its childlike pleading with the astronaut—“I can feel it. I can feel it. I’m afraid”—and its final reversion to what can only be called a state of innocence. HAL’s outpouring of feeling contrasts with the emotionlessness that characterizes the human figures in the film, who go about their business with an almost robotic efficiency. Their thoughts and actions feel scripted, as if they’re following the steps of an algorithm. In the world of 2001, people have become so machinelike that the most human character turns out to be a machine. That’s the essence of Kubrick’s dark prophecy: as we come to rely on computers to mediate our understanding of the world, it is our own intelligence that flattens into artificial intelligence. 

http://www.theatlantic.com/doc/200807/google


	ELA Standard: Writing Strategies 
1.3 Structure ideas and arguments in a sus​tained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Formulating a Working Thesis

Although the creation of all-encompassing thesis statement can often harm our students’ writing, it is a good idea to get students to begin thinking in terms of where their thinking is on a topic as they begin to write. Hence, help students guage their interaction with the text at this point by having them write a working thesis:
Finish the following phrase:

I agree/disagree (choose one) with Motoko Rich’s argument because…



	Writing

· Composing a Draft

· Organizing the Essay

· Developing the Content

	ELA Standard: Writing Strategies 
1.3 Structure ideas and arguments in a sus​tained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Composing a Draft

Help students respond in writing to the text, using John Bean’s “Writing to Learn” idea from Reading Rhetorically. Hopefully, as Bean writes, students will have a “quality of engagement with the content of the reading.”

Now that you have written a Rhetorical Precis, write a one paragraph summary of the article, introducing the author and article. Be sure to include two direct quotes from the article.


	ELA Standard: Writing Strategies 
1.3 Structure ideas and arguments in a sus​tained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Organizing the Essay

Consider various means of organizing this essay. Will you talk about one student, then the other, then the reading? Will you talk about the reading and then both students? How will you best convince your reader that your point is convincing?

Find a classmate to work with. Plan out an organizational pattern for your essay. Tell your classmate your two ideas for how to organize the essay and discuss with him or her the best way.


	ELA Standard: Writing Strategies
1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, informational, or descriptive writing assignments.
	Developing the Content

Help students incorporate various voices into their writing.
Make a list that says Ethos, Pathos, and Logos. Make a claim using each one of these types of argumentation. 

Make another list that compiles all of your best evidence to make the case for one of these students doing better on the exam. Remember, your argument does not have to be simply one or the other. You may argue a third way. 

Make a list of all the best evidence for your case.

Now,make a list of evidence that contradicts your case.

How will you incorporate the evidence that contradicts your point?


	Revising and Editing 
· Revising the Draft

· Editing the Draft

· Reflecting on the Writing

	Prerequisite 9th and 10th Grade ELA Standard: Writing Strategies

1.9 Revise writing to improve the logic and coherence of the or​ganization and con​trolling perspective, the precision of word choice, and the tone by taking into considera​tion the audience, pur​pose, and formality of the context.
ELA Standards: Writing Strategies 1.4 Enhance meaning by employing rhetori​cal devices, including the extended use of parallelism, repetition, and analogy; the in​corporation of visual aids (e.g. graphs, ta​bles, pictures); and the issuance of a call for action.
1.5 Use language in natural, fresh, and vivid ways to establish a specific tone.
1.9 Revise text to highlight individual voice, improve sen​tence variety and style, and enhance subtlety of meaning and tone in ways that are consis​tent with the purpose, audience, and genre.
	Revising the Draft

Help students incorporate academic forms into their writing:
Add two templates from the They Say/I Say card into your writing. 

In recent discussions of ________, a controversial issue has been

whether _________. 

On the one hand, some argue that  _______. 

According to this view, _________. 

On the other hand, ____________

However, others argue that __________. 

In the words of one of this view’s main proponents, “ __________.” 

According to this view, __________. 

In sum, then, the issue is whether _______________.

My own view is that __________. 

Though I concede that___________, I still maintain that __________. 

For example, ____________.

 Although it might be objected that _________, I reply that _____________. 

The issue is important because ______________.

"They Say / I Say"

The Moves That Matter in Academic Writing

· Gerald Graff and Cathy Birkenstein 2006, page 15.


	Prerequisite 9th and 10th Grade ELA Standards: Written and Oral English Language Conventions

1.1 Identify and cor​rectly use clauses (e.g., main and subordinate), and phrases (e.g., ger​und, infinitive, and participial), and me​chanics of punctuation (e.g., semicolons, colons, ellipses, hyphens).

1.2 Understand sen​tence construction (e.g., parallel structure, subordination, proper placement of modifi​ers) and proper Eng​lish usage (e.g., con​sistency of verb tenses).

1.3 Demonstrate an understanding of proper English usage and control of gram​mar, paragraph and sentence structure, diction, and syntax.

ELA Standards: Written and Oral English Language Conventions
1.1 Demonstrate con​trol of grammar, dic​tion, and paragraph and sentence structure and an understanding of English usage.

1.2 Produce legible work that shows accu​rate spelling and cor​rect punctuation and capitalization.

1.3 Reflect appropriate manuscript require​ments in writing.
	Editing the Draft

 

	
	Reflecting on the Writing

Help students see their writing as a part of an active community of authors.
Convince two students in class to play the two characters in the essay: Filbert and Buckley.

They will stand before the class and give the class their basic reading autobiographies. Next, have students line up behind the student who they have written about as the one who will perform better on the test.

Have a fairly unstructured debate arguing which of these two types of reading are better. 

Give students extra points on the debate if they are able to orally refer to either of the readings discussed herein. 

Give students extra points on the debate if they are able to speak using one of the They Say/I Say templates.

Finally, have students read back over their own writing, incorporating the ideas from the debate. 
Have each student write a letter to the character, either Filbert or Buckley, who the student said would do worse on the exam. In this letter, have the student try to convince either Filbert or Buckley to change the way he is reading.


	Evaluating and Responding

· Grading Holistically

· Responding to Student Writing

· Using Portfolios

	
	Grading Holistically



	
	Responding to Student Writing



	
	Using Portfolios 
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