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This EAP module was created for a General United States History class, but it could be modified to meet all levels.
This EAP meets the following Social Studies Standard:

11.10 
Students analyze the development of federal civil rights and voting rights.

11.10.2 
Examine and analyze the key events, policies, and court cases in the evolution of civil rights, including Dred Scott v. Sandford, Plessy v. Ferguson, Brown v. Board of Education, Regents of the University of California v. Bakke, and California Proposition 209.
11.10.5 Discuss the diffusion of the civil rights movement of African Americans from the churches of the rural South and the urban North, including the resistance to racial desegregation in Little Rock and Birmingham, and how the advances influenced the agendas, strategies, and effectiveness of the quests of American Indians, Asian Americans, and Hispanic Americans for civil rights and equal opportunities.
	READING RHETORICALLY

· PREREADING

· READING

· POSTREADING



	Prereading 

· Making Predictions and Asking Questions

· Introducing Key Vocabulary


	Language Arts Standard: Reading Comprehension 2.1 
Analyze both the features and rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and how authors use these features and devices.

Language Arts Standard: Reading Comprehension 2.3 

Verify and clarify facts presented in other types of expository texts by using a variety of consumer, workplace, and public documents. 


	Making Predictions and Asking Questions 

Ask questions to help students make predictions about the text based on textual features noted in the survey process.  Help them notice textual features that are relevant to this genre and this rhetorical situation.  Have them think about the character and image of the writer, the nature of the audience, and the purpose of the writing.  Be sure to ask students to explain how they formed their predictions, making them give evidence from the text that they surveyed.  You could ask questions like the following:

· What do you think this text is going to be about?

· What do you think is the purpose of this text?

· Who do you think is the intended audience for this piece? How do you know this?

· Based on the title and other features of the text, what information/ideas might this essay present?

Have students read the first few paragraphs of the text (depending on where the introduction ends) and the first sentence after each subheading or the first sentence of each paragraph if the text is short.  Then have your students address the following questions:

· What is the topic of the text?

· What is the author’s opinion on that topic?

· What do you think the writer wants us to do or believe?  How did they come to this conclusion?

· Turn the title into a question [or questions] to answer as you read the essay.



	Language Arts Standard: Word Analysis and Systematic Vocabulary 

Development 1.0 (as well as 1.1 and 1.2) 

Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.

These activities are also designed to develop the kinds of vocabulary skills assessed by college placement exams such as the CSU English Placement Test and the UC Subject A exam.

Students should be able to

· Recognize word meanings in context.

· Respond to tone and connotation.

	Introducing Key Vocabulary

Before students start reading the text, give them several key words to look for as they are reading.  Choosing key words and then reinforcing them throughout the reading process is an important activity for students at all levels of proficiency.
· Provide the meanings of key words for the students.

· Ask students to record the meanings of key words from the context of their reading in a vocabulary log.




	Reading 

· First Reading

· Looking Closely at Language

· Rereading the Text

· Analyzing Stylistic Choices

· Considering the Structure of the Text



	Language Arts Standard: Reading Comprehension 2.1 

Analyze both the features and the rhetorical devices of texts and the way in which authors use those features and devices.

Language Arts Standard: Reading Comprehension 2.2 

Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.


	First Reading

The first reading of an essay is intended to help the students understand the text and confirm their predictions. This is sometimes called reading “with the grain” or “playing the believing game.” Ask your students questions like the following:

· Which of your predictions turned out to be true?  

· What surprised you?

The following metacognitive activities are especially effective at this stage. 

· Say, Mean, Matter: this strategy is the process of answering three questions as they relate to a reading selection: What does it say?  What does it mean?  What/Why does it matter?  The purpose of this exercise is to encourage students to move beyond literal-level thinking
· Talking to the Text/Annotating the Text/Highlighting: Writing responses and questions in the margins, underlining, and highlighting key ideas are all ways of getting readers more engaged with ideas in the text.  These ways of interacting with the reading material help activate students’ prior knowledge and support comprehension.




	Language Arts Standards:  Research and Technology 1.7: 

Use systematic strategies to organize and record information (e.g. anecdotal scripting, annotated bibliographies).

Language Arts Standard: Reading Comprehension 2.2 

Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.


	Rereading the Text

In the initial reading, students read “with the grain” playing the “believing game.”  In the second reading, students should read “against the grain,” playing the “doubting game.”  Having students reread a text develops fluency and builds vocabulary, both of which are integral to successful comprehension.

As students reread the text, you might consider having them make marginal notations (i.e., ask questions, express surprise, disagree, elaborate, and/or note any moments of confusion).  Here is one way to structure marginal notations:

(1) Have students label what the author says in the left-hand margin:

· The introduction 

· The issue or problem the author is writing about

· The author’s main arguments 

· The author’s examples 

· The conclusion

(2) In the right hand margin, have students write reactions to what the author is saying.

Initially you may want to do this activity collaboratively as a class.  Later, you could have students exchange their annotations and compare their labeling and responses in small groups or in pairs.

	Language Arts Standard: Reading Comprehension 2.1 

Analyze both the features and the rhetorical devices of texts and the way in which authors use those features and devices.

Language Arts Standard: Reading Comprehension 2.2 

Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.


	Considering the Structure of the Text

These activities have students map out or graphically represent different aspects of the text so that they can gain a clearer understanding of the writer’s approach to the essay’s content itself.  They lead up to more questions that will help students analyze what they have read.

      Clustering or Webbing:

Have students cluster the text’s ideas by following these       directions:

· Draw a circle in the center of a blank page, and label it with the text’s main idea.

· Record the text’s supporting ideas on branches that connect to the central idea.


	Post-reading Activities

· Summarizing and Responding

· Thinking Critically



	Prerequisite 7th Grade Language Arts Standard: Writing Application 2.5
Write summaries of reading materials, including main ideas and most significant details.  Use own words.  Reflect-explain underlying meaning.

Language Arts Standard: Writing Application 2.2a

Demonstrate a comprehensive understanding of the significant ideas in works or passages.


	Summarizing and Responding

· GIST: Involving five major steps, this strategy is an excellent way to show students how to write a summary: (1) read the passage or chapter; (2) circle or list the important words/phrases/ideas; (3) put the reading material aside; (4) use the important words/phrases/ideas to generate summary sentences, and (5) add a topic sentence.  See Cunningham et al (2000) for more information on this strategy.




	WRITING RHETORICALLY

· WRITING


	Writing

· Composing an essay


	Language Arts Standard: Writing Strategies 1.3
Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Composing an Essay Response
Due to time constraints, this will be an in-class written assignment.  The class will be asked to write a response to the following prompt:
Based on your experiences here at Liberty High School, do you agree with Juan Williams that today American schools are still as segregated as they were before Little Rock?




APPENDIX E:  HOLISTIC SCORING GUIDE

(Based on the English Placement Test criteria)

The categories of each score are consistent with the following legend:

a. = response to the topic

b. = understanding and use of the passage

c. = quality and clarity of thought

d. = organization, development, and support

e. = syntax and command of language

f. = grammar, usage, and mechanics 

Score of 6:  Superior
A 6 essay is superior writing, but may have minor flaws.

A typical essay at this level is characterized by these features:

a. addresses the topic clearly and responds effectively to all aspects of the task

b. demonstrates a thorough critical understanding of the passage in developing an insightful response

c. explores the issues thoughtfully and in depth

d. is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples

e. has an effective, fluent style marked by syntactic variety and a clear command of language

f. is generally free from errors in grammar, usage, and mechanics

Score of 5:  Strong
A 5 essay demonstrates clear competence in writing.  It may have some errors, but they are not serious enough to distract or confuse the reader.

A typical essay at this level is characterized by these features:

a. addresses the topic clearly, but may respond to some aspects of the task more effectively than others

b. demonstrates a sound critical understanding of the passage in developing a well reasoned response

c. shows some depth and complexity of thought

d. is well organized and developed, with ideas supported by appropriate reasons and examples

e. displays some syntactic variety and facility in the use of language

f. may have a few errors in grammar, usage, and mechanics

Score of 4:  Adequate
A 4 essay demonstrates adequate writing.  It may have some errors that distract the reader, but they do not significantly obscure meaning.

A typical essay at this level is characterized by these features:

a. addresses the topic, but may slight some aspects of the task

b.
demonstrates a generally accurate understanding of the passage in developing a sensible response

c.
may treat the topic simplistically or repetitively

d.
is adequately organized and developed, generally supporting ideas with reasons and examples

e.
demonstrates adequate use of syntax and language

f.
may have some errors, but generally demonstrates control of grammar, usage, and mechanics   

Score of 3:  Marginal
A 3 essay demonstrates developing competence, but is flawed in some significant way(s).

A typical essay at this level reveals one or more of the following weaknesses

a.
distorts or neglects aspects of the task

b.
demonstrates some understanding of the passage, but may misconstrue parts of it or make limited use of it in developing a weak response

c.
lacks focus, or demonstrates confused or simplistic thinking

d.
is poorly organized and developed, presenting generalizations without adequate and appropriate support or presenting details without generalizations

e.
has limited control of syntax and vocabulary

f.
has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning

Score of 2:  Very Weak
A 2 essay is seriously flawed.

A typical essay at this level reveals one or more of the following weaknesses:

a.
indicates confusion about the topic or neglects important aspects of the task

b.
demonstrates very poor understanding of the main points of the passage, does not use the passage appropriately in developing a response, or may not use the passage at all

c.
lacks focus and coherence, and often fails to communicate its ideas

d.
has very weak organization and development, providing simplistic generalizations without support

e.
has inadequate control of syntax and vocabulary

f.
is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning

Score of 1:  Incompetent
A 1 essay demonstrates fundamental deficiencies in writing skills.

A typical essay at this level reveals one or more of the following weaknesses:

a.
suggests an inability to comprehend the question or to respond meaningfully to the topic

b.
demonstrates little or no ability to understand the passage or to use it in developing a response

c.
is unfocused, illogical, or incoherent

d.
is disorganized and undeveloped, providing little or no relevant support

e.
lacks basic control of syntax and vocabulary

f.
has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning

Readers should not penalize ESL writers excessively for slight shifts in idiom, problems with articles, confusion over prepositions, and occasional misuse of verb tense and verb forms, so long as such features do not obscure meaning.

The Legacy of Little Rock Essential Questions

Predictions:

1. What do you think this article is going to be about?

2. What do you think is the purpose of the article?

3. Who do you think is the intended audience for this piece?  How do you know this?

4. Based on the title and other features of the text, what information/ideas might this article present?

First 3 Paragraphs:

1. What is the topic of the text?

2. What is the author’s opinion on that topic?

3. What do you think the writer wants us to do or believe?

After First Reading:

1. Which of your predictions turned out to be true?

2. What surprised you?

3. What does this article say?

4. What does this article mean?

5. Why does it matter?
Rereading:
1. Label or highlight the following:

a. The introduction

b. The issue or problem the author is writing about

c. The author’s main arguments

d. The author’s examples

e. The conclusion

Summarizing Paragraph #4:

1. Reread paragraph #4 (The clear evil of racism…)
2. Circle the important words/phrases/ideas

3. Put the article aside

4. Use the important words/phrases/ideas to generate summary sentences

5. Add a topic sentence

Essay Question:

Write a coherent response to the following prompt.  Be sure to use complete sentences, examples from your experience, proper grammar, and your best academic language.  Extra credit will be given to students who go beyond a simple paragraph answer; points will be taken away for a simple sentence answer!

Based on your experiences here at Liberty High School, do you agree with Juan Williams that today American schools are still as segregated as they were before Little Rock?

The Legacy of Little Rock Vocabulary

1. Desegregate: to abolish the segregation of races (in public schools)

2. Commemorating:  the act of honoring the memory, to remind

3. Malice:  active ill will, the desire to do harm

4. Discrepancies: lack of agreement, difference, inconsistency

5. Segregate: to set apart from others or the main group, isolate, separate

6. White flight: the residential movement of white people from the city to the suburbs in an effort to evade members of some ethnic group

7. Exodus: the departure of a large group of people

8. Demographic:  the characteristics of a population as classified by sex, age, income, etc. for analysis

9. Integrate:  to make whole or complete, to abolish segregation in a school or neighborhood

10. Residential:  of or connected with a living place or home

The Legacy of Little Rock Web Diagram
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‘The Legacy of Little Rock. Even
after so years, most U.S. schools are still
racially separate and too often unequal

BY JUAN WILLIAMS

THE 50TH ANNIVERSARY OF THE LITTLE
Rock school crisis is a powerful lesson in
the complicated calculus of social change.
People on all sides of the civil rights issues
in 1957 were shocked by the sight of white
mobs and the Arkansas National Guard,
under orders from Governor Orval Faubus,
blocking nine black children
from entering the city’s Cen-
tral High School. When Presi-
dent Dwight Eisenhower sent
inthe rorst Airborne to protect
the students, some feared this
and otherefforts to desegregate
the nation’s schools might sig-
nal the start of a second civil
war. But the Governor backed
down, and on Sept. z5 the nine
became the first blacks to en-
roll at the high school,

Earlier this year the U.S.
Mint issued a silver dollar
commemorating the event,
and throughout the anni-
versary's week there will be
other observations marking
this turning pointin U.8. his-
tory. But the joy will be some-
what muted, for American
schools are still nearly as seg-
regated as they were 50 years

of the students qualify for free or low-cost
lunches, while the typical black or Latino
grade-schooler attends one in which two-
thirds of children are in the reduced-price
lunch program.

The clear evil of racism explained the
gaps in opportunities and achievement
between black and white children back in
1957. But that kind of open malice is harder

Unclvll A mob taunted Eljzabeth Eckford on her way to Central High in 1957

schools. But an even larger factor in early
218t century America is the declining
number of school-age white children and
increasing number of school-age minori-
ties. Such demographic shifts are making
iteven more difficult to integrate American
schools by race or class.

These realities have become an issue in
recent court decisions. Judges point to high
levels of residential segregation as the root
cause of school segregation and question
the wisdom of using children and schools
to remedy adults’ preferences for isolating
themselves by income and race. This year
the Supreme Court ruled that voluntary
schoolintegration plans in Seattle and Lou-
isville, Ky, violated therights of students to
be judged on individual merit
even if the ruling means that
many schools remain segre-
gated by race and class. It was
asad decision, acknowledging
the defeat of the ideals and as-
pirations of Little Rock and the
1954 Brown v. Board of Education
decision that made segrega-
tion illegal. But it should also
be hailed for acknowledging
new realities: first, even as
we celebrate what happened
50 years ago in the glory days
of the civil rights movement,
the political will to integrate
schools in this country is long
gone. So, too, is the desire to fix
every economicinequity before
delivering quality education to
all children.

But there is hope. Fifty
years after critics charged one
Republican President with

ago. Almost three-quarters of
African-American students are currently
in schools that are more than 50% Hlack
and Latino, while the average white stu-
dent goes to a school that is 80% white,
according to a 2001 study by the National
Center for Education Statistics. Similarly,
a 2003 study by the Civil Rights Project at
Harvard found that 27 of the nation’s larg-
esturban school districts are “overwhelm-
ingly” black and Latino, and segregated.
The percentage of white students going
to school with black students is “lower in
2000 than it was in 1970 before busing for
racial balance began,” the report said.
% And public education in the U.S. is not
£ only separate, it is often unequal. In 2005
H  the New York Times reported that the av-
4 erage black or Latino student graduating
§ from high school “can read and do arith-
i % metic only as well as the average eighth-
£ grade white student.” At the same time, on
£ average, white elementary-school-age chil
% dren goto schools in which abuut a third

TIME OClober 1,2007

to find today, and the reasons for current
discrepancies are more complicated and
more challenging. At the time of Little
Rock, no one could foresee that Hispanics
would become the nation’s largest minor-
ity and perhaps its most segregated group,
but both are true today, It is also true that
white flight and now the exodus of middle-
class black families fleeing to the suburhs
to escape crime have continued to take good
students and active parents away from city

89%

Percentage of white students who attend
schools that are more than 50% white

72%

Percentage of black students who attend
schools that are more than 50% minority

o st sy by th Natanal Contefor o Saisis

risking a civil war by send-
ing federal troops into a Southern city to
enforce integration, a Republican Presi-
dent is taking on the problem of underper-
forming big-city schools and what he calls
the “bigotry of low expectations.” President
George W. Bush is seeking renewal of the No
Child Left Behind law, which holds schaols
accountable for teaching every student and
narrowing the achievement gap regardless
of a child’s color, income or family back-
ground. Despite itsshortcomings, like train-
ing students how to pass standardized tests
instead of instructing them how to think
critically, the President’s plan is worthy sim-
ply for insisting that all children can learn.
Fifty years after U.S. troops had to escort
nineblack children to school in Little Rock,
the issue is still how to take race out of the
equation when it comes to educating every
American child. []

Williams is a senior corvespondent for nea, an
analyst for Fox News and the author of Enough
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Main Idea





50 years after Little Rock, American schools are still nearly as segregated.





Supporting Idea #1





Segregation still exists.  89% of white students in America attend schools that are more than 50% white and 72% of black students attend schools that are more than 50% minority





Supporting Idea #2





Public education is not only separate, but unequal.  Average black or Latino students graduate from high school with 8th grade reading and math skills.





Supporting Idea #3





American demographics only add to the problem.  White flight and high levels of residential voluntary segregation make it more difficult to integrate American schools.
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