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Task Force on Expository Reading and Writing

EXPOSITORY READING AND WRITING 

ASSIGNMENT TEMPLATE

Adventure! The “Hands On” Approach to Science

	READING RHETORICALLY

· PREREADING

· READING

· POSTREADING



	Prereading 

· Getting Ready to Read

· Surveying the Text

· Making Predictions and Asking Questions

· Introducing Key Vocabulary

	Language Arts Standard: Writing Applications 2.3 

Write brief reflective compositions on topics related to text, exploring the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).
	Getting Ready to Read:

Show short video clip of adventures.  Ask students to freewrite what they would consider an adventure.  They may choose something they have already done, or something they would like to do.  Students will then share with each other what these adventures are.  Ask students how many of their adventures would result in a scientific discovery.  What types of discovery?

Alternative: Show Kon-Tiki documentary.  Have students respond to this question-- “Was this guy nuts?  Why or why not?”



	Language Arts Standard: Reading Comprehension 2.1 

Analyze the features and rhetorical devices of texts and the way in which authors use those features and devices.


	Surveying the Text:

Provide students with “Academic Content Prediction sheet.  Have students brainstorm as many words as they can which start with the following letters that would be featured in the article “Taiwan DNA discovery sinks Kon-Tiki theory.”  (p, m, i, j).  Display title of article.  Give 5 minutes for students to come up with the words.  Then read article to students.  




	Language Arts Standard: Reading Comprehension 2.1 

Analyze both the features and rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and how authors use these features and devices.

Language Arts Standard: Reading Comprehension 2.3 

Verify and clarify facts presented in other types of expository texts by using a variety of consumer, workplace, and public documents. 


	Making Predictions and Asking Questions 

Students will predict the content of the book Kon-'Tiki by looking through the pages in the center of the book.  Group students 3-4.  Assign jobs so that groups have a recorder, a reporter, a dictionary dude, and a time keeper.  Allow students 7 minutes to look through the pictures, read the captions, and discuss the content.  The recorder writes down the group's predictions, the reporter will share with the class, the dictionary dude will write down “stopper words” found in captions on word wall.  

Expert groups:  students will need to find the anthropological significance of each of these.  (location and brief early history).

Assign the following terms to expert groups:

Easter Island

Fatu Hiva 

Incas

Polynesians

Marquesas Islands

Humboldt Current

South Equatorial current

Galapagos Islands

Gempylus

Old Man of the Sea

Tupak Yupanki

Robinson Crusoe 



	Language Arts Standard: Word Analysis and Systematic Vocabulary 

Development 1.0 (as well as 1.1 and 1.2) 

Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.

These activities are also designed to develop the kinds of vocabulary skills assessed by college placement exams such as the CSU English Placement Test and the UC Subject A exam.

Students should be able to

· Recognize word meanings in context.

· Respond to tone and connotation.


	Introducing Key Vocabulary

Retrospect

triumverate

“Baptism of Fire”

resignedly

ignoble

phosphorescence

unhindered

“witches cauldron”

Envoy

unavailing

Literary terms:

jargon

allusion

Suggested activities:

From Janet Allen Inside Words:

Possible Sentences

Possible Questions

Categories and Labels



	Reading 

· First Reading

· Looking Closely at Language

· Rereading the Text

· Analyzing Stylistic Choices

· Considering the Structure of the Text



	Language Arts Standard: Reading Comprehension 2.1 

Analyze both the features and the rhetorical devices of texts and the way in which authors use those features and devices.

Language Arts Standard: Reading Comprehension 2.2 

Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.
	Students will be keeping a reading log of the book:

(See appendix: Reading Log for instructions).

After page 51, students will complete the “Close Reading” #1 in log.

After page 119, students will complete “Close Reading #2”

and after page 139, students will complete “Close Reading #3”.    (appendices).

To show reading strategies, students will be asked to read the first two paragraphs of center page 6 “Historical Background” and rate the difficulty of the passage from 1-10.  

They will be asked to repeat the first step.

They will then write a quickwrite response to the following: “Restate the main idea of these two passages in your own writing.”

Teacher will then read aloud the passage and students will re-rate.

Finally, students will be encouraged to interact with text (write in personal copies, or use stickies or write in logs the significant words or phrases.  Then they will re-rate.

Students will then engage in a discussion about how their ratings may have changed.  

	Language Arts Standard: Word Analysis, Fluency, and Systematic Vocabulary Development 1.0 

Students apply their knowledge of word origins both to determine the meaning of new words encountered in reading materials and to use those words accurately.
	Students will

Use a root tree for “ignoble”, “resignedly,” “Phosphorescence,”

phos, noble, sign

They will find words to add to the “trunk” that contain the same root.  

	Language Arts Standards:  Research and Technology 1.7: 

Use systematic strategies to organize and record information (e.g. anecdotal scripting, annotated bibliographies).

Language Arts Standard: Reading Comprehension 2.2 

Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.


	Students will create a reading log to organize their ideas.  They will also record information collected from Gale group on the expert group terms.

Students will look at pages 9-10.  They will rate the difficulty on the first read.  Read a second time and rate again.  Before the third read, students will discuss this question:  “What is the discovery Heyerdahl makes about himself?”  Re-read and re-rate passage.  Class discussion of same question, then re-read.

Show this is the process of reading difficult text.  Next, have students read page 11.  What are the strategies they use to read with meaning.  Have students generate ideas and make a poster of their reading strategies.  

While reading chapter 1, students will write Cornell notes in their reading logs on the following focusing questions:

“What does the first paragraph mean?”  “What is the seed of Heyerdahl’s theory?”  “What evidence does Heyerdahl find to confirm his earlier theory?”  “What do the last 2 paragraphs mean?”

While reading chapter 2 and 3, students will focus by doing the following in their reading logs:

“Create a content map showing the obstacles the team faced while organizing the expedition.”

“Create a profile of each of the team members; specifically, their strengths and responsibilities on the team.”

	Language Arts Standards: Literary Response and Analysis 3.3. 

Analyze how irony, tone, mood, style, and "sound" of language are to achieve specific rhetorical and/or aesthetic purposes.

These activities are also designed to develop the kinds of close reading skills assessed by college placement exams such as the CSU English Placement Test and the UC Subject A exam.

Students should be able to

· Draw inferences and conclusions.

· Respond to tone and connotation.


	After reading these three pages, students will get together and look at the tone Heyerdahl uses.  Write three sentences that best represents his style.  What words are in it? Based on what he writes, what kind of person do you think he is?After page 51, students will complete the “Close Reading” #1 in log.

While reading chapter 4, students will gather evidence for the following prompt:

Which problems may have been experienced by the early Polynesians, and which would not have been?”  

At this point, students will be introduced to the “They Say/I Say Template” using the contrast between past and present launchings of the raft.

After page 119, students will complete “Close Reading #2”

After reading chapter 5, students will be asked to respond to this question: Comprehension Check

Inferences:

Evidence is found of stone statues, foods not indigenous to the regions, and peoples with similar language and traditions in several different locations in the Polynesian Triangle.

Thor Heyerdahl and his crew attempt to make landfall on several islands in the triangle but can’t because of ocean current or coral reefs.

List all the inferences you can from these two statements. 

and after page 139, students will complete “Close Reading #3”.    (appendices).

	Language Arts Standard: Reading Comprehension 2.1 

Analyze both the features and the rhetorical devices of texts and the way in which authors use those features and devices.

Language Arts Standard: Reading Comprehension 2.2 

Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.


	After page 51, students will complete the “Close Reading” #1 in log.

After page 119, students will complete “Close Reading #2”

and after page 139, students will complete “Close Reading #3”.    (appendices).

	Post-reading Activities

· Summarizing and Responding

· Thinking Critically



	Prerequisite 7th Grade Language Arts Standard: Writing Application 2.5

Write summaries of reading materials, including main ideas and most significant details.  Use own words.  Reflect-explain underlying meaning.

Language Arts Standard: Writing Application 2.2a

Demonstrate a comprehensive understanding of the significant ideas in works or passages.
	Students will

Write a rhetorical precis on the article “Taiwan DNA Discovery Sinks Kon-Tiki Theory.”

Students will be placed in heterogeneous groups.  Groups need to brainstorm findings in these areas:

1. Marine biology

2. Anthropology

3. Scientific method.

4. Variations from the original voyage.  

5. Survival skills on the ocean.

Students will then present their findings to the entire class.

	Language Arts Standard: Reading Comprehension 2.4

Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

Language Arts Standard: Reading Comprehension 2.5

Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

Language Arts Standard: Reading Comprehension 2.6

Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).

These questions are also designed to develop the kinds of skills assessed by college placement exams such as the English Placement Test and the UC Subject A exam.

Students should be able to

· Identify important ideas.

· Understand direct statements.

· Draw inferences and conclusions.

· Detect underlying assumptions.

· Recognize word meanings in context.

· Respond to tone and connotation.


	 Students will re-read “DNA Discover Sinks Kon-Tiki Theory.” They will outline the main idea, and the supporting details. They will then need to generate two questions Heyerdahl might ask the author of the article.  

Students would then work in groups to generate ideas they would want the author of the article to decide if the theory was indeed invalidated.

Students will write the following reflections in their reading logs.  Students will be presented templates from They Say/I Say  to write out paragraphs for each response.  

Ethos:  

Write a short description in your reading log about Thor Heyerdahl.  How would you describe him as a person, a scientist, and a writer?  Note specific passages in the book that led you to that conclusion.

Pathos:

Are you more likely to believe Heyerdahl or the latest research on DNA?

Why are you more likely to believe one over the other.  How does each write the information?

Logos:

What argument is made by both Heyerdahl and the critics of his theory?

What evidence in your opinion is stronger?


	
	


	CONNECTING READING TO WRITING

· WRITING TO LEARN

· USING THE WORDS OF OTHERS

	
	

	Prerequisite 9th-10th Grade Language Arts Standard: Reading Comprehension 2.4

Synthesize the content from several sources or words by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite 9th-10th Grade Language Arts Standard: Writing Strategies 1.5, 1.6, and 1.7

1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different per-spectives found in each medium (e.g., almanacs, microfiches, news sources, in-depth field studies, speeches, journals, technical documents).  

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for documentations in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association Handbook, the Chicago Manual of Style).

Language Arts Standard: Writing Strategies 1.7

Use systematic strategies to organize the record information (e.g., field studies, oral histories, interviews, experiments, electronic sources).
	Students will look at their reading logs which will contain all of the ideas generated from their close readings, their analyses of texts, and their notes from their multiple readings.  Students will then cluster according to which topic they wish to address from the “Questions to Ponder:”

How was the Kon-Tiki expedition important to discoveries in 

· anthropology?

· marine biology?

· history?

Did Heyerdahl successfully prove his theory?  Why or why not?

Students will rank their notes, deciding what evidence most greatly supports their idea of choice.

Students will then create an outline for their final project essays.  




	



WRITING RHETORICALLY

· PREWRITING

· WRITING

· REVISING AND EDITING

· EVALUATING AND RESPONDING



	Prewriting

· Reading the Assignment

· Getting Ready to Write

· Formulating a Working Thesis



	Language Arts Standard: Writing Strategies 1.1

Demonstrate understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, informational, or descriptive writing assignments.
	Reading the Assignment

Write an essay on one of the following topics:

· How was the Kon-Tiki expedition important to discovery  in (choose 1):

· anthropology?

· marine biology?

· History?

OR

· Did Heyerdahl successfully prove his theory?  Why or why not?

Be sure to refer to and cite the readings in your research (whether text or web-based).

Review your reading log.  Determine for which question you have the most information to answer appropriately.  



	Language Arts Standard: Writing Strategies 1.0 

Students write coher-ent and focused texts that convey a well-defined perspective and tightly reasoned argument. The writing demonstrates students’ awareness of the audience and purpose and progression through the stages of the writing process.
	Getting ready to write:

After choosing a topic from the choices above, pre-write your response by (a) creating an outline, (b) creating a idea map, or c) using the graphic organizers created in class.  

Think about your audience and then consider what most people know and think about the topic. What persuasive techniques are most appropriate for your essay?  Should you use only logic? Or should you use all three: logic, emotion, ethos?  You might want to discuss these aspects of pre-writing with a classmate.

Formulate a working thesis:

Record your responses to the following questions in preparation for writing your tentative thesis  statement or your working thesis:

· What specific question will your essay answer? What is your response to the question or problem?

· What evidence best supports your thesis?

· How does the evidence collected support your thesis?

	Language Arts Standard: Writing Strategies 1.3

Structure ideas and arguments in a sus-tained, persuasive, and sophisticated way and support them with precise and relevant examples.
	

	
	


	Writing

· Composing a Draft

· Organizing the Essay

· Developing the Content



	Language Arts Standard: Writing Strategies 1.3

Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Composing a Draft

Students will gather the first drafts of all three body paragraphs, introduction, and conclusion.  They will decide on the most effective order of the body paragraphs and write the complete first draft.  They will double space the essay in order to allow for corrections in the conventions.

	Language Arts Standard: Writing Strategies 1.3

Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Organizing the essay:

         Body

Students will first create a body paragraph with the teacher in response to the prompt, “How did the Kon-Tiki voyage contribute to the area of marine biology?”  They will use the Jane Schaffer Expository style paragraph using the t-chart and shaping sheets only.  However, students will also be asked to use “They Say/I Say” templates in lieu of the traditional “Lead-in” statements to make the paragraph more academic in nature.  

Students will then work in heterogeneous groups following the steps previously done with the teacher to complete the second body paragraph in response to, “How did the Kon-Tiki voyage contribute to the area of anthropology?”

Finally, students will be responsible for following the above instructions for creating a paragraph that responds to the prompt, “How did the Kon-Tiki voyage contribute to the area of history?”

     Introduction

Students will be asked to review their vocabulary words from this unit.  They will be asked to choose the one word that best represents their own view of the importance of this voyage.  Students will then brainstorm synonyms and related phrases to the word.  Students will then create a general first statement, or they may look up a quote that contains the word.  They will also create a thesis statement that contains synonyms to that word.  This will serve as their introduction.

     Conclusion

Students will write a concluding statement that summarizes the overall contributions of the Kon-Tiki voyage using the vocabulary that was brainstormed earlier.  They will also use a template from “They Say/I Say.”

	Language Arts Standard: Writing Strategies 1.1

Demonstrate understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, informational, or descriptive writing assignments.
	Developing the Content

Students will use the Jane Shaffer Expository Essay method to develop the content of the essay.

	Revising and Editing 

· Revising the Draft

· Editing the Draft

· Reflecting on the Writing



	Prerequisite 9th and 10th Grade Language Arts Standard: Writ-ing Strategies 1.9

Revise writing to improve the logic and coherence of the organization and controlling perspective, the prevision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context.

Language Arts Standard: Writing Strategies 1.4, 1.5, and 1.9 

1.4 Organization and Focus: enhance meaning by employing rhetorical devices, including the extended use of parallelism, repetition, and analogy; the incorporation of visual aids (e.g. graphs, tables, pictures); and the issuance of a call for action;

1.5 Organization and Focus: use language in natural, fresh, and vivid ways to establish a specific tone;

1.9 Evaluation and Revision: revise text to highlight individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.
	Revising the draft:

Students will read each other’s first draft specifically looking for 

· Correct MLA citation of quotes

· Correct spelling and punctuation

· Logical order of ideas.

Editing the draft:

Students will type the final draft copy of the essay.  Students may seek help from after-school tutor or teacher to review the final draft PRIOR to turning in the essay on the final due date.

	Prerequisite 9th and 10th Grade Language Arts Standard: Written and Oral English Language Conventions 1.1, 1.2, and 1.3

1.1 Identify and correctly use clauses (e.g., main and subordinate), and phrases (e.g., gerund, infinitive, and participial), and mechanics of punctuation (e.g., semicolons, colons, ellipses, hyphens).

1.2 Understand sentence construction (e.g., parallel structure, subordination, proper placement of modifiers) and proper English usage (e.g., consistency of verb tenses).

1.3 Demonstrate an understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax.

Language Arts Standard: Written and Oral English-Language Conven-tions 1.1, 1.2, and 1.3

1.1 Demonstrate control of grammar, diction, and paragraph and sentence structure and an understanding of English usage.

1.2 Produce legible work that shows accurate spelling and correct punctuation and capitalization.

1.3 Reflect appropriate manuscript requirements in writing.
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