Federalism, Where is the POWER!!!???  BWHAHAHAHAAA!
Jason R. Jenkins

Addresses World History Standards:  10.1.3

US Government Standards:  12.9.3

	READING RHETORICALLY
· PREREADING
· READING
· POSTREADING


	Rereading 
· Getting Ready to Read
· Surveying the Text
· Making Predictions and Asking Questions
· Introducing Key Vocabulary

	Language Arts Standard: Writing Applications 2.3 
Write brief reflective compositions on topics related to text, exploring the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).
	Getting Ready to Read
Quick write (5 minutes)
Who pays for your book?  Who pays for your education? Who does not pay for your education?  

	Language Arts Standard: Reading Comprehension 2.1 
Analyze the features and rhetorical devices of texts and the way in which authors use those features and devices.

	Surveying the Text 
Surveying the text gives students an overview of what the essay is about and how it is put together.  It helps students create a framework so they make predictions and form questions to guide their reading.  Surveying involves the following tasks:
· Noting the topics and main ideas.
· What types  of articles are these? Opinion, or Observational?




	Language Arts Standard: Reading Comprehension 2.1 
Analyze both the features and rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and how authors use these features and devices.
Language Arts Standard: Reading Comprehension 2.3 
Verify and clarify facts presented in other types of expository texts by using a variety of consumer, workplace, and public documents. 

	Making Predictions and Asking Questions 
· What do you think this text is going to be about?
· What do you think is the purpose of this text?
· Who do you think is the intended audience for this piece? How do you know this?
· Based on the title and other features of the text, what information/ideas might this article present?


	Language Arts Standard: Word Analysis and Systematic Vocabulary 
Development 1.0 (as well as 1.1 and 1.2) 
Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.

	Introducing Key Vocabulary
Discuss the meanings of the following words:

Federalism, confederate system, Unitary system, NCLB, Budget, sovereignty 


	Reading 
· First Reading
· Looking Closely at Language
· Rereading the Text
· Analyzing Stylistic Choices
· Considering the Structure of the Text


	Language Arts Standard: Reading Comprehension 2.1 
Analyze both the features and the rhetorical devices of texts and the way in which authors use those features and devices.
Language Arts Standard: Reading Comprehension 2.2 
Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.

	First Reading
GIST: Involving five major steps, this strategy is an excellent way to show students how to write a summary: (1) read the passage or chapter; (2) circle or list the important words/phrases/ideas; (3) put the reading material aside; (4) use the important words/phrases/ideas to generate summary sentences, and (5) add a topic sentence.  

	Language Arts Standard: Word Analysis, Fluency, and Systematic Vocabulary Development 1.0 
Students apply their knowledge of word origins both to determine the meaning of new words encountered in reading materials and to use those words accurately.
	Looking Closely at Language
· Class brainstorm on new unknown words.  List on board and discuss.



	Language Arts Standards:  Research and Technology 1.7: 
Use systematic strategies to organize and record information (e.g. anecdotal scripting, annotated bibliographies).
Language Arts Standard: Reading Comprehension 2.2 
Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text

	Rereading the Text
Reread the two articles and play the doubting game.  Highlight sentences you disagree with. 


	Language Arts Standards: Literary Response and Analysis 3.3. 
Analyze how irony, tone, mood, style, and "sound" of language are to achieve specific rhetorical and/or aesthetic purposes.

	Analyzing Stylistic Choices


	Language Arts Standard: Reading Comprehension 2.1 
Analyze both the features and the rhetorical devices of texts and the way in which authors use those features and devices.
Language Arts Standard: Reading Comprehension 2.2 
Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.

	Considering the Structure of the Text



	Post-reading Activities
· Summarizing and Responding
· Thinking Critically


	Prerequisite 7th Grade Language Arts Standard: Writing Application 2.5
Write summaries of reading materials, including main ideas and most significant details.  Use own words.  Reflect-explain underlying meaning.
Language Arts Standard: Writing Application 2.2a
Demonstrate a comprehensive understanding of the significant ideas in works or passages.

	Summarizing and Responding
In groups of four or five, students draft a paragraph using Say, Mean, Matter:  This strategy is the process of answering three questions as they relate to a reading selection: What does it say?  What does it mean?  What/Why does it matter?  

	Language Arts Standard: Reading Comprehension 2.4
Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.
Language Arts Standard: Reading Comprehension 2.5
Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.
Language Arts Standard: Reading Comprehension 2.6
Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).
· 
	Thinking Critically
The following questions move students through the traditional rhetorical appeals.  Using this framework, help students progress from a literal to an analytical understanding of the reading material.
      Questions about Logic (Logos)
· Locate major claims and assertions and ask, “Do you agree with the author’s claim that . . .?”
· Look at support for major claims and ask “Is there any claim that appears to be weak or unsupported?  Which one and why?”
· Can you think of counter-arguments that the author doesn’t consider?
· Do you think the author has left something out on purpose?  Why?
      Questions about the Writer (Ethos)
· Does this author have the appropriate background to speak with authority on this subject?
· Is this author knowledgeable? 
· What does the author’s style and language tell your students about him or her?  
· Does this author seem trustworthy?  Why or why not?
· Does this author seem deceptive?  Why or why not?
· Does this author appear to be serious?
      Questions about Emotions (Pathos)
· Does this piece affect your students emotionally?  What parts?
· Do your students think the author is trying to manipulate their emotions?  In what ways?  At what point?
· Do their emotions conflict with their logical interpretation of the arguments?
· Does the author use humor or irony?  How does this affect your students’ acceptance of his or her ideas?
      Other Questions to Develop Critical Thinking
· Questions to identify important ideas
· Questions to identify the meanings of direct statements
· Questions that require students to draw inferences and conclusions
· Questions to get at underlying assumptions
· Questions about the meanings of words and phrases in context
· Questions about tone and connotation
When a discussion bogs down or gets unfocused:  What are the main issues here?  What does this writer want us to believe? What different perspectives are represented in the text?
At the end of a session:  What did you learn from this discussion?  How might you be able to use this new information? 



	CONNECTING READING TO WRITING
· WRITING TO LEARN
· USING THE WORDS OF OTHERS


	
	Writing to Learn
Although the writing process can be divided into stages, writing, like reading, is essentially a recursive process that continually revisits different stages.  Much of the pre-writing stage has already been accomplished at this point because students have been “writing to learn” while reading.  They have been using writing to take notes, make marginal notations, map the text, make predictions, and ask questions.  Now they are ready to use what they have learned to produce more formal assignments. 


	Prerequisite 9th-10th Grade Language Arts Standard: Reading Comprehension 2.4
Synthesize the content from several sources or words by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.
Prerequisite 9th-10th Grade Language Arts Standard: Writing Strategies 1.5, 1.6, and 1.7
1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different per-spectives found in each medium (e.g., almanacs, microfiches, news sources, in-depth field studies, speeches, journals, technical documents).  
1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.
1.7 Use appropriate conventions for documentations in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association Handbook, the Chicago Manual of Style).
Language Arts Standard: Writing Strategies 1.7
Use systematic strategies to organize the record information (e.g., field studies, oral histories, interviews, experiments, electronic sources).
	Using the Words of Others
One of the most important features of academic writing is the use of the words and ideas from written sources to support the writer’s own points.  There are essentially three ways to incorporate words and ideas from sources.
· Direct quotation: Jeremy Rifkin says, “Studies on pigs' social behavior funded by McDonald's at Purdue University, for example, have found that they crave affection and are easily depressed if isolated or denied playtime with each other” (15).
· Paraphrase: In “A Change of Heart about Animals,” Jeremy Rifkin notes that McDonald’s has funded studies on pigs that show that they need affection and playtime with one another (15).
· Summary: In “A Change of Heart about Animals,” Jeremy Rifkin cites study after study to show that animals and humans are more alike than we think.  He shows that animals feel emotions, reason, make and use tools, learn and use language, and mourn their dead.  One study even shows that pigs need affection and playtime with one another, and enjoy playing with toys (15).
Here is the “Works Cited” format for a typical book in MLA style:
Bean, John C., Virginia A. Chappell, and Alice M. Gilliam.  Reading Rhetorically: A Reader for Writers. New York: Longman, 2002.
Here is the bibliographic information for the article quoted above, in MLA format.  The fact that it was published in a newspaper changes the format and the information a bit:
Rifkin, Jeremy.  “A Change of Heart about Animals.” Editorial.  Los Angeles Times. 1 Sept. 2003: B15.
\


	WRITING RHETORICALLY
· PREWRITING
· WRITING
· REVISING AND EDITING
· EVALUATING AND RESPONDING


	Prewriting
· Reading the Assignment
· Getting Ready to Write
· Formulating a Working Thesis


	Language Arts Standard: Writing Strategies 1.1
Demonstrate understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, informational, or descriptive writing assignments.
	Reading the Assignment
With your teammates, draft a two to three page response to the following:

How does a federal government differ from a unitary or confederate system of government?

In our federal system of government, where does sovereignty reside?

In matters of public education and public health care, should the federal government or the state governments have the responsibility for making and

enforcing laws? Explain your position.

	Language Arts Standard: Writing Strategies 1.0 
Students write coherent and focused texts that convey a well-defined perspective and tightly-reasoned argument. The writing demonstrates students’ awareness of the audience and purpose and progression through the stages of the writing process.

	Getting Ready to Write 
The following activities help students move as smoothly as possible from reading to writing.  Students may want to refer to their reading notes before engaging in these activities:
Discussing:  Talking within your group about your subject matter and grappling aggressively with ideas in the process.

· Strategies to help students consider the audience for the essay. Students should think about what most people know and think about the topic of their paper.  If students want to change the opinions of the audience, they need to think about persuasive techniques, both logical and emotional.  Discussions in groups and pairs can be helpful at this point.
YOU WILL BE SPEAKING TO A PANNEL OF CONGRESSMEN!!!

	Language Arts Standard: Writing Strategies 1.3
Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Formulating a Working Thesis
Most students will find it helpful to formulate a working thesis statement at this point.  Students can go through their “invention” work to decide what statement or assertion they might be able to support. Although students can be successful with different approaches to writing, a strong, focused thesis statement can keep the writer on track.
Students may want to think about or write the answers to the following questions:
· What is your tentative thesis?
· What support have you found for your thesis?
· What evidence have you found for this support? For example, facts, statistics, authorities, personal experience, anecdotes, stories, scenarios, and examples.
· How much background information do your readers need to understand your topic and thesis?
· If readers were to disagree with your thesis or the validity of your support, what would they say? How would you address their concerns (what would you say to them)? 
After students formulate a working thesis, giving them feedback, either individually or as a class activity, before they begin to write is important.  Potential writing problems can be averted at this stage before the students generate their first drafts.



	Writing
· Composing a Draft
· Organizing the Essay
· Developing the Content


	Language Arts Standard: Writing Strategies 1.3
Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Composing a Draft
The first draft of an essay provides a time for students to discover what they think about a certain topic.  It is usually “writer-based,” the goal of which is simply to get the writer’s ideas down on paper.  Students should start with their brainstorming notes, informal outlines, free writing, or whatever other materials they have and write a rough draft of their essay.

	Language Arts Standard: Writing Strategies 1.3
Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Organizing the Essay
The following items are traditional parts of an essay.  The number of paragraphs in an essay depends upon the nature and complexity of the student’s argument.
Introduction
· Students might want to include the following in their introductory paragraph(s):
· A “hook” to get the reader’s attention
· Background information the audience  may need
· A thesis statement, along with some indication of how the essay will be developed (“forecasting”).  A thesis statement often states the topic of the essay and the writer’s position on that topic.  Students may choose to sharpen or narrow the thesis at this point.
Body
· Paragraphs that present support of the thesis statement, usually in topic sentences supported with evidence (see ”Getting Ready to Write,” above)
· Paragraphs that include different points of view or address counter-arguments 
· Paragraphs or sentences where the writer addresses those points of view
· by refuting them
· by acknowledging them but showing how the writer’s argument is better
· by granting them altogether but showing they are irrelevant
· Evidence that students have considered the values, beliefs, and assumptions of their audience, students’ own values, beliefs, and assumptions, and whether they have found some common ground that appeals to the various points of view
Conclusion
· A final paragraph (or paragraphs) that includes a solid argument to support the thesis and indicates the significance of the argument—the “so what” factor

	Language Arts Standard: Writing Strategies 1.1
Demonstrate understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, informational, or descriptive writing assignments.
	Developing the Content
Students need to understand that body paragraphs explain and support their thesis statements as they move their writing from writer-based to reader-based prose.
· Most body paragraphs consist of a topic sentence (or an implied topic sentence) and concrete details to support that topic sentence. 
· Body paragraphs give evidence in the form of examples, illustrations, statistics, etc. and analyze the meaning of the evidence.
· Each topic sentence is usually directly related to the thesis statement.  
· No set number of paragraphs make up an essay.  
· The thesis dictates and focuses the content of an essay.


	Revising and Editing 
· Revising the Draft
· Editing the Draft
· Reflecting on the Writing


	Prerequisite 9th and 10th Grade Language Arts Standard: Writing Strategies 1.9
Revise writing to improve the logic and coherence of the organization and controlling perspective, the prevision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context.
Language Arts Standard: Writing Strategies 1.4, 1.5, and 1.9 
1.4 Organization and Focus: enhance meaning by employing rhetorical devices, including the extended use of parallelism, repetition, and analogy; the incorporation of visual aids (e.g. graphs, tables, pictures); and the issuance of a call for action;
1.5 Organization and Focus: use language in natural, fresh, and vivid ways to establish a specific tone;
1.9 Evaluation and Revision: revise text to highlight individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.
	Revising the Draft
Students now need to work with the organization and development of their drafts to make sure that their essays are as effective as possible.  
· Students should produce the next drafts based on systematic feedback from others.  These drafts will be more “reader-based” than the first draft because they will naturally take into consideration the needs of the readers as they respond to the text.
Peer Group Work:  In groups of three or four, each student can read his or her essay aloud to other members of the group.  They should then complete the Revising Evaluation Form (Appendix D, Part I) for each essay.
· 

	Prerequisite 9th and 10th Grade Language Arts Standard: Written and Oral English Language Conventions 1.1, 1.2, and 1.3
1.1 Identify and correctly use clauses (e.g., main and subordinate), and phrases (e.g., gerund, infinitive, and participial), and mechanics of punctuation (e.g., semicolons, colons, ellipses, hyphens).
1.2 Understand sentence construction (e.g., parallel structure, subordination, proper placement of modifiers) and proper English usage (e.g., consistency of verb tenses).
1.3 Demonstrate an understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax.
Language Arts Standard: Written and Oral English-Language Conventions 1.1, 1.2, and 1.3
1.1 Demonstrate control of grammar, diction, and paragraph and sentence structure and an understanding of English usage.
1.2 Produce legible work that shows accurate spelling and correct punctuation and capitalization.
1.3 Reflect appropriate manuscript requirements in writing.
	Editing the Draft
Each group must have their work edited by another teacher in Social Studies or English.

	
	Reflecting on the Writing
When you return essays to your students, a good practice is to ask them to reflect in writing about the process of writing the essay, what they learned that they can apply to their next assignment, or how they feel about the comments that you gave them on the essay.



	Evaluating and Responding
· Grading Holistically
· Responding to Student Writing
· Using Portfolios

	
	Grading Holistically
Reading student papers holistically is also called “general impression” grading.  It allows you to give a student a single score or grade based on your impression of his or her management of the entire writing assignment.  The basis of this type of evaluation is a rubric or scoring guide, which is used, along with sample papers, to "norm" the readers before they read student papers. In the "norming" process, readers score 
sets of sample essays.  The leader asks how many readers gave each score on each paper, and those who gave a certain score raise their hands when it is announced and are counted.  This process is repeated for each score point for each essay.  The process continues until almost all the hands are consistently going up at the same time. In a holistic reading, readers then read and score papers very quickly, without marking errors or making comments. You might consider using the adapted version of the English Placement Test scoring guide printed in Appendix E as your grading criteria for this exercise.
Grading a set of papers holistically with other faculty members lets you discuss the grading criteria and “norm” yourselves to a single set of scores.  This is an excellent exercise to keep a conversation going among department faculty about grades and assessment.
Having students grade a set of papers holistically gives you the opportunity to have the students work in groups to explain why a paper received a certain grade. Then you might have your students revise their papers based on their group’s assessment.

	
	Responding to Student Writing
· All groups are now expected to present their writing before the rest of the class.  They are expected to answer follow up questions for five minutes.



ARTICLE I

May 01, 2008

San Diego Union Tribune
School budget cuts

SACRAMENTO -- A strong majority of Californians oppose school budget cuts, a new poll says, but they are split on whether taxes should be raised to protect schools.

As lawmakers face a huge state budget shortfall, a poll by the nonpartisan Public Policy Institute of California found that 60 percent of Californians choose schools as the program they would like to protect from cuts.

The other major areas of state spending received far less support: health and human services 18 percent, higher education 11 percent, and prisons and corrections 8 percent.

On the issue of paying higher taxes to avoid cuts in school funding, the poll found a nearly even split: 49 percent are willing to pay more taxes, and 48 percent do not to want to pay higher taxes for schools.

"There is consensus on the problem and the need for resources," Mark Baldassare, the institute president, said in a news release. "But there's no commitment to action."

A majority, 63 percent, believe that more money would lead to better schools, but only 8 percent think money alone will improve education. Most Californians, 85 percent, think education would improve if the state simply made better use of the money it spends now.

The poll also found that the split on school taxes among Californians echoes the split among lawmakers. Republican legislators blocked a Democratic proposal for a $1.2 billion tax on oil producers to offset cuts in school funding proposed by Gov. Arnold Schwarzenegger.

The poll of Californians found that 60 percent of Democrats are willing to pay higher taxes to protect schools from cuts. A tax increase for schools was supported by 33 percent of Republicans and 48 percent of independents.

Reaction to the poll split along similar lines.

A Democratic-leaning coalition of school and parent groups that pushes for more school funding, the Education Coalition, issued a news release that emphasized the opposition to school cuts and support for more school funding.

Republican legislative leaders issued news releases saying the poll supports their plan to freeze school funding at the current level, avoiding the governor's proposed cuts without increasing taxes, and give schools districts more spending flexibility.

Posted by Ed Mendel May 1, 2008 05:16 PM 

Article II

OpEdNews
Original Content at http://www.opednews.com/articles/opedne_steve_yo_080507_no_child_left_behind.htm


	May 7, 2008
No Child Left Behind Leaving 70% Of Our Children Behind
By Steve young
Think No Child Left Behind is working? It is if your definition on "No Child" equates to 70% of our children.
War has nothing on our failing education system when it comes to extinguishing the futures of our young.
Last month's report by America's Promise Alliance concluded that nationwide, nearly 1.2 million students drop out of school every year and that about seven out of ten of students graduate on time. While these alarming statistics may only seem a problem for failing schools and the children they affect, the loss of potential along with the economic burden on society as a whole should be of immense concern for all of us. 
The Alliance along with the Bill Gates Foundation has announced its support for summits to be held across the country to "increase awareness, encourage collaboration and facilitate action" to improve graduation rates. But will any of these summits deliver anything different than the same ole-same ole? 
A Philadelphia Inquirer editorial (Leaving School 4-23) addressed the drop out problem, stating, "The problems are complex and not entirely the schools' fault. In fact, the most effective solutions to reducing the dropout rates start at home."
In a perfect world, that may be, but home is only the solution where there is no dropout problem. It's a Catch 22. If the home solution premise was applicable to the kids dropping out, we would have no such problem. You'd be better calling for a wholesale change in society than expect the families of drop outs to be able to get the kids back at their desks. 
You can have as many educators' symposium's and "dropout summits" as you like. But no matter how hard you work it, continuing the same approach and expecting a different result, is not a description of success. It's the definition of insanity.
It doesn't start in the home, nor with the student. It starts with the attitude of the educational system towards the student. And that will need a complete overhaul. That might sound expensive, but it really isn't. When a child drops out of school we not only lose revenues derived is they had remained, but we're also losing their futures and everything they could have contributed to society. We're losing the taxes from work income and the potential their creativity could have generated, if only we showed them how to access it. Instead we end up with welfare and criminal drains on our taxes and well-being. An overhaul done right becomes a revenue producer, not an expense.
And the recipe for the turnaround just might be as basic as implementing a lemons to lemonade principle; transforming tart to sweet, only more. We need to remind children, repeatedly, how adversity, mistakes and failure can be key ingredients to cooking up a tasty pot of success. Pushing ahead in spite of the obstacles we all face not only turns many defeats into victories, but more importantly, reveals a passion or hidden talent that otherwise would have remained buried; something so unique to the child alone, something so vital to his or her happiness, that no one else but they could have discovered it. 
But it all starts by removing the negative implication of the word "failure."
In sports we call it practice. In entertainment, rehearsal. In science, research.
In education...failure. Bad, bad failure.
That needs to be changed. And it will - the moment we choose to start using the tools that failure provides; not to smash, but to shape possibilities. 
It's is not about embracing incompetence, but about students recognizing their own strengths, NO MATTER WHAT THEY ARE, and using them as a jumping off point. Failure should never be where we stop, but where we begin; not a place of loss, but one of discovery.
In most cases our present educational process makes an effort to teach the same thing to in the same way to every individual student, using the same techniques and expecting the same result. But with each student's individual experience and level of expertise, how in the world would we ever expect any diverse group of children to learn on an equal level? Not everyone learns in the same way nor at the same speed.
Rather than a negative, that diversity in the capacity to absorb information is what makes us all unique. It's not about how quickly or what road we take to get where we're going, it's about making sure we all get there to reap the benefits. We all trip up or fail at some point - most of us, at many points. With a willingness to persevere despite the obstacles, we can see our stumbles not as rock-hard barriers but as rest stops where we pause to reassess and recharge, continuing our journey stronger, smarter, and with a greater sense of purpose. 
To do that we need a new pair of glasses. If a student scores a 40 out of a 100. We don't start teaching where we want him to be, we begin where he is. Before we try to teach them 100, we need to teach them 41. Most important in any teaching proposition is establishing the proper place to start. In failure, there is actually a place of knowledge, a place of comfort, and therefore a viable learning tool. And what is comfortable for the student may be an uncomfortable place for a system now encumbered with a teaching to the test mentality based on standard academics. Today we may need to tap into music, sports, video games, the street, even sex, to reach some students. But once you build a mechanism around their comprehension, learning other subject, even those academic, becomes possible. It is on that foundation that we can begin to construct a complete education.
In this lemons-to-lemonade principle, we must allow students to create their own lemonade. It may not turn out as sweet as we think it should be, but the process is not about accommodating our personal taste. It's about helping each student tap into their own heart, soul and enthusiasm; into that part of the student that says ''I can do it.'' 
The idea is not to judge, not to stifle, not to kill the freedom and energy that creativity breeds. 
Hopefully our educational system sees the benefit of teaching EVERY student where they are. Only then will our children can see how far they can go. 
The cost, negligible. The benefits, astronomical.
Now, if only there was a Pennsylvania governor or presidential candidate who really wanted to leave no child behind. 

Steve Young is author of "Great Failures of the Extremely Successful" (www.greatfailure .com)




Authors Website: www.greatfailure.com

Authors Bio: A talk show host, author, columnist, award-winning television writer and filmmaker, his inspiring book, "Great Failures of the Extremely Successful" (Tallfellow Press) has been published internationally and has become required reading in the Wharton School of Business Masters Program. His "All The News That's Fit To Spoof " column appears every Sunday on the L.A. Daily News Oped Page. Steve has appeared all over national TV and radio with his unique brand of satirical punditry and social observations appearing in national periodicals from the Los Angeles Times and The New York Times, to his own weekly Internet column "The Lords Of Loud," at AlbionMonitor.net and The Huffington Post. 


APPENDIX A:  READING STRATEGIES
Book Marks: Book Marks can be used to help students think about how they read (reflecting on the mental process itself) and what they read (focusing strategically on content, style, and form).  They can also facilitate a reader’s ability to develop interpretations and aid in their formulation of questions to help anchor reading in the text.  See Burke (2000) for examples of classroom uses.  
Chunking: Proficient readers monitor their comprehension and often “chunk” language–break it up into smaller units–within sentences to help them understand what they read.  Chunking can be used with complex sentences or with longer passages according to a reader’s needs.  Such divisions will vary from person to person.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  
GIST: Involving five major steps, this strategy is an excellent way to show students how to write a summary: (1) read the passage or chapter; (2) circle or list the important words/phrases/ideas; (3) put the reading material aside; (4) use the important words/phrases/ideas to generate summary sentences, and (5) add a topic sentence.  See Cunningham et al (2000) for more information on this strategy.
Graphic Organizers: By visually representing a text, graphic organizers help students understand textual and informational structures and perceive connections between ideas.  Graphic Organizers can also support comprehension and help students reflect on which parts of a text are most important.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  
Quick Writes:  A form of freewriting, quick writes are spontaneous, stream-of-consciousness responses to a single issue or related issues (Fulwiler 1987).
Reciprocal Teaching:  Reciprocal teaching entails taking turns leading a discussion on a reading selection with the intention of helping oneself and others understand and retain the author’s main points; it involves guiding the group toward reasonable predictions, important questions, essential clarifications or explanations, and coherent summaries.  See Schoenbach, Greenleaf, Cziko & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  Also see Palincsar and Brown (1984) and Palincsar and Brown (1986).
Rereading or Repeated Reading: Rereading increases comprehension and raises readers’ confidence, especially with challenging texts.  It also helps less skillful readers develop fluency.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  
Say, Mean, Matter:  This strategy is the process of answering three questions as they relate to a reading selection: What does it say?  What does it mean?  What/Why does it matter?  The purpose of this exercise is to encourage students to move beyond literal-level thinking (Blau 2003).
SQP2RS: This is the process of Surveying (previewing a text or part of a text), Questioning (listing 2-3 questions that you think will be answered by reading this text), Predicting (stating 3-4 things you think will be learned by reading this text and then having the class narrow the list of questions to focus on 3-4), Reading (reading the assigned text), Responding (confirming and negating predictions; answering the questions already generated and asking new ones; and discussing the text with the class), and Summarizing (either orally or in writing). See Vogt (2002) and Echevarria et al (2004).  
Talking to the Text/Annotating the Text/Highlighting:  Writing responses and questions in the margins, underlining, and highlighting key ideas are all ways of getting readers more engaged with ideas in the text.  These ways of interacting with the reading material help activate students’ prior knowledge and support comprehension.  See Jordan, Jensen, & Greenleaf (2001) and Burke (2000) for examples of classroom uses.  Also see Davey (1983).  
Think Aloud: Narrating the thought process while reading a passage aloud can help students externalize points of confusion, articulate questions about the text or its content, and make connections between the text and students’ background knowledge and life experience.  “Think alouds” help make our internal thinking processes observable.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  Also see Kucan & Beck (1997) for a review of the research.  
APPENDIX B:  KEY ASSIGNMENT WORDS 
	Analyze
	Break the issue or problem into separate parts and discuss, examine, or interpret each part and the relationships between them.  Sometimes this involves looking carefully at causes and effects.

	Analyze the
Argument and the
Conclusion
	Look at the truth and persuasiveness of the reasons given for a position and the degree to which the conclusion is justified based on these reasons.

	Compare and Contrast
	Describe the similarities and differences between two objects, situations, or ideas.  Sometimes this involves a before and after comparison.  

	Define
	Tell what a particular word or term means in your essay.  Usually, this is not a dictionary definition, but rather clarifies how you are using the term.

	Describe
	Give a detailed account, naming characteristics, parts, or qualities.

	Discuss
	This is a general term that covers explanations, reasoning, pro and con arguments, examples, analysis, etc.  

	Evaluate
	This term literally means to determine the “value” of something, to discover how good or bad something is.  It usually means that you should argue that something is good or bad and then discuss your reasoning.

	Explain
	Help your reader understand the reasoning behind your position by showing the logical development in step-by-step fashion.  You might also be asked to show how something works or how to do something.

	Illustrate
	In a writing prompt, this usually does not mean to draw pictures.  Instead, it means to give examples.

	Prove
	This usually means that you should support your opinion with facts and arguments.

	State
	Tell the reader your opinion strongly and concisely.


 APPENDIX C: PREWRITING STRATEGIES
Brainstorming:  Based on free association, the act of making a list of related words and phrases.
Clustering/Webbing:  The process of “mapping” any ideas that come to mind on a specific topic.  It involves writing a key word or phrase in the center of a page and drawing a circle around it, then writing down and circling any related ideas that come to mind and drawing lines to the words that prompted the new words.  
Discussing:  Talking to another person about your subject matter and grappling aggressively with ideas in the process.
Freewriting:  Based on free association, the strategy of writing for a brief period of time about anything that comes to your mind.
Outlining:  Listing the main ideas and details related to your subject in the order that you will probably address them.
Questioning:  The process of asking questions that will generate new ideas and topics.  This process is often based on the five Ws and one H:  Who?  What?  Why?  Where?  When? and How?
Scanning:  Scanning and spot reading to specifically generate ideas and form opinions.

APPENDIX D:  EVALUATION FORM
Based on the CSU English Placement Test (EPT)
Part I: Revising Checklist—Circle the appropriate categories.


	
	Superior
	Strong
	Adequate
	Marginal
	Weak
	Very Weak
	Comments

	Response to the topic
	Addresses the topic clearly and responds effectively to all aspects of the task.
	Addresses the topic clearly, but may respond to some aspects of the task more effectively than others.
	Addresses the topic, but may slight some aspects of the task.
	Distorts or neglects aspects of the task.
	Indicates confusion about the topic or neglects important aspects of the task.
	Suggests an inability to comprehend the question or to respond meaningfully to the topic.
	

	Understanding and use of the assigned reading
	Demonstrates a thorough critical understanding of the assigned reading in developing an insightful response.
	Demonstrates a sound critical understanding of the assigned reading in developing a well-reasoned response.
	Demonstrates a generally accurate understanding of the assigned reading in developing a sensible response.
	Demonstrates some understanding of the assigned reading, but may misconstrue parts of it or make limited use of it in developing a weak response.
	Demonstrates very poor understanding of the main points of the assigned reading, does not use the reading appropriately in developing a response, or may not use the reading at all.
	Demonstrates little or no ability to understand the assigned reading or to use it in developing a response.
	

	Quality and clarity of thought
	Explores the issues thoughtfully and in depth.
	Shows some depth and complexity of thought.
	May treat the topic simplistically or repetitively.
	Lacks focus or demonstrates confused or simplistic thinking.
	Lacks focus and coherence, and often fails to communicate its ideas.
	Is unfocused, illogical, or incoherent.
	

	Organization, development, and support
	Is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples.

	Is well organized and developed, with ideas supported by appropriate reasons and examples.
	Is adequately organized and developed, generally supporting ideas with reasons and examples.
	Is poorly organized and developed, presenting generalizations without adequate support, or details without generalizations.
	Has very weak organization and development, providing simplistic generalizations without support.
	Is disorganized and undeveloped, providing little or no relevant support.
	

	Syntax and command of language
	Has an effective, fluent style marked by syntactic variety and a clear command of language.

	Displays some syntactic variety and facility in the use of language.
	Demonstrates adequate use of syntax and language.
	Has limited control of syntax and vocabulary.
	Has inadequate control of syntax and vocabulary.
	Lacks basic control of syntax and vocabulary.
	

	Grammar, usage, and mechanics (See list on back for details)
	Is generally free from errors in grammar, usage, and mechanics.
	May have a few errors in grammar, usage, and mechanics.
	May have some errors, but generally demonstrates control of grammar, usage, and mechanics.
	Has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning.
	Is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning.
	Has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning.
	


Part II: Editing Checklist








	Problem
	Questions 
	Comments

	Sentence Boundaries

	Are there fragments, comma splices, or fused sentences?
	

	Word Choice

	Are word choices appropriate in meaning, connotation, and tone?
	

	Verb/Subject Agreement

	Do main verbs agree with the subject in person and number?
	

	Verb Tense

	Is the tense appropriate to the topic and style?  Does the writing shift back and forth from present to past inappropriately?

	

	Word Forms

	Are any parts of verb phrases missing or incorrect?  Are verb endings correct?  Do other words have correct endings and forms?

	

	Noun Plurals

	Do regular plurals end in “s”?  Are irregular plurals correct?  Are there problems with count and non-count nouns?

	

	Articles
	Are articles (a, an, and the) used correctly?  (Note: Proper nouns generally don’t have an article, with exceptions like “the United States” and “the Soviet Union,” which are more like descriptions than names.)

	

	Prepositions

	Are prepositions used the way a native-speaker of English would naturally use them?  (Note: It is difficult to learn prepositions through definitions or rules.  They have to be acquired through seeing or hearing them in use.)

	

	Spelling

	Are words spelled correctly?  
	

	Punctuation

	Are periods, commas, and question marks used correctly?  Are quotations punctuated correctly?  Are capital letters used appropriately?

	

	Pronoun Reference
	Does every pronoun have a clear referent?  (Note: Pronouns without referents, or with multiple possible referents, create a vague, confusing style.)

	

	Other Problems

	Are there other important problems not on the list?
	


APPENDIX E:  HOLISTIC SCORING GUIDE
(Based on the English Placement Test criteria)
The categories of each score are consistent with the following legend:
a. = response to the topic
b. = understanding and use of the passage
c. = quality and clarity of thought
d. = organization, development, and support
e. = syntax and command of language
f. = grammar, usage, and mechanics 
Score of 6:  Superior
A 6 essay is superior writing, but may have minor flaws.
A typical essay at this level is characterized by these features:
a. addresses the topic clearly and responds effectively to all aspects of the task
b. demonstrates a thorough critical understanding of the passage in developing an insightful response
c. explores the issues thoughtfully and in depth
d. is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples
e. has an effective, fluent style marked by syntactic variety and a clear command of language
f. is generally free from errors in grammar, usage, and mechanics
Score of 5:  Strong
A 5 essay demonstrates clear competence in writing.  It may have some errors, but they are not serious enough to distract or confuse the reader.
A typical essay at this level is characterized by these features:
a. addresses the topic clearly, but may respond to some aspects of the task more effectively than others
b. demonstrates a sound critical understanding of the passage in developing a well reasoned response
c. shows some depth and complexity of thought
d. is well organized and developed, with ideas supported by appropriate reasons and examples
e. displays some syntactic variety and facility in the use of language
f. may have a few errors in grammar, usage, and mechanics
Score of 4:  Adequate
A 4 essay demonstrates adequate writing.  It may have some errors that distract the reader, but they do not significantly obscure meaning.
A typical essay at this level is characterized by these features:
a. addresses the topic, but may slight some aspects of the task
b.
demonstrates a generally accurate understanding of the passage in developing a sensible response
c.
may treat the topic simplistically or repetitively
d.
is adequately organized and developed, generally supporting ideas with reasons and examples
e.
demonstrates adequate use of syntax and language
f.
may have some errors, but generally demonstrates control of grammar, usage, and mechanics   
Score of 3:  Marginal
A 3 essay demonstrates developing competence, but is flawed in some significant way(s).
A typical essay at this level reveals one or more of the following weaknesses
a.
distorts or neglects aspects of the task
b.
demonstrates some understanding of the passage, but may misconstrue parts of it or make limited use of it in developing a weak response
c.
lacks focus, or demonstrates confused or simplistic thinking
d.
is poorly organized and developed, presenting generalizations without adequate and appropriate support or presenting details without generalizations
e.
has limited control of syntax and vocabulary
f.
has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning
Score of 2:  Very Weak
A 2 essay is seriously flawed.
A typical essay at this level reveals one or more of the following weaknesses:
a.
indicates confusion about the topic or neglects important aspects of the task
b.
demonstrates very poor understanding of the main points of the passage, does not use the passage appropriately in developing a response, or may not use the passage at all
c.
lacks focus and coherence, and often fails to communicate its ideas
d.
has very weak organization and development, providing simplistic generalizations without support
e.
has inadequate control of syntax and vocabulary
f.
is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning
Score of 1:  Incompetent
A 1 essay demonstrates fundamental deficiencies in writing skills.
A typical essay at this level reveals one or more of the following weaknesses:
a.
suggests an inability to comprehend the question or to respond meaningfully to the topic
b.
demonstrates little or no ability to understand the passage or to use it in developing a response
c.
is unfocused, illogical, or incoherent
d.
is disorganized and undeveloped, providing little or no relevant support
e.
lacks basic control of syntax and vocabulary
f.
has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning
Readers should not penalize ESL writers excessively for slight shifts in idiom, problems with articles, confusion over prepositions, and occasional misuse of verb tense and verb forms, so long as such features do not obscure meaning.
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