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“The Beast”:  An Examination of Violence as Innate or Socially Influenced


This module is intended to be used as a supplement to William Golding’s novel, Lord of the Flies.

Written by Yvette Guerra, Jessica English, Leslie Begley, Adelaida Ramirez, and Grace Gaona

Reading selected for this module:

Hetherington, Ross.  “International patterns of teen violence.”  About Kids Health News.  June 2004:  1-2.

Morris, Susie, L.  “Peer Pressure, Media Fuel Youth Violence.”  ABC News.  12 June  2003:  1-2.

Note:  The activities for students provided in the Student Version for this module are copied here in the Teacher Version for your convenience.  The shaded areas include the actual activities the students will see.  The use of italics in the shade area generally indicates possible student responses and may be interspersed with notes to the teacher that are not shaded.
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	Reading Rhetorically

Prereading

	English(Language Arts (ELA) Content Standard: Writing Applications (Genres and Their Characteristics)

2.3 Write reflective compositions: 

a. Explore the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).


	Getting Ready to Read

For Activity 1, show your students a short clip (appropriate for high school students) from movies, television shows, cartoons, and/or videogames that include some form of violence (you can easily find a short clip in YouTube.com).

Activity #1:  Getting Ready to Read
Your teacher will show you a short clip about violence in the media. As you watch it, think about the following questions.  Be sure to write in complete sentences. 

1. Do you recognize any of the movies, television shows, cartoons, or video games? 

2. Do you watch or play any of them?  If so, which one(s)?



	Word Analysis, Fluency, and Systematic Vocabulary Development 

1.0 Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.

1.3 Discern the meaning of analogies encountered, analyzing specific comparisons as well as relationships and inferences.


	Introducing Key Concepts

The articles discuss the issue of teen violence and peer pressure using diverse viewpoints. Morris argues that the combination of violence in the media and peer pressure “may have strong effects on teens bringing about terrible consequences.” Hetherington, on the other hand, claims that “occasional fighting is a typical part of the development process of adolescents.”  To activate your students’ prior knowledge about the topic, begin by having them complete Activity 1. This activity will help your students make a connection between their personal world and the text. 

Activity #2:  Introducing Key Concepts
Before we begin reading the articles, think about the movies or television shows that you usually watch, and then respond to the following quickwrite.  You will have five minutes. 

Quickwrite:  Do you believe that violence in the media makes adolescents more prone to engage in violent behaviors, or is it normal to get into fights once in a while?  Justify your answers.



	Reading Compre​hension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state​ments, speeches, debates, platforms) and the way in which authors use those features and devices.


	Surveying the Text

Surveying the text will give your students an overview of what the articles are about and how they are put together. It also gives your students an opportunity to create a framework in which they make predictions and create questions to guide their reading. 

Activity #3: Surveying the Text

Surveying the texts will give an overview of what the articles are about and how they are put together. Answer the following questions to learn how to survey a text effectively:

1. Who are the authors in these articles? 

Article 1:  Susie L. Morris

Article 2: Ross Hetherington

2. When and where were these articles published?

Article 1: ABC NEWS, June 13

Article 2: About Kids Health News, June 2004

3. Do you see any differences between article 1 and article 2?

Article 1 only has paragraphs and article 2 also has paragraphs, but it includes some statistics.

4. How long are the articles?

Each article is approximately 1.5 pages.

5. Find the titles. Based on the titles, what do you think each article will be about? 

I think that article 1 will be about how the media influences teenagers and how it makes them more violent. 

I think that article 2 will talk about how teenagers in other countries are also violent. 


	Reading Compre​hension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state​ments, speeches, debates, platforms) and the way in which authors use those features and devices.

2.3 Verify and clarify facts presented in other types of expo​sitory texts by using a variety of con​sumer, workplace, and public documents.


	Making Predictions and Asking Questions

To make sure that your students read actively instead of passively, ask them to make predictions. Making predictions will give your students a reading purpose and focus. 

Activity #4: Making Predictions and Asking Questions

1. Read the first two paragraphs in each article. What do you think these articles will be about? 

 (Answers will vary)
Article 1: the author will try to prove that peer pressure and violence in the media make teenagers more aggressive.

 Article 2: the author will try to prove that teen violence is not as common as some people believe, and he might try to argue that it is a normal part of a teenager’s development. 

2. What kind of evidence will the authors use to support their argument? 
Article 1: the author will use “experts” to back up her argument.

Article 2:  the author will use results from various studies to support his argument.

3. Who do you think is the intended audience for these articles?

The intended audience for these articles is probably parents, teachers, counselors, etc.



	Word Analysis, Fluency, and Syste​matic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.

1.1 Trace the etymol​ogy of significant terms used in political science and history.

1.2 Apply knowledge of Greek, Latin, and Anglo-Saxon roots and affixes to draw infe​rences concerning the meaning of scientific and mathematical terminology.

COLLEGE EXPECTATIONS

In addition to respond​ing to the ELA stan​dards, this activity is designed to develop the vocabulary skills assessed by college placement exams, such as the California State University Eng​lish Placement Test and the University of California Analytical Writing Placement Exam. Students should be able to do the following:

(  Recognize word meanings in context.

(  Respond to tone and connotation.
	Introducing Key Vocabulary
Before reading the text, it is vital that students understand the vocabulary.  Studies have shown that students need to see and use vocabulary at least three times before they will retain it.  This activity will introduce them to the vocabulary by teaching them how use context clues.
Activity #5:  Introducing Key Vocabulary

Using the table below, predict the words’ meaning using context clues, and then look for the formal definition in a dictionary.
Predicting Meaning

Word                                Prediction                       Actual Meaning

____________________________________________________________

      Allegedly

Stereotypical

Saturated

Crude

Assault

Sustained

      Innate




	
	Reading

	Reading Comprehen​sion (Focus on In​formational Materials)

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of mean​ing is affected by the patterns of organiza​tion, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.
	First Reading

The first reading is intended to help students understand the text and confirm their predictions.  In order for students to comprehend and retain, they must read with a purpose.  For this activity, students are required to underline and circle specific words and phrases, as well as identify aspects of the text they do not understand so that they may easily refer back to them.  The incorporation of vocabulary in this exercise is used to further facilitate their familiarity with the words because students must see and use a word at least three times before they will master it.  By having them substitute vocabulary words in context, they will gain a better awareness of the definition and its purpose in the text.  The activity is broken into two parts to prevent students from becoming overwhelmed.

Activity #6 :  First Reading

Before deeply analyzing a work, it is important to identify the foundational elements.  By reading with a purpose, you will be more inclined to comprehend and retain the information.  Complete the following WHILE you read:

                  ◙  Underline the key concepts.  These words and/or phrases should represent the author’s purpose and should depict the essence of the article.

                  ◙  Do you have a question?  Is there a word or phrase you do not  understand?  Put a question mark (?) in the margin.        **Everyone must have AT LEAST one question mark on EACH article.  You will use these markings for the next activity.**

During this reading, make sure that students are underlining only the key words and phrases rather than every other word.  It would be advantageous to briefly discuss what the key components of the text will presumably be based on the title, author, as well as the provided rereading activities.  Once they have completed the tasks above, ask them to re-read the text and do the following:

                 ◙  ©ircle vocabulary words. 

                 ◙  Substitute each vocabulary word for another word or phrase that is appropriate for the intended meaning and context.



	Word Analysis, Fluency, and Syste​matic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.
	Looking Closely at Language

Looking closely at the language of the articles is intended to help students develop their vocabulary and their ability to articulate.  This activity requires students to work together to better understand the text, and to present the material in a way that is easier to grasp.  By generating metaphors to take the place of the previously perplexing ideas, students will reach new levels of understanding.  Additionally, asking students to present their metaphors in front of the class is beneficial because they will practice non-written communication skills.
Activity #7 :  Looking Closely at Language

After getting into groups of three or four, share where you put your question marks and why.  As a group, discuss the meaning of the words and phrases that each member did not understand- in other words, help each other to better comprehend the text.  Your teacher will then assign each group to one of the articles, at which time you are to complete the following steps together:

                 ♦  Choose one of the words/phrases/ideas that originally was misunderstood

                 ♦  Generate a metaphor that more clearly expresses the word/phrase/idea           

                                         → You must all come to a consensus

                 ♦  Prepare to present your metaphor to the class



	Writing Strategies

1.7 Use systematic strategies to organize and record infor​mation (e.g., anec​dotal scripting, an​notated bibliographies).

Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierar​chical structures, repetition of the main ideas, syntax, and word choice in the text.


	Rereading the Text

During their first reading, students read “with the grain,” but in the second reading, they will read “against the grain.”  The purpose of this activity is to force students to recognize potential counter-arguments rather than just fully accepting the author’s claims.  By gaining a better understanding of an argument’s strengths and weaknesses, students will be more inclined to produce papers with more sophisticated analysis.

Activity #8 :  Rereading the Text

Now that you have read and presumably reread the articles, highlight the “golden lines” → one sentence in each article that appeals to you the most, makes the most sense, and/or effectively represents the author’s purpose. Once you have chosen a golden line in each article, decide which one (of the two) you like the best.  

Now, imagine you are a lawyer who is given a BIG case.  Your client needs you to prove that the golden line you previously chose is true.  Meanwhile, the opposing counsel is gathering evidence to argue against you.  In order to enhance your own arguments and strengthen your sense of credibility, you must prepare for the opposing counsel’s claims.  So, using academic language and syntax, write 4-5 sentences that argue against your chosen golden line.  Refer to specific pieces of evidence to support your client’s position, and you may use personal experiences.  


	Literary Response and Analysis

3.3 Analyze the ways in which irony, tone, mood, the author’s style, and the “sound” of language achieve specific rhetorical or aesthetic purposes or both. 
COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, this activity is designed to develop the close reading skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

(  Draw inferences and conclusions.

(  Respond to tone and connotation.


	Analyzing Stylistic Choices

The particular line of questioning presented here for analyzing stylistic choices is offered to help your students see that the linguistic choices writers make create certain effects for the reader.  The questions are presented in the form of two bookmarks (one for each article) on the same paper.  This juxtaposes literary elements in both articles in a way that is easier for students to identify similarities and differences.  Additionally, the DIRTS bookmarks will greatly help your students with their papers.

Activity #9:  Analyzing Stylistic Choices

For this activity, you will examine the use of diction, imagery, repetition, tone, and syntax on the attached DIRTS bookmarks.  Be sure to provide evidence through quotes, paragraph numbers, and a brief note of how each literary element develops the purpose of the article.  You must do one bookmark for each article.  The following are guidelines that should help you to complete this activity:

*For DICTION you are to analyze the word choices of the author; you may refer to specific words and the level of sophistication of the language as it relates to the purpose of the piece.

*For IMAGERY you are to reference words and phrases that generate visual images for the reader; this correlates with the presentation of details.

*For REPETITION you may note the repetition of specific words, phrases, references or ideas.

*For TONE you are to find words, phrases, sentences, and ideas that highlight the overall tone of the article.  For example, possible tones may be serious, comical, melancholy, threatening, etc.

*For SYNTAX you must refer to specific sentence structures and how/why they are used in the article.  For example, simple sentences are generally used to emphasize a point.  

Students’ answers will vary.

***Essentially, this activity is for you to discover how the literary elements are used and why they matter. Also, these are effective pieces of evidence to use in your paper.***



	Reading Comprehension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.


	Considering the Structure of the Text
Students need to be able to recognize weaknesses in literature and in their own writing.  By identifying weak areas in the articles and offering suggestions as to how to rectify them, students will be less likely to repeat those errors in their papers.
Activity # 10:  Considering the Structure of the Text

Now that you have identified the literary strengths of the articles, find at least one element in each article that is a weakness.  A weakness could be anything in its structure (diction, repetition, imagery, syntactical elements, etc).  Also, keep in mind that a weakness may be something that is absent from the article.  After you identify the weakness, offer a suggestion on how you would rectify it.

◘  A weakness in Susie L. Morris’ article is:

          →  I would fix it by:

◘  A weakness in Ross Hetherington’s article is:

          →  I would fix it by:

Answers will vary.



	
	Postreading Activities

	Prerequisite Seventh Grade: Writing Appli​cations (Genres and Their Characteristics)

2.5 Write summaries of reading materials:

a. Include the main ideas and most significant details.

b. Use the student’s own words, except for quotations.

c. Reflect underlying meaning, not just the superficial details.

Writing Applications (Genres and Their Characteristics)

2.2 Write responses to literature:

a. Demonstrate a com​prehensive under​standing of the signifi​cant ideas in works or passages.


	Summarizing and Responding

Summarizing is a very important strategy that your students will need to learn. It involves extracting the main ideas from a reading selection and explaining what the author says about them. The following activity allows your students to summarize the text(s) texts using some of the main ideas. 

Activity #11:  Summarizing and Responding

Summarizing allows a student to show off everything they know about a specific text. Dividing the class in half, assign each half of the class one of the articles to summarize, focusing on the ideas that support the main argument. The students should then get into pairs and go through the Cued Retell activity. The first partner tells the main points of the article while the other partner checks off the main ideas in the “free retell” box. After partner 1 is finished, partner 2 may give up to 3 clues to any idea that the partner does not mention. If partner 1 gets the clues, the 2nd partner then checks off the “cued retell” for whatever partner 1 is helped with. The partners then switch off. 

The sheets are attached to the back of the module.
In addition to the Cued/ Retell Worksheet, you could engage the students in a debate.  After dividing the class in half and assigning one article to each half, give them fifteen minutes to study the text- encourage them to discuss the article as a group, share personal experiences/ knowledge, and write notes in the margins to prepare for the debate.

To promote more active participation, you may want to consider allowing the students to choose which side they believe in rather than choosing for them.  
A point system will encourage students to follow the rules of the activity.  Consider giving extra points for using vocabulary words effectively as well as using more summarization rather than just personal experiences. It is important to ensure that students are using effective and logical speech to argue their respective points.  



	Reading Compre​hension (Focus on Informational Materials)

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpre​tations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and be​liefs about a subject.

2.6 Critique the power, validity, and truthfulness of argu​ments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and coun​terclaims (e.g., appeal to reason, to authority, to pathos and emotion).

COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, these questions are designed to develop the skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

(  Identify important ideas.

(  Understand direct statements.

(  Draw inferences and conclusions.

(  Detect underlying assumptions.

(  Recognize word meanings in context.

(  Respond to tone and connotation.


	Thinking Critically

The following questions will move your students through the traditional rhetorical appeals. Using this framework, help your students progress from a literal to an analytical understanding of the reading.  

Activity #12:  Thinking Critically

Use both articles to answer these questions:

Questions about Logic (Logos)

1. Locate major claims and assertions in the articles. “Do you agree with each of the author’s claims?”
________________________________________________________________________________________________________________________________________________________________________

2. “Is there any claim that appears to be weak or unsupported?  Which one and why?”
________________________________________________________________________________________________________________________________________________________________________

3. Can you think of counter-arguments that the author doesn’t consider?
________________________________________________________________________________________________________________________________________________________________________

4. Do you think the author has left something out on purpose?  Why?
________________________________________________________________________________________________________________________________________________________________________

Questions about the Writer (Ethos)

1. Does this author have the appropriate background to speak with authority on this subject?
________________________________________________________________________________________________________________________________________________________________________

2. Is this author knowledgeable? 
________________________________________________________________________________________________________________________________________________________________________

3. What does the author’s style and language tell you about him or her?
________________________________________________________________________________________________________________________________________________________________________

4. Does this author seem trustworthy?  Why or why not?
________________________________________________________________________________________________________________________________________________________________________

5. Does this author seem deceptive?  Why or why not?
________________________________________________________________________________________________________________________________________________________________________

6. Does this author appear to be serious?
________________________________________________________________________________________________________________________________________________________________________

Questions about Emotions (Pathos)

1. Does this piece affect you emotionally?  What parts?
________________________________________________________________________________________________________________________________________________________________________

2. Do you think the author is trying to manipulate your emotions?  In what ways?  At what point?
________________________________________________________________________________________________________________________________________________________________________

3. Do your personal opinions conflict with their logical interpretation of the arguments?
________________________________________________________________________________________________________________________________________________________________________

4. Does the author use humor or irony?  How does this affect your acceptance of his or her ideas?
______________________________________________________________________________________________________________________________________________________________________




	
	Connecting Reading to Writing 

	
	Writing to Learn

Although the writing process can be divided into stages, writing, like reading, is essentially a recursive process that continually revisits different stages.  Much of the prewriting stage has already been accomplished at this point because your students have been “writing to learn” by using writing for taking notes, making marginal notations, mapping the text, making predictions, and asking questions.  Now they are ready to use what they have learned to produce more formal assignment



	Prerequisite Ninth and Tenth Grade: Reading Comprehension (Focus on Informational Materials) 

2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite Ninth and Tenth Grade: Writing Strategies 

1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different perspectives found in each medium (e.g., almanacs, micro​fiche, news sources, in-depth field studies, speeches, journals, technical documents).

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for documentation in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association Handbook, The Chicago Manual of Style).

Writing Strategies

1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting, annotated bibliographies).


	Using the Words of Others

In order to generate a more persuasive, appropriate argument, you will need to provide textual evidence in your essays.  When you use the words or ideas of others, you must provide the proper citations using M.L.A. format to prevent committing plagiarism (the act of passing off someone else’s work or ideas as your own).  

To familiarize you with using outside sources, you will be required to summarize, paraphrase, and use three different forms of direct quotations in your paper. 

Summarizing:

To summarize a work is to provide the reader with brief background.  You do not use their word choice or syntax, and you only offer a summary of what is important to your argument.  A summary should be limited to a paragraph at most, but ideally it should be used in a few sporadic sentences.  The following is an example of a summary:

According to the article “READ,” by Aiden English, reading is an “underrated” pastime.  Teachers are focusing on “superficial” reading abilities and, as a result, are not properly preparing students for college or their ultimate careers.  Studies have shown that as each year passes, students’ reading scores dramatically fall (7).

Paraphrasing:

Paraphrasing a work is using direct ideas the author presents.  You would paraphrase rather than quote when the author uses diction or sentence structures that are confusing or inappropriate in your paper.  Because you would be directly using their ideas, however, like summarizing, you must properly cite.  The following is an example of a paraphrase:

In “Read,” Aiden English advocates an emphasis be directed to teaching students deeper reading skills so that they may be successful (7).

Quotations:

1.) One way to incorporate a quote in your paper is to introduce the author and/ or the work.  The following are examples:

              ▪  The author suggests that, “in addition to assigned reading, students should choose their own titles for pleasure reading” (13). 

              ▪  According to the article, “the ability to read is a tool for success” (24).

                    →  It is generally advantageous to provide specific references to the author’s name and the title of the work as well. 

2.) You may also use an independent clause (in other words, a complete sentence) followed by a colon before incorporating a quote.  The following is an example:

               ▪  Not enough educators focus on deeper reading:  “Superficial reading has taken over the curriculum in our schools.  Because teachers do not take the time to teach effective reading strategies, the students are paying for it” (26).

                    →  This would be an appropriate strategy for introducing a block quote (or a long quote) in your papers, too.

3.) It is just as effective to utilize pieces of a quote(s) into your sentences.  The following is an example:

  ▪  Aiden English advises teachers to choose pieces of literature that “appeal to their students” and to teach the “basic literary elements” needed to truly appreciate the work (19).

Work Cited:
 In addition to your in-text citations, you must include a work cited page.  For this assignment, you will only need to use the M.L.A citations for books and articles.  Keep in mind that your work cited paged is organized alphabetically by the author’s last name.  The following will help you properly format:

          Book:

Author’s Last Name, Author’s First Name (and perhaps middle name/initial).  Title of the Book.  Place of Publication:  Name of Publishers, Date.

               →Example:

Collins, Christopher J.  Just Know.  New York:  Heseman Press, 2005.

          Article:
Author’s Last Name, Author’s First Name (and perhaps middle name/ initial).  “Title of Article.”  Name of Publication Source.  Date:  Pages.

               →Example:

English, Aiden.  “Read.”  Student Voices Magazine.  Oct. 2009:  7-25.

ACTIVITY #13:  Using the Words of Others

     Using the M.L.A. template provided above, generate your own Work Cited page for the two articles on the following lines: 

Work Cited

______________________________________________

______________________________________________

(Hetherington, Ross.  “International patterns of teen violence.”  About Kids Health News.  June 2004:  1-2.

Morris, Susie, L.  “Peer Pressure, Media Fuel Youth Violence.”  ABC News.  12 June  2003:  1-2.)
*** You will need this when you write your paper. ***


	Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).

Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.


	Negotiating Voices

To provide your reader(s) with a moving argument, write with an assertive, analytical voice- in other words, you should be confident in your claims.  By finishing the following brainstorming starters, you should discover your own voice for this assignment.

Activity # 14:  Negotiating Voices

1.  The most reasonable/valid/logical argument is _______________________

    ____________________________________________________________

    ____________________________________________________________.

2.  I like this claim made by ________________ because _________________

    ____________________________________________________________

    ____________________________________________________________.

2.  The most unreasonable/invalid/unfounded/illogical argument is ________

    ____________________________________________________________

    ____________________________________________________________.

3.   I did not like this assertion made by ______________ because _________

    ____________________________________________________________

    ____________________________________________________________.

Students’ answers will vary.

Audience and Diction:

It is important to remember who you are writing for; you must write for the appropriate audience.  Think of it is as taking on a role to fit the situation- in this case, writing for an academic purpose.  Generally, you speak to your friends differently than you would your boss; talking to your employer deserves a more formal voice and tone, and talking to you friends may be more casual and informal.  For this paper, you will write with elevated, formal diction and syntax.

 Just as you need to use a confident voice, your diction, or word choice, needs to be academic.  Do not use slang or common contractions (i.e. don’t, didn’t, can’t, shouldn’t, he’s, etc).  Also, try to avoid the following list of overused words as much as possible:

           bad                                     it                                       so

           big                                     me                                     small

           good                                  nice                                   that

           great                                  neat                                   this

           happy                                really                                think             

           huge                                   said                                   very

           I                                          says                                  you / your

Syntax:

In edition to superior diction, your syntax, or sentence structure, should vary and be chosen appropriately.  I encourage you to utilize the following different sentence structures throughout your paper to enhance your academic voice and to generate a sense of fluidity.

         Simple Sentence:

              My dog’s name is Layla.

         Compound Sentence:

             My dog’s name is Layla, and she likes to chew on expensive shoes.

         Complex Sentence:

             Even though she barks too much, I love my dog immensely.  

         Compound-Complex Sentence:

Even though she barks too much, I love my dog immensely, and                    my life would not be the same without her.




	
	Writing Rhetorically

Prewriting

	Writing Strategies

1.0 Students write coherent and focused texts that convey a well-defined perspective and tightly reasoned argument. The writing demonstrates students’ awareness of the audience and purpose and progression through the stages of the writing process.


	Reading the Assignment

Often times, students have trouble understanding what the writing prompt is asking from them. Follow these steps when presenting the prompt to ensure that they understand everything that is expected of them:

· Read through the prompt, identifying any vocabulary words that they should learn throughout the module. Also, clarify tough words that they might not have seen before, making sure that they understand what the assignment is asking them to do.

· Ask students what the subject of the paper should be and what side they will take in presenting this topic.

· Discuss the reason they are writing-not what grade they will get, but what purpose they are writing for. Is it to inform, persuade, or negate a topic? They should understand what they are trying to do to their audience, and who that audience should be (elaborated in Getting Ready to Write section).

· Provide students with a sample timeline of how a paper can be written that covers all of the steps of a basic writing process, that allows them time to be flexible and that informs them when the finish assignment is due, and what processes it should have gone through before it is turned in.

· Ask the students about what they expect they will be graded upon. You can also provide them with a grading rubric (one is provided in the Evaluation and Responding section). They should understand each section of what they will be graded upon, and be familiar with positive and negative examples of each criterion. 

Activity #15: Reading the Assignment
Read the following prompt carefully, and understand all aspects that are important to the assignment.
Remember the following when reading the assignment:

●  What does the assignment ask you to do?
●  Which side will you choose?
●  Where will you get your evidence?
●  What are you going to be graded on?
*WRITING ASSIGNMENT*
Using textual evidence from the articles by Morris and Hetherington, write a 4-5 page argumentative essay on whether teen violence is innate or generated by media influence and peer pressure. Make sure to include a strong, easily identified thesis that clearly states your stance.  You must appropriately include all 7 vocabulary words.



	Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.


	Getting Ready to Write

When making the transition from reading to writing, the following might be helpful to your students:

· Remember to start with organizing. Outlines, clusters, or other methods of brainstorming can help students formulate ideas and figure out what the most important aspects are.

· Remember the audience. Students should understand what type of diction and language is appropriate for the audience of their assignment. What do people think about the topic, and why is it important to be talked about?

Referring back to the reading may be helpful for beginning this activity. 

Activity #16:  Getting Ready to Write

Students may complete this activity individually, with partners, or in groups.  The purpose of the exercise is for students to extract the intention of the articles in relation to their beliefs.  
This worksheet is attached to the back of the module.  
When students have completed the worksheet, assign the following:

Now that you have discovered the main argument of each article, it is time to decide which article you most agree with.  Using hand-drawn pictures or images from newspapers/magazines create a poster (size determined by your teacher) that best highlights the author’s assertions in concurrence with your own beliefs.  You may only use direct quotes and/or vocabulary words.


	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.


	Formulating a Working Thesis

At this point, it will benefit students to have a good working thesis statement, so that they can focus the rest of their writing. They should go through their notes and previous activities to find out what ideas they want to develop and use in the assignment. 
Activity # 17: Formulating a Working Thesis Statement
Creating a thesis will be helpful for you to start writing, and will help keep you focused as you write your assignment. Remember that your thesis should be a complete sentence and doesn’t have to be perfect on the first draft: it can and should be revised several times. 

Briefly answer the following questions about the articles:

1. Which do you think is true: teen violence is innate/ teen violence is influenced by media and peer pressure?
2. What evidence have you found from the articles to support the side that you chose? (Statistics, examples, and stories are just a few types of evidence that you might find in the articles)
3. What do you think are the most important parts of the argument that you are supporting? Why are they important?
4. What do your readers need to know to in order to understand the topic? What type of an audience do you think would know this (e.g. teachers, other students, parents, anyone)?
5. What would people say about your thesis if they didn’t agree with you? How would you say to those people?


Use these answers and the theses you found from the articles (Activity # 16: Getting Ready to Write) as examples to form your own tentative thesis statement.
It is important to initiate a thesis workshop(s) for students to compose several drafts to be reviewed by you and their peers in order for them to ultimately submit effective theses.  

It would help students if you provided them a working thesis template and showed them several examples before you expect them to generate their own.

          →[Example]  A beginning thesis may be as simple as

                         Subject + Opinion + Because

Do not let them continue on with their paper until you have provided them with feedback on their theses.


	
	Writing

	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.


	Composing a Draft

The first draft of an essay provides a time for your students to discover what they think about a certain topic. It is usually “writer-based,” meaning the goal is simply to get the writer’s ideas down on paper. Your students should start by reviewing previous activity- like their quickwrites and bookmarks.

Activity #18: Composing a Draft
When you write an argument essay, choose an approach to the subject that matters to you. If you have strong feelings, you will find it much easier to gather evidence and convince your readers of your point of view. Keep in

mind, however, that your readers might feel just as strongly about the opposite side of the issue. The following guidelines will help you write a good argument essay.

1. State your opinion on the topic in your thesis statement. To write a thesis statement for an argument essay, you must take a stand for or against an action or an idea. In other words, your thesis statement should be debatable—a statement that can be argued or challenged and will not be met with agreement by everyone who reads it. Your thesis statement should introduce your subject and state your opinion about that subject.

Susie L. Morris' thesis is in her last paragraph: "The combination of intense peer pressure and violence-saturated media may have a strong effect in teens, bringing about terrible consequences, these experts agree." This is a debatable thesis. Some other statements on the topic of peer pressure and teen violence would not be debatable and therefore would not be effective theses:

Not debatable: Many television shows and movies feature some form of violence.

Not debatable: Many teenagers watch television shows with violent content.

Both examples are simply statements of fact that most people would agree are true. They would not be effective theses because no one would argue with them.

Morris sets up her essay with testimonials from several experts on the topic of peer pressure and teen violence. This background information leads to her thesis statement. 

2. Take your audience into consideration as you write your essay. When you write your essay, assume that your audience is well-informed generally but may not have the specific knowledge that you have gained by reading "Peer Pressure, Media Fuel Youth Violence" and "International Patterns of Teen Violence,” and the discussions you had about it. You need to provide your readers with information and your source for that information whether you are citing statistics or paraphrasing someone else’s argument. In a true timed-writing situation, you will not have access to sources other than short passages, but you can still refer to information you learned in a class, read in an article, or found on a website. Just be sure to mention where you found it (not a formal reference but an acknowledgment that it comes from another source).

You may also want to let your readers know who you are. Think about how you formed judgments about the various “authorities” that are quoted in "Peer Pressure, Media Fuel Youth Violence" and "International Patterns of Teen Violence." You can let your readers know, for example, that you are a high school student and that you have had friends who tried to imitate a violent act they saw on a movie, television show, or videogame. Your readers will understand that you are in a good position to make this observation.

3. Choose evidence that supports your thesis statement. Evidence is probably the most important factor in writing an argument essay. Without solid evidence, your essay is nothing more than opinion; with it, your essay can be powerful and persuasive. If you supply convincing evidence, your readers will not only understand your position but perhaps agree with it.

Evidence can consist of facts, statistics, statements from authorities, and examples or personal stories. Examples and personal stories can be based on your own observations, experiences, and reading, but your opinions are not evidence. Other strategies, such as comparison/contrast, definition, and cause/effect, can be particularly useful in building an argument. Use any combination of evidence and writing strategies that supports your thesis statement.

In "Peer Pressure, Media Fuel Youth Violence" and "International Patterns of Teen Violence"  most of the evidence is from authorities who have varying degrees of credibility and statistics. Here are some examples:
Statements from Authorities: 

· Statement by Dr. Virginia Bishop, assistant professor in pediatrics and preventing medicine at Northwestern University Medical School in Chicago about the relationship between peer pressure and teen violence (paragraph 3 in Morris' article)
· Quotation from Thomas Van Hoose, clinical associate professor of psychiatry at the University of Texas Southwestern Medical School in Dallas (paragraph 9 in Morris' article).
Statistics:

· Of the one in 10 youth that come into contact with the police, only 19% are charged with a violent crime (paragraph 1 in Hetherington's article).

· 10.7 % had carried a weapon at least once in the last 30 days (paragraph 5 in Hetherington's article)

4. Anticipate opposing points of view. In addition to stating and supporting your position, anticipating and responding to opposing views are important. Presenting only your side of the argument leaves half the story untold—the opposition’s half. If you acknowledge that there are opposing arguments and answer them, your reader will be more convinced of your argument.  

For example, in paragraph 2, Hetherington acknowledges that "youth aggression and violence are a public health concern." By acknowledging this statement, Hetherington raises his credibility. He then considers some alternatives by asking "Is it an unfortunate but typical part of teen development, or is it a product of social culture forces?" Hetherington does not simply accept the statement as true. He will try to look at some alternatives to find out which one is more convincing.   Refer to Activity #8.

5. Find some common ground. Pointing out common ground between you and your opponent is also an effective strategy. Common ground refers to points of agreement between two opposing positions. For example, one person might be in favor of gun control and another strongly opposed. But they might find common ground—agreement—in the need to keep guns out of teenagers’ hands. Locating some common ground is possible in almost every situation. When you state in your essay that you agree with your opponent on certain points, your reader sees you as a fair person.

6. Organize your essay so that it presents your position as effectively as possible. By the end of your essay, you want your audience to agree with you. So you need to organize your essay in such a way that your readers can easily follow it. The number of your paragraphs may vary (depending on the nature of your assignment), but the following outline shows the order in which the features of an argument essay are most effective:

Introduction
• Hook- grab the attention of your readers
• Background information- authors and article titles
• Introduction of subject

• Thesis statement
Body Paragraphs

• Topic sentence
• Textual evidence

• Analysis using Logos, Ethos, and Pathos

• Opposing point of view

• Response to opposing point of view
• Transition sentence
Conclusion

• Restatement of your position

• Call for action or agreement

Morris' article follows the general outline just presented. Here is a

skeleton outline of her essay:

 Introduction 

· Introduces the issue of teen violence and peer pressure with a question. 
· The story of two teenagers who were arrested for punching a bystander without any apparent reason.
Body Paragraphs

· Discussion about teen violence being induced by peer pressure.

· The effect of peer pressure on adolescents

· Teenagers and their exposure to violence in the media

· The effects of the media on teenagers

Conclusion 

· Morris presents her thesis stating that peer pressure and the media are a bad combination. 

Now that you have been thoroughly introduced the structure of an essay, draft an organized outline of your introduction using the following template:

INTRODUCTION TEMPLATE

Hook (You may use a question, quote, or generate your own sentence to grab the attention of the reader): ​​​​​​​​​​​​​​​​​​​​​​​​​​​​_______________________________________

______________________________________________________________.

Background Information (which authors and articles are you using?):  ____

______________________________________________________________.

Working Argumentative Thesis:  ___________________________________

_______________________________________________________________

_______________________________________________________________.



	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.


	Organizing the Essay

The following activity is designed to help your students organize the material they have gathered into coherent essays.

The following items are traditional parts of all essays:

• An introduction (usually one or two paragraphs) that “hooks” the reader

and provides a thesis statement or road map for the reader

• The body (as many paragraphs as necessary), which supports the thesis

statement point by point

• A conclusion (usually only one paragraph) that summarizes the main

points and explains the significance of the argument

The number of paragraphs in an essay depends on the nature and complexity

of your argument.

Here are some additional hints to help you organize your thoughts:

Introduction

• You might want to include the following in your introductory

paragraph or paragraphs:

– A “hook” to get the reader’s attention

– Background information the audience may need

– A thesis statement, along with some indication of how the essay will be developed (“forecasting”). Note: A thesis statement states the topic of the essay and the writer’s position on that topic. You may choose to sharpen or narrow the thesis at this point.

Body

• Paragraphs that present support of the thesis statement, usually in topic

sentences supported with evidence. (See “Getting Ready to Write,” above.)

• Paragraphs that include different points of view or address counterarguments

• Paragraphs or sentences where the writer addresses those points of

view by doing the following:

– Refuting them

– Acknowledging them but showing how the writer’s argument is

      better

– Granting them altogether but showing they are irrelevant

• Evidence that you have considered the values, beliefs, and assumptions of your audience; your own values, beliefs, and assumptions; and whether you have found some common ground that appeals to the various points of view

Conclusion

• A final paragraph (or paragraphs) that includes a solid argument to

support the thesis and indicates the significance of the argument—the

“so what” factor.
Activity #19:  Organizing the Essay
Students often struggle remembering characteristics of the Introduction, Body and Concluding paragraphs. So educators may like to put a “twist” on composition lessons and have their students begin by writing the conclusion first. This summarizes all-important facts, which should be in the composition, and writers build off of this. 

Also recommended is that composition of each paragraph is done in class, with the teacher, in different class periods. This is so clarification though peer editing, teacher response, or other means can take place.  

Continuing with writing, the last body paragraph is written next followed by the second and the first. Teachers may wish to collect paragraphs as they are written to make sure students are not writing composition from start to finish, but rather from finish to start. Introduction in written lastly and students should now have an easier grasp on writing a thesis. This being because of the three body paragraphs which were written already with one ongoing theme.

Students may say this assignment is “confusing” at first. When this occurs, students are opening up to a new writing process so ,yes, minds will be confused for a short tome. However, the payoff is worth it. 

Student responses will vary


	Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descrip​tive writing assign​ments.


	Developing the Content

Your students need to understand that body paragraphs explain and support their thesis statements as they move from writer-based to reader-based prose.
Here are a few highlights on essay development:

• Most body paragraphs consist of a topic sentence (or an implied topic

          sentence) and concrete details to support that topic sentence.

• Body paragraphs give evidence in the form of examples, illustrations,

          statistics, and so on and analyze the meaning of the evidence.

• Each topic sentence is usually directly related to the thesis statement.

• No set number of paragraphs makes up an essay.

• The thesis dictates and focuses the content of an essay.
The following is a thesis statement from a student’s paper. Have students construct an outline of body paragraphs in support of the statement.  This will help them learn to formulate an essay worth of ideas with a single thesis.  You may ask them to branch off of their outlines and provide specific examples of the evidence they would use to further teach how to develop their papers.

Activity #20:  Developing the Content
After you read the following thesis, make an outline that highlights what the body paragraphs could be about.  Provide at least three different paragraph subjects.  Remember to be creative and persuasive; you may use personal experiences /knowledge, past or recent news headlines, etc. 

 Thesis: “No child under the age of six should watch cartoons because of the violence they contain.” 

     Possible paragraph subjects could include:   age, cartoons with violence, cartoons without violence, parental supervision, violence as subjective, etc.

**Student Reponses will vary.




	
	Revising and Editing

	Prerequisite Ninth and Tenth Grade: Writing Strategies

1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context.

Writing Strategies

1.4 Enhance meaning by employing rhetorical devices, including the extended use of parallelism, repetition, and analogy; the incorporation of visual aids (e.g., graphs, tables, pictures); and the issuance of a call for action.

1.5 Use language in natural, fresh, and vivid ways to establish a specific tone.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.


	Revising the Draft

 Your students will now need to work with organization and development of their drafts to make sure their essays are as effective as possible.

· Students should produce the next drafts on the basis of systematic feedback from others.

· These drafts will be more “reader-based” than the first draft because the students will take into consideration the needs of the readers as they respond to the text. 

Activity #21:  Revising the Draft

Peer Group Revising

In groups of three or four, each student reads their essay aloud to the group; the group then completes the Evaluation Form for each essay. (Appendix F)

Paired Work
Break off into pairs to discuss how you will revise your essay based on the comments on the Evaluation Form. In this step, you should make correction marks on your partner’s essay. (Use correction mark sheet attached.)
​Teacher’s note:  The group and/or pair portion of the activity would work well with the STAR method of proofreading.

Individual Work

At this point, you need to revise the draft based on the feedback you received from your peers. Briefly answer the following questions as you proofread your work (answers could be in the form of “yes” / “no” when applicable):

1. Have I responded to the assignment? (Make sure you have answered all the questions in the prompt.)
2. What is my purpose for this essay?
3. What should I keep? What parts are most effective?
4. What should I add? Where do I need more details, examples, and other evidence to support my point?
5. What could I delete? Do I use irrelevant details? Am I repetitive?
6. What should I change? Are parts of my essay contradictory or confusing?
7. What should I rethink? Is my position clear? Have I provided enough analysis to convince my readers?
8. How is my tone? Am I too overbearing or firm? Do I need qualifiers?
9. Have I addressed differing point of views?
10. Does my conclusion show the significance of my essay?
11. Have I used key vocabulary words correctly to represent the ideas from the article? Have I used words that refer to specific facts from the text?


	Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).


	Revising Rhetorically
After students have chosen (or been assigned) a partner, they will take turns reading their paper aloud.  You may also choose to have a timer in class to have more control over when they switch papers.  You may have your students exchange papers with one partner, or you may have them complete the activity with several partners.
Activity #22:  Revising Rhetorically

Using the table below, listen to your partner as he/she reads their paper.  
Using the positive and negative chart provided below, record brief comments about your partners’ paper.  Important: For every negative comment given, one positive comment must also be given. When you have both read your papers, discuss each other’s comments and why you wrote them. 
+

-

**Responses vary by students.


	Prerequisite Ninth and Tenth Grade: Written and Oral English Language Conventions

1.1 Identify and cor​rectly use clauses (e.g., main and sub​ordinate), phrases (e.g., gerund, infini​tive, and participial), and mechanics of punctuation (e.g., semicolons, colons, ellipses, hyphens).

1.2 Understand sentence construc​tion (e.g., parallel structure, subordina​tion, proper place​ment of modifiers) and proper English usage (e.g., consis​tency of verb tenses).

1.3 Demonstrate an understanding of proper English usage and control of gram​mar, paragraph and sentence structure, diction, and syntax.

Written and Oral English Language Conventions 
1.1 Demonstrate control of grammar, diction, and para​graph and sentence structure and an understanding of English usage.

1.2 Produce legible work that shows accurate spelling and correct punctuation and capitalization.

1.3 Reflect appropri​ate manuscript re​quirements in writing.

	Editing the Draft
Your students now need to work with the grammar, punctuation, and mechanics of their drafts to make sure their essays conform to the guidelines of standard written English.

· Your students will benefit most from specific feedback from you or a tutor rather than peer evaluation.

· This work can be preceded by a mini-lesson on common grammar, usage, punctuation, and mechanics.

Your students will edit their drafts on the basis of the information they have received from you or a tutor.

Activity #23:  Editing Your Draft

Edit your draft using the feedback you have from either your instructor or tutor. Use Part II of Appendix F to help you edit your work. 
1. If possible, set your essay aside for 24 hours before rereading it to find errors.

2. Read your essay aloud so you can hear your errors and rough spots.

3. Focus on individual words and sentences rather than on the overall meaning. Take a sheet of paper and cover everything except the line you are reading. Then touch your pencil to each word as you read.

4. With the help of you teacher, figure out your own pattern of errors – the most serious and frequent errors you make.

5. Look for only one type of error at a time, then go back and look for a second type, and if necessary, a third.
6. Use the dictionary to check spelling and confirm that you have chosen the right word for the context


	
	Reflecting on the Writing

Before the students have turned in their finalized essay, a good practice is to have them reflect in writing about the process of writing the essay, what they have learned that they can apply to their next assignments, or which parts of the essay they want you to notice. 

Activity #24: Reflecting on the Writing

Reflecting on your writing allows you to think about the writing process and how you can improve your future writing. When you have completed your essay, answer these questions and submit the answers with your final draft.

1. What is one thing you found most difficult about this writing assignment?

2. What was one thing you found quite easy about this writing assignment?

3. What do you feel your strengths are in regards to writing?

4. What do you feel your weaknesses are in regards to writing?

5. What is one new thing you learned as you went through this writing process?



	
	Evaluating and Responding

	
	Grading Holistically



	
	Responding to Student Writing



	
	Using Portfolios




APPENDIX A

Reading Strategies

Book marks. Book marks can be used to help students think about how they read (reflecting on the mental process itself) and what they read (focusing strategically on content, style, and form). They can also be used to facilitate a reader’s ability to develop interpretations and aid in their formulation of questions to help anchor reading in the text. See Burke for examples of classroom uses.
Chunking. Proficient readers monitor their comprehension and often “chunk” language—break it up into smaller units—within sentences to help them understand what they read. Chunking can be used with complex sentences or with longer passages, depending on the reader’s needs. Such divisions will vary from person to person. See Schoenbach et al. and Burke for examples of classroom uses.

GIST (Generating Interactions between Schemata and Text). Involving five major steps, this strategy is an excellent way to show students how to write a summary: (1) read the passage or chapter; (2) circle or list the important words, phrases, and ideas; (3) put the reading material aside; (4) use the important words, phrases, and ideas to generate summary sentences; and (5) add a topic sentence. See Cunningham et al. for more information on this strategy.

Graphic organizers. By visually representing a text, graphic organizers help students understand textual and informational structures and perceive connections between ideas. Graphic organizers can also support comprehension and help students reflect on which parts of a text are the most important. See Schoenbach et al. and Burke for examples of classroom uses.

Quickwrites. A form of freewriting, quickwrites are spontaneous, stream-of-consciousness responses to a single issue or related issues (Fulwiler).

Reciprocal Teaching. Reciprocal Teaching entails taking turns in leading a discussion on a reading selection with the intention of helping oneself and others understand and retain the author’s main points. It involves guiding the group toward reasonable predictions, important questions, essential clarifications or explanations, and coherent summaries. See Schoenbach et al. and Burke for examples of classroom uses. Also see Palincsar and Brown.

Rereading or repeated reading. Rereading increases readers’ comprehension and raises their confidence, especially with challenging texts. It also helps less-skilled readers develop fluency. See Schoenbach et al. and Burke for examples of classroom uses. Say, mean, matter. This strategy is the process of answering three questions as they relate to a reading selection: What does it say? What does it mean? What or why does it matter? The purpose of this exercise is to encourage students to move beyond literal-level thinking (Blau).

SQP2RS. This is the process of (1) surveying—previewing a text or part of a text; (2) questioning—listing two or three questions you think will be answered by reading the text; (3) predicting—stating three or four things you think will be learned by reading this text, then asking the class to narrow the list of questions to focus on three or four of them; (4) reading reading the assigned text; (5) responding—confirming and negating predictions, answering the questions already generated and asking new ones, and discussing the text with the class; and (6) summarizing— either orally or in writing. See Echevarria et al. and Vogt.

Talking to the text/annotating the text/highlighting. Writing responses and questions in the margins and underlining and highlighting key ideas are ways of increasing readers’ engagement with ideas presented in the text. These interactions with the reading material help to activate students’ prior knowledge and support their comprehension. See Jordan, Jensen, and Greenleaf and Burke for examples of classroom uses. Also see Davey.

Think aloud. Narrating the thought process while reading a passage aloud can help students externalize points of confusion, articulate questions about the text or its content, and make connections between the text and the students’ background knowledge and life experience. It is common to have students alternate reading sentences, paragraphs, or sections aloud. Think alouds help to make internal thinking processes observable. See Schoenbach et al. and Burke for examples of classroom uses. Also see Kucan and Beck for a review of the research.

APPENDIX B

Vocabulary Activities

Concept map. Teachers ask students to generate additional words, contexts, examples, and non-examples for a new term, concept, or key vocabulary word.

Cubing. Originally created by Cowan and Cowan Neeld, students freewrite about a vocabulary term, using each of the six ways to discuss the term: describe it, compare it, associate it, analyze it, apply it, and argue for or against it. Allow students to write about each “side” of the cube for roughly three minutes. After they have done all six sides, students can share or develop their own definition of the term.

Denotation/connotation making. Students predict word meanings or look up words based on their denotations (dictionary definitions) and connotations (personal meanings).

Frayer model. Students define the key concept, describe its attributes, compare and contrast it to other related concepts, provide examples for it, and explain why the example is appropriate. Using this model, the students can distinguish between examples and non-examples (Frayer, Frederick, and Klausmeier).

Rich use of language. Reading research shows that the more experiences and richer experiences students have with new words, the more likely they are to learn the word. Those experiences include opportunities for oral and written use of the new words as well as identifying and comprehending them in text. Teachers can provide students with more practice words by having them use the new words to create scripts for performing commercials, skits, role plays, poems, raps, songs, and so forth.

Self-assessment charts. These charts allow students to view key terms from the text to see whether they know them and, if so, to what extent. Students can then learn the words they do not know, and teachers will gain some insight as to which words may need direct instruction.

Semantic maps, webs, spiders. This graphic organizer is for categorizating, grouping, and organizing information.

Sorting activities. Students sort words by derivation or by concept. For a sorting activity, the teacher makes a list of words that are related either by root/derivation or by concept. The words are then listed on a grid and manipulated with signs or symbols. The teacher may choose to have an open sort (no headings stated) or a closed sort (the teacher tells the students what the headings will be).

Synonym/antonym chart with examples. Students identify synonyms for the new word given, increasing their list of words that are similar but also enhancing their own understanding of the word in relation to other words that share the meaning. To promote even more understanding and more words in their storage banks, students look at antonyms. Then they provide examples of the word in sentences or give the context.

What Am I? This is an activity in which questions are asked about what the vocabulary term is and what it is not on the basis of the meaning of the word. Students might explore one word and “teach” it to the class, sharing the clues discovered while studying the word.

Word trees. These are used for derivations and to build similar words on the basis of meaning.

Vocabulary notebooks or logs. These are used for the indirect teaching of vocabulary. With vocabulary logs, students direct their own learning as they identify and log unknown words that they find in text.

APPENDIX C

Key Assignment Words

	Analyze
	Break the issue or problem into separate parts and discuss, examine, or interpret each part and the relationships between them. Sometimes this involves looking carefully at causes and effects.

	Analyze the Argument and the Conclusion
	Look at the truth and persuasiveness of the reasons given for a position and the degree to which the conclusion is justified on the basis of those reasons.

	Compare and Contrast
	Describe the similarities and differences between two objects, situations, or ideas. Sometimes this involves a before-and-after comparison.

	Define
	Tell what a particular word or term means in your essay. Usually, this is not a dictionary definition; rather, it clarifies the way in which you are using the term.

	Describe
	Give a detailed account, naming characteristics, parts, or qualities.

	Discuss
	This is a general term that covers explanations, reasoning, pro and con arguments, examples, analysis, and so forth.

	Evaluate
	This term literally means to determine the “value” of something, to discover how good or bad something is. It usually means that you should argue that something is good or bad, and then discuss your reasoning.

	Explain
	Help the reader understand the reasoning behind your position by showing the logical development in step-by-step fashion. You might also be asked to show how something works or how to do something.

	Illustrate
	In a writing prompt, this usually does not mean to draw pictures. Instead, it means to give examples.

	Prove
	This usually means that you should support your opinion with facts and arguments.

	State
	Tell the reader your opinion strongly and concisely.


APPENDIX D

Prewriting Strategies

Brainstorming. Based on free association, this is the act of making a list of related words and phrases.

Clustering/webbing. This is the process of mapping any ideas that come to mind on a specific topic. It involves writing a key word or phrase at the center of a page and drawing a circle around it, then writing and circling any related ideas that come to mind and drawing lines to the words that prompted the new words.

Discussing. This is the act of talking with another person about one’s subject matter and grappling aggressively with the ideas in the process.

Freewriting. Based on free association, this is the strategy of writing for a brief period of time about anything that comes to mind.

Outlining. This is the listing of the main ideas and the details related to the subject in the order in which they will likely be addressed.

Questioning. This is the process of asking questions that will generate new ideas and topics. This process is often based on the five Ws and one H: Who? What? Why? Where? When? and How?

Scanning. This is the process of scanning and spot reading specifically to generate ideas and form opinions.

APPENDIX E

Strategies for Reading and Writing Rhetorically

PAPA Square

The PAPA Square is adapted from Maxine Hairston’s Contemporary Composition (short edition). Through a PAPA Square, students analyze the purpose, argument, persona, and audience of a text. 

Around the perimeter of the box, students answer the following questions in response to their own writing: Who is my audience? What is the persona, or public image, that I create for myself through my language choices and tone? What is my thesis or argument? What is my purpose or the desired outcome of my argument (i.e., what would I like my reader to do if he or she is persuaded my argument)? In the center of the PAPA Square, students identify the stylistic devices and the emotional, logical, and ethical appeals they use to persuade their audiences. These may include types of evidence, figurative language, text structures (e.g., cause and effect), and tone.


Purpose:
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Audience:
Argument:


Persona:

Rhetorical Précis

In a rhetorical précis, students write a brief analysis of the content, purpose, and persuasive strategies of a text using the pattern below (from Reading Rhetorically by John C. Bean, Virginia A. Chappell, and Alice M. Gillam): 

Sentence 1: Note the name of the author, the genre and title of the work, and the publication date in parentheses; a rhetorically accurate verb; and a that clause containing the major assertion or thesis statement in the work. 

Sentence 2: An explanation of how the author develops and supports the thesis, usually in chronological order. 

Sentence 3: A statement of the author’s apparent purpose, followed by an “in order to” phrase. 

Sentence 4: A description of the intended audience, the relationship the author establishes with the audience, or both.

APPENDIX F

Evaluation Form

Based on the CSU English Placement Test (EPT)

Part I: Revising Checklist—Mark the appropriate categories.

	Response to the topic


	Superior
	Strong
	Adequate
	Marginal
	Weak
	Very Weak
	Comments

	
	Addresses the topic clearly and responds effectively to all aspects of the task
	Addresses the topic clearly but may respond to some aspects of the task more effectively than others.
	Addresses the topic but may slight some aspects of the task.
	Distorts or neglects aspects of the task
	Indicates confusion about the topic or neglects important aspects of the task.
	Suggests an inability to comprehend the question or to respond meaningfully to the topic.
	

	Understanding and use of the assigned reading


	Demonstrates a thorough critical understanding of the assigned reading in developing an insightful response.


	Demonstrates a sound critical understanding of the assigned reading in developing a well reasoned response.
	Demonstrates a generally accurate understanding of the assigned reading in developing a sensible response.
	Demonstrates some understanding of the assigned reading but may misconstrue parts of it or make limited use of it in developing a weak response.
	Demonstrates very poor understanding of the main points of the assigned reading. Does not use the reading appropriately in developing a response or may not use the reading at all
	Demonstrates little or no ability to understand the assigned reading or to use it in developing a response.
	

	Quality and clarity of thought


	Explores the issues thoughtfully and in depth.


	Shows some depth and complexity of thought.
	May treat the topic simplistically or repetitively.
	Lacks focus or demonstrates confused or simplistic thinking.
	Lacks focus and coherence and often fails to communicate ideas.
	Is unfocused, illogical, or incoherent.
	

	Organization, development, and support


	Is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples.
	Is well-organized and developed, with ideas supported by appropriate reasons and examples.


	Is adequately organized and developed, generally supporting ideas with reasons and examples.


	Is poorly organized and developed, presenting generalizations without adequate support or details without generalizations.
	Has very weak organization and development, providing simplistic generalizations without support.
	Is disorganized and undeveloped, providing little or no relevant support.
	

	Syntax and command of language


	Has an effective, fluent style marked by syntactic variety and a clear command of language.
	Displays some syntactic variety and facility in the use of language.


	Demonstrates adequate use of syntax and language.


	Has limited control of syntax and vocabulary.


	Has inadequate control of syntax and vocabulary. 
	Lacks basic control of syntax and vocabulary.
	

	Grammar, usage, and mechanics 

(See list on next page for details)
	Is generally free from errors in grammar, usage, and mechanics.
	May have a few errors in grammar, usage, and mechanics.


	May have some errors but generally demonstrates control of grammar, usage, and mechanics
	Has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning.
	Is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning.
	Has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning.
	


Part II: Editing Checklist

	Problem 
	Questions 
	Comments

	Sentence boundaries 
	Are there fragments, comma splices, or fused sentences?
	

	Word choice
	Are word choices appropriate in meaning, connotation, and tone?
	

	Subject-verb agreement 
	Do main verbs agree with the subject in person and number?
	

	Verb tense 
	Is the tense appropriate to the topic and style? Does the writing shift back and forth from present to past inappropriately?
	

	Word forms 
	Are any parts of verb phrases missing or incorrect? Are verb endings correct? Do other words have correct endings and forms?
	

	Noun plurals 
	Do regular plurals end in “s”? Are irregular plurals correct? Are there problems with count and non-count nouns?
	

	Articles 
	Are articles (a, an, and the) used correctly? (Note: Proper nouns generally don’t have an article, with exceptions like “the United States” and “the Soviet Union,” which are more like descriptions than names.)
	

	Spelling 
	Are words spelled correctly?
	

	Punctuation 
	Are periods, commas, and question marks used correctly? Are quotations punctuated correctly? Are capital letters used appropriately?
	

	Pronoun reference 
	Does every pronoun have a clear referent? (Note: Pronouns without referents or with multiple possible referents create a vague, confusing style?)
	

	Other problems
	Are there other important problems?


	


APPENDIX G

Holistic Scoring Guide

(Based on the English Placement Test Criteria)

The categories of each score are consistent with the following legend:

a. response to the topic

b. understanding and use of the passage

c. quality and clarity of thought

d. organization, development, and support

e. syntax and command of language

f. grammar, usage, and mechanics

Score of 6: Superior

A 6 essay is superior writing, but may have minor flaws. A typical essay at this level is characterized by these features:

a. addresses the topic clearly and responds effectively to all aspects of the task

b. demonstrates a thorough critical understanding of the passage in developing an insightful response

c. explores the issues thoughtfully and in depth

d. is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples

e. has an effective, fluent style marked by syntactic variety and a clear command of language

f. is generally free from errors in grammar, usage, and mechanics

Score of 5: Strong

A 5 essay demonstrates clear competence in writing. It may have some errors, but they are not serious enough to distract or confuse the reader. A typical essay at this level is characterized by these features:

a. addresses the topic clearly, but may respond to some aspects of the task more effectively than others

b. demonstrates a sound critical understanding of the passage in developing a well-reasoned response

c. shows some depth and complexity of thought

d. is well organized and developed, with ideas supported by appropriate reasons and examples

e. displays some syntactic variety and facility in the use of language

f. may have a few errors in grammar, usage, and mechanics

Score of 4: Adequate

A 4 essay demonstrates adequate writing. It may have some errors that distract the reader, but they do not significantly obscure meaning. A typical essay at this level is characterized by these features:

a. addresses the topic, but may slight some aspects of the task

b. demonstrates a generally accurate understanding of the passage in developing a sensible response

c. may treat the topic simplistically or repetitively

d. is adequately organized and developed, generally supporting ideas with reasons and examples

e. demonstrates adequate use of syntax and language

f. may have some errors, but generally demonstrates control of grammar, usage, and mechanics

Score of 3: Marginal

A 3 essay demonstrates developing competence, but is flawed in some significant way(s). A typical essay at this level reveals one or more of the following weaknesses:

a. distorts or neglects aspects of the task

b. demonstrates some understanding of the passage, but may misconstrue parts of it or make limited use of it in developing a weak response

c. lacks focus, or demonstrates confused or simplistic thinking

d. is poorly organized and developed, presenting generalizations without adequate and appropriate support or presenting details without generalizations

e. has limited control of syntax and vocabulary

f. has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning

Score of 2: Very Weak

A 2 essay is seriously flawed. A typical essay at this level reveals one or more of the following weaknesses:

a. indicates confusion about the topic or neglects important aspects of the task

b. demonstrates very poor understanding of the main points of the passage, does not use the passage appropriately in developing a response, or may not use the passage at all

c. lacks focus and coherence, and often fails to communicate its ideas

d. has very weak organization and development, providing simplistic generalizations without support

e. has inadequate control of syntax and vocabulary

f. is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning

Score of 1: Incompetent

A 1 essay demonstrates fundamental deficiencies in writing skills. A typical essay at this level reveals one or more of the following weaknesses:

a. suggests an inability to comprehend the question or to respond meaningfully to the topic

b. demonstrates little or no ability to understand the passage or to use it in developing a response

c. is unfocused, illogical, or incoherent

d. is disorganized and undeveloped, providing little or no relevant support

e. lacks basic control of syntax and vocabulary

f. has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning

Readers should not penalize ESL writers excessively for slight shifts in idiom, problems with articles, confusion over prepositions, and occasional misuse of verb tense and verb forms as long as such features do not obscure meaning.
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ACTIVITY # 

CUED RETELLING REPORT FORM- Ross Hetherington Article

Free      Cued             Main Ideas – Title: International Patterns of Teen Violence
Retell    Retell

	                                   1. Out of 1/10 youth that come into contact with police, only 19% are charged with a violent crime.

	                                   2.  In the US, physical assault is the 6th leading cause of non-fatal injury and the 2nd leading cause of death among 15-19 year olds. 

	                                   3. The study looked at four indicators of violence: involved in bullying, involved in physical fight, injured in a fight with medical attention, and number of days student has carried a weapon for self-defense. 

	                                   4. Adolescents who fight were most likely to be boys in a lower grade, who smoke, have been drunk, and dislike school.

	                                   5.  Participation in fighting, frequency of fighting, injuries obtained during fights, and frequent weapon carrying were very similar across all 5 countries. 

	                                   6. Consistent patterns of violence across five countries suggest that occasional fighting is part of the developmental process of adolescents.

	                                   7. Bullying can be influenced by cultural and social influences.

	                                   8.


Free retell total -________                                        Cued retell total - ________

         Date: __________                                     Reading Materials: _________________________

Student pair: ________________________ (1st retell)

                       _________________________ (2nd retell)
ACTIVITY #

CUED RETELLING REPORT FORM- SUSIE L. MORRIS ARTICLE

Free      Cued         Main Ideas – Title: Peer Pressure, Media Fuel Youth Violence
Retell    Retell

	                                   1. The attack on the man might have been influenced by peer pressure.

	                                   2. Virginia Bishop states the aggressor was trying to act like a “stereotypical man”.

	                                   3. Adolescents are more likely to resolve a conflict nonviolently in the absence of an audience. 

	                                   4. Group pressure can override common sense fairly easily for teens.

	                                   5. Teens are more prone to impulsive, violent behavior.

	                                   6. Violence is linked to peer acceptance as “murderous feelings and triumph of physical power are glorified and held up as splendors by society”.

	                                   7. The new reality TV trend instills in youth a sense of “unreality” that is void of any consequences.

	                                   8. The combination of peer pressure and violence-saturated media may have a strong effect on teens. 

	                                   9. Teens who act out in this way have an “entitled, self-centered attitude, poor parenting, envy and anger, and violent examples”.

	                                 10.

	                                 11.


Free retell total -________                                        Cued retell total - ________

         Date: __________                                     Reading Materials: _________________________

Student pair: ________________________ (1st retell)

                       _________________________ (2nd retell)
Activity # 16:  Getting Ready to Write
	What is the author’s argument?
	How does the author support their argument?

	YES
	Students should identify the main points of the article in this section; their main ideas that answer the question. 
	Students should pull out specific quotes that the author uses as evidence to support each main idea. 

	
	
	

	
	
	

	Author’s 

Thesis:
	

	What is the author’s argument?
	How does the author support their argument?

	NO
	
	

	
	
	

	
	
	

	Author’s 

Thesis:
	


Central question the author’s are exploring:  Is teen violence innate?
    REMARK:                          EXAMPLE:
Taken from http://www.lclark.edu/~levinger/auxiliary_stuff/Proofreading.html 
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