EXPOSITORY READING AND WRITING

The Signs of Advertising: Writing a Critique
Brooke Hughes (English)
California State University, Bakersfield
	READING RHETORICALLY

· PREREADING

· READING

· POSTREADING



	Prereading 

· Getting Ready to Read

· Surveying the Text

· Making Predictions and Asking Questions

· Introducing Key Vocabulary

	
	Getting Ready to Read

Prereading 

· Getting Ready to Read

Introducing “Masters of Desire: The Culture of American Advertising” 
by Jack Solomon
Goals:

· make a connection between their own personal world and the world of the text
· activate prior knowledge and experience related to the issues of the text
· share knowledge and vocabulary relevant to the text
· ask questions that anticipate what the text is about
Summary of the Assignment:

Introduce essay, as well as ideas such as advertising terminology and consumerism.
1) Have students get into groups of three or four and have them answer the following questions: What is advertising?  Why is advertising important?  What makes an advertisement effective?  What makes an advertisement ineffective?  Then, as a class, discuss the answers.
2) Ask students to type the last five items they bought (not counting items for school).  Assign each student a number, and have them put that number on their typed up list.  Then pass out the lists to the students, making sure that no one gets their own list.  Have the students write a paragraph about what they know about this person based purely upon those purchases.  Have students think about the following questions:

What is this person’s gender?  What is this person’s age? What type of hobbies might this person have?  Is this person married or single?  What else might we know about this person based upon their last items purchased?

Later, pass back the paragraphs and lists to the original student, and have the students write a journal entry as to whether or not the paragraph about them was correct or not.  Discuss in class why these assumptions might have been made.

3) Ask students to write down a list of every brand name they have on—items such as clothing, jewelry, bags, makeup (even hair/body products!).  Have the students pass in the lists; then have students get into groups of three or four, and pass out the lists again, making sure that no one gets their own brand list.  Have the groups brainstorm what they know about this person based upon the products he/she is wearing.
4) Have students write a journal entry on the following quotation:  “Those who say money can’t buy happiness don’t know where to shop.”  Then separate students into two groups and debate this quote in class.
5) Go over the advertising techniques handout.  Bring various magazines and have students find examples of each of the techniques.


	
	Surveying the Text 
                        Tasks:

·  Looking for titles and subheadings
·  Looking at the length of the reading
·  Finding out about the author through library research or an Internet search and discussing the results with the class
·  Discovering when and where this essay was first published
·  Noting the topics and main ideas

Bring the essay to class.  Ask students to look at the title.  What might Solomon be referring in his title?  Who are the “Masters of Desire”?  What do these people desire?  What does this desire have to do with American advertising?  

What are the three subheadings?  Who is “Living the Fantasy”?  What is “Fear and Trembling in the Marketplace”?  What is the “Future of an Illusion”?
Instruct students to ask questions about the title of the essay and what piques their curiosity as they peruse over the three subheadings.  Then make them predict what the content of the essay, as well as the subheadings, are about.  
Have the students research who the author is and where the essay was originally published.  Remind students that this information is often found right before an essay in the introduction; however, on occasion, they may have to do more research in order to answer these questions.
Follow-Up Assignment: 
Have students split into groups of three and discuss the answers to the tasks/ questions they found from this assignment.
Optional Assignment: 

Imagine you work for Encyclopedia Britannica.  Your boss tells you to write an encyclopedia entry on Jack Solomon, including his birth date, publications, education, etc.



	
	Making Predictions and Asking Questions 

Have students complete the Making Predictions worksheet [See Appendix A].


	
	Introducing Key Vocabulary

The steps for contextual redefinition from Tools for Teaching Content Area Literacy would be especially useful because it provides a great way of cognition and metacognition.  There is more emphasis on the student trying to learn what the word means before heading to the dictionary.  
Steps for Contextual Redefinition

1. Have students come to class with their essay and unfamiliar words highlighted

2. In groups, have students share their list of highlighted words.

3. Have the group write a sentence using each word

4. As a class, present words in isolation  (have students give the meaning of each word after you put it on the board)

5. As a class, present words in a sentence (ask students to provide a sentence for each word)

6. If students are stumped, go to the dictionary for verification (have a volunteer look up the word if a group or the class cannot come up with a meaning of the word or a sentence to place it in)



	Reading 

· First Reading

· Looking Closely at Language

· Rereading the Text

· Analyzing Stylistic Choices

· Considering the Structure of the Text



	
	
First Reading
Idea Notebook

Have students begin by keeping an Idea Notebooks.  Idea Notebooks emphasize ideas and thinking embodied in them and help distinguish between the two types of writing and thinking.
While reading Solomon’s essay for the first time, students should write in the first column of the Idea Notebook.  This column is for immediate response or reaction to readings, discussions, or presentations (for example, questions, connections, or contemporary applications).

For a blank Idea Notebook page, see Appendix B.



	
	
Rereading the Text

Idea Notebook

While students re-read Solomon’s essay, students should write in the second column of the Idea Notebook.  This column is an analysis of thoughts about the "text" in original entry.  This second column is to be written a few days after first-column entry, and is generally much shorter than first column.

Here is an example of a finished Idea Notebook entry:

Sample Student Entry in response to Thomas Hine’s “What’s in a Package?”

Idea Entry

Metacognitive Reflections

Packages allow shoppers to become vulnerable, and packaging is the reason many Americans tend to purchase more than necessary.  I completely agree with Hine when Hine says that, “thirty thousand different products vie to win your attention and ultimately to make you believe in their promise” when we visit the supermarket (91).  Supermarkets are filled with thousands of household and everyday products that scream out to the consumer for their approval and involuntary want to buy them.  So many people fall for the temptation to purchase a product, just from the cute picture or interesting writing they see on the front of the container they are stored in.  Perhaps if all products were in the same packaging, we would not be susceptible to buying what looks “good.”

Packages are the downfall of consumers, but the rise of big industries and corporations.  For example, when I go to the local supermarket for necessary items I wish to purchase, I tend to come home with a car full of products—mostly junk that I didn’t really need in the first place.  The fact is, corporations and the community want as much of the consumers’ money they can get, so they produce these mediocre products in lavish packagings so that they can get us to make wallet- devastating purchases.  

In this entry, I’m first summarizing the author’s idea about consuming and packaging.  

Here, I’m applying a solution to Hine’s example.  I could have gone farther and discussed the effects of this possible solution.

I’m referring to my own personal experience, and trying to connect with Hine’s experiences.  I’ am also evaluating my own personal experiences.  

Here, I seem to be making moral judgments about shoppers and the American culture (not to mention the products made by corporations!).



	
	Analyzing Stylistic Choices

Have students answer the following questions:
1. What seems to be the overall tone?  Is he happy, sad, angry, etc?
2. How are the sentences formed?
3. What words does the writer choose?

4. What is the connotation of those words?
5. [image: image1.png]


Are passages long or short?



	Post-reading Activities

· Summarizing and Responding

· Thinking Critically



	
	Summarizing and Responding

[image: image2.png]



Response
In a one page response, answer the following questions.  What is Solomon’s main argument/ thesis? How does he support his thesis? How are advertisements a form of literacy?  According to Solomon, what aspects of our identity are shaped by the advertisements we see? How might advertisements influence the way we view gender and social class? Should advertisers be held accountable for the messages they may send?


	
	Thinking Critically
The following questions move students through the traditional rhetorical appeals.  Using this framework, help students progress from a literal to an analytical understanding of the reading material.

      Questions about Logos
What facts/statistics are used to support Solomon’s claim/argument?  Are these sources reliable?
      Questions about Ethos
What authority does the author have?  In other words, what makes him a credible source of information?
      Questions about Emotions (Pathos)

What emotional appeals are being used?  What could the audience feel when they read this essay?  Think about the language the author uses.  Is it overwhelmingly positive or negative?  Are there any sensory details provided?



	CONNECTING READING TO WRITING

· WRITING TO LEARN

· USING THE WORDS OF OTHERS



	
	Writing to Learn

The writing process is very much connected with the reading process, even though many of our students do not realize it.  In order to help students make this connection, encourage your students to write while reading.  Have them write questions to the author, definitions of words they don’t understand, or even personal anecdotes they are reminded of while reading the essay in the margin.


	
	Using the Words of Others

Incorporating sources is one of the most important skills for students to learn when writing the critique or research paper.  Remind students that they may be asked to summarize the material or to paraphrase all or part of it.

Media literacy is more than a curriculum add-on. It isn't just another subject to be taught. Teachers need to understand how the media and popular culture function, and this understanding needs to be interwoven with our instruction. We can build our students' immersion in media and popular culture into a way to consider texts, and, in turn, we can use those texts to help students understand the powerful semiotic codes that shape our literacies and our lives. Media literacy in the curriculum allows students to access, analyze, critique, and create their own messages. Exploration allows students to investigate the media in a variety of forms--from print sources to motion pictures and from the Internet to the music that we are exposed to daily. A curriculum that includes media literacy gives our students the opportunity to investigate the role of media in society – an essential skill necessary for citizens of a democracy.

To summarize the passage:

1. Read the passage carefully, making sure you understand it fully.  Look up any confusing words.

2. Underline main ideas.  Make marginal notes to highlight important ideas.
3. Write a one sentence summary of the main idea:
If the passage has a clearly stated thesis statement, you may paraphrase it.  Otherwise, state what you believe to be the main idea in your own words.  This will serve as an umbrella for everything else in your summary.

Media literacy should not be seen as a course to add to the curriculum, but viewed in a larger context as an approach to learning.

4. List the minor points or supporting details based on what you have underlined or the marginal notes you have written.
Paraphrase when possible, though these ideas may still be close to the phrasing of the original.

Enabling students to becoming media literate helps them:

· Process  information better

· Understand messages imbedded in media

· Analyze and investigate those messages

· Look at media’s influence in society

3. What conclusions, if any, may be drawn?

Increasing media consciousness, produces more aware, more engaged citizens

4. Paraphrase what you have written.
Remember, a summary is almost a miniature essay, and should express the ideas of the author clearly and succinctly.
You should present the material in the same order as in the original.
If there are portions you cannot effectively paraphrase, you may quote an isolated phrase or perhaps a sentence.
There is almost no reason to ever quote straightforward factual information.

To paraphrase the passage, it is important to know:

· Paraphrasing involves a special kind of reading and response, and is appropriate when the occasion calls for close literal reading and accurate reporting.

· When you paraphrase, you should make appropriate adjustments in style, vocabulary, and level of formality.

· When you paraphrase an argument, particularly one with which you disagree, you must be careful to be fair and objective.

· When you paraphrase a research source, you must completely recast the sources words in your own language and your own style.  Simple word substitution does not constitute a legitimate paraphrase; neither does rearrangement of word order.

· An informative paraphrase, summarizing the material might read as follows:

Media literacy should not be treated as a separate course of instruction for students.  Instead, it is better viewed as a group of skills that can be integrated throughout the curriculum.  Since media and culture are so closely integrated, it is necessary to give students skills needed to navigate through the informational landscape of today, helping them to better understand subtle messages woven into the fabric of media.  Media literacy not only allows students to understand these images that steadily confront them, but encourages them to analyze and investigate what is being presented.  Media literacy skills are not only useful, but necessary to insure active and open dialogue in a democratic society.  

Your paraphrase may be informative or descriptive.

· Informative paraphrases report the information in the same tone as the original, adopting the author’s tone as your own.

· Descriptive paraphrases take a more detached stance, describing the source rather than presenting its views directly.

Assignment:  Have students answer the five questions for the passage below.

The infomercial, one form of television advertising, has become more common. Some cable channels are devoted solely to airing infomercials. These 30- to 60-minute program length commercials combine advertising with information about a product, demonstrating how it works, and explaining why it should be purchased. Infomercials often project the persona of informative news programs rather than a marketing pitch. In addition, because of their length, a greater potential may exist than with traditional commercials, for consumer deception. 

Given the deceptive nature of many infomercials, students must learn media literacy skills. Media literacy includes development of knowledge and skills to access, analyze, interpret, question, and evaluate media messages. Infomercials often promote health-related products, so the health education curriculum offers an ideal setting for incorporating media literacy skills.
1. Read the passage carefully, making sure you understand it fully.  Look up any confusing words.

2. Underline main ideas.  Make marginal notes to highlight important ideas.

3. Write a one sentence summary of the main idea:

4. List the minor points or supporting details based on what you have underlined.

5. What conclusions, if any, may be drawn?
6. Paraphrase what you have written.

ICE

Remember that ICE stands for Introduce, Cite, and Explain.  This needs to be done for every source used in your paper.  The very first time you ever want to discuss/paraphrase/summarize a source, you must fully introduce it.  This introduction must include three items: 

Author’s Full Name + Full Name of Source + Main Point of the Source = Introduction

Remember that the introduction does not have to be in that order.  After fully introducing the source the first time, you can refer to the author by his/her last name.  

SIGNAL PHRASES

Remember that when directly quoting, you need to use a signal phrase.  This can be as simple as “he states,” “the author argues,” or “Smith recalls.”  Without this signal phrase, you have created a dropped quotation.

See this example:



Thomas Buckingham, author of the essay "Cat Breeds of Today," argues that the most interesting breed of cat is the munchkin. He states, "It is a conspiracy that the cutest cat isn't even recognized by the Breed Associations" (Buckingham 26). While Buckingham may believe that the munchkin may be the "cutest," the breed is merely a genetical concoction, a mutation, and it should never be allowed with other purebreds by the Breed Associations.
In-Text Citations

APA EXAMPLES

Hine states, "Packaging is very important" (1994, p. 46).    

OR   Hine (1994) states, "Packaging is very important" (p. 46).     

OR The author states, "Packaging is very important" (Hine, 1994, p. 46).

MLA EXAMPLES

Hine states, "Packaging is very important" (46).   

OR     The author states, "Packaging is very important" (Hine 46).



	WRITING RHETORICALLY

· PREWRITING
· WRITING
· REVISING AND EDITING
· EVALUATING AND RESPONDING


	Prewriting

· Reading the Assignment

· Getting Ready to Write

· Formulating a Working Thesis



	
	Reading the Assignment

Many students have trouble with writing papers or completing assignments because they are not given clear, detailed assignments.  Often, students are told to “answer the question,” or “write an essay,” but rarely do instructors give students an example or an outline of what they expect.  I offer my students the structure of the critique.  This way, they know exactly what to expect.
A critique is much like a film or book review.  You will be evaluating a text, in this case, Solomon’s essay.   In this critique, you evaluate the quality or merit of a text, based on the effectiveness of an argument by considering its structure, clarity, and use of evidence. The important thing in a critique is to be specific, and provide your reader with enough examples and explanation to be able to understand why you give the text a “thumbs up” or a “thumbs down.”

Like other academic essays, the structure of a critique has three parts: 

1. An introduction which introduces the passage and its author. This introduction should clearly state the author's thesis and the arguments you intend to make about it. The introduction should also provide your reader with a little background so that he or she will understand why this critique is worth reading. What do you know about the author and/or the issue at hand? Who is the author's intended audience? These details can strengthen your introduction. 

2. The body in which you support and explain your evaluation of the source.  The second part will also include three points you need to deal with:

a. A brief summary of the source, making sure to use adequate transitions so that the writing flows smoothly. (NOTE: For more information on transitions, see the yellow transition grammar card)

b. An analysis of the author's presentation. Present your reader with an in-depth analysis of the validity of the author's logic and use of evidence. Be sure to present your information in a form which is easy to follow, using transitional elements whenever necessary to preserve the smooth flow of your writing. 

c. Your own response to the argument. As discussed above, you may agree or disagree with the author's views, and this is the part of the critique where you make your own views on the issue clear. Remember that your own arguments must be well-supported. You must give compelling reasons for your agreement or disagreement with the author. 

3. A conclusion. Evaluate the author's overall success or failure in achieving his or her purpose. Also, remind your reader of the strengths and weaknesses of the passage. 

Page Length:  2 pages, double spaced not counting the Works Cited/References page.
Remember to cite (both in-text and on the bibliography) correctly and to introduce your source fully before you use it the first time (Think ICE!).  You may not use first person pronouns (“I,” “me,” “my,” or “mine”) or “you” in this essay.


	.


	Getting Ready to Write 

· Have students complete the Source Evaluation [See Appendix C], in which they will answer 14 questions about tone, purpose, audience, and organization.  Afterwards, they write an evaluation of how the source would be helpful as a research paper source.


	
	Formulating a Working Thesis

Attributes of a good thesis
· It should be contestable, proposing an arguable point with which people could reasonably disagree. A strong thesis is provocative; it takes a stand and justifies the discussion you will present.
· It tackles a subject that could be adequately covered in the format of the project assigned. 
· It is specific and focused. A strong thesis proves a point without discussing “everything about …” Instead of “music,” think "American jazz in the 1930s" and your argument about it. 
· It clearly asserts your own conclusion based on evidence. Note: Be flexible. The evidence may lead you to a conclusion you didn't think you'd reach. It is perfectly okay to change your thesis!
· It provides the reader with a map to guide him/her through your work.
· It anticipates and refutes the counter-arguments
· It avoids vague language (like "it seems" “advertisements are bad”).
· It avoids the first person. ("I believe," "In my opinion")
· It should pass the “So What?” question (Would your most honest friend ask why he should care or respond with "but everyone knows that"?) For instance, "people should avoid driving under the influence of alcohol," would be unlikely to evoke any opposition. 


Simple equations for a thesis might look something like this 
Specific topic + Attitude/Angle/Argument = Thesis
What you plan to argue + How you plan to argue it = Thesis 


How do you know if you've got a solid tentative thesis? 
Try five tests
· Does the thesis inspire a reasonable reader to ask, "How?" or Why?"
· Would a reasonable reader NOT respond with "Duh!" or "So what?" or "Gee, no kidding!" or "Who cares?"
· Does the thesis  avoid general phrasing and/or sweeping words such as "all" or "none" or "every"?
· Does the thesis lead the reader toward the topic sentences (the subtopics needed to prove the thesis)?
· Can the thesis be adequately developed in the required length of the paper or project?
If you cannot answer "YES" to these questions, you must revise your thesis.



	Writing

· Composing a Draft

· Organizing the Essay

· Developing the Content



	
	
Composing a Draft

Many of our students believe the essay writing process ends with the first draft;  however, we need to caution students about struggling to get this draft "right the first time." As teachers, we often see this as a resistance to revision. However, the majority of our students have come to believe that good writers get it right the first time. In the drafting stage, then, we as teachers need to work at dispelling this myth by focusing on the revision aspect of the writing process. At the initial drafting stage, we encourage students to pay particular attention to clarifying their thoughts, focusing their topic, and developing their ideas. As a result, these drafts typically are “writer-centered,” giving students a chance to organize their essays in ways that make sense to them. 
**NOTE:  Your students will turn in 2 rough drafts.  One to be peer revised in class with a partner [ See “Revising the Draft”], and one will be graded by the instructor [See “Grading Holistically].  **


	Revising and Editing 

· Revising the Draft

· Editing the Draft

· Reflecting on the Writing



	
	Revising the Draft

Students now need to work with the organization and development of their drafts to make sure that their essays are as effective as possible.  Pair students up, and do the following peer revision.
Take the paper you have in front of you and put it back together in the order YOU think it should read.  You may NOT speak to your partner during this process.  After you have the paper pasted back together, read through the paper, highlight the information below, and answer the questions.    Feel free to mark up this paper as much as you like with questions, comments, and grammar/mechanics/logic.

Highlighting (place the color used to highlight in the box—do NOT use the same color twice!)



The thesis statement (use yellow)


All quoted material (use pink)



All signal phrases (use blue)



All citations (use green)


All topic sentences (use orange) 

Critique Checklist (Check the boxes if the answer is “yes”)

· Does the writer have the correct formatting? (Times New Roman, 12 pt. font, double spaced)
· Does the writer have all of the parts required for an essay: introduction, thesis, body, and conclusion?

· Is the writer’s thesis is in the correct spot (end of the introduction)?

· Did the writer remember to use signal phrases for every quotation?  

EXAMPLES:  “he says,” “the author states,” “Jones argues”

· Did the writer remember to cite every quotation? 

EXAMPLES:  

Jones argues, “Cheese is the greatest food in the world” (par. 3).

He states, “Cheese is the greatest food in the world” (Jones par. 3).

· Does the writer’s thesis have a specific argument?

· Did the writer use many detailed examples, including quoting the essays to prove the writer’s points?

· Did the writer remember not to use the word “I,” “me,” “my,” “mine”?

· Did the writer remember not to use the word “you” or “your”?

Works Cited/References Page Checklist Questions (Check the box if the answer is “yes”)

· Does the writer have the correct formatting? (Times New Roman, 12 pt. font, double spaced)
· Did the writer remember to double-space everything?  Do not put an extra space between citations.

· Did the writer follow capitalization rules?

· Did the writer follow the indention rule? 
Revision Guidelines for Individual Work: 
Have students revise their essays and bring back heavily revised and thoroughly reformulated drafts.



	
	Editing the Draft
Now that the draft has been peer revised, have the student take their paper, and answer the following questions.
· Have I used commas only where they belong and can I explain each one I use? 

· Have I used apostrophes to show possession for nouns? Have I used apostrophes to show contractions with pronouns (if that level of informality is appropriate for your paper)? 

· Have I checked commonly confused words, such as affect/effect, to make sure I have the correct one where I use it? 

· Have I used the spell checker? Have I read the paper again to check for misspelled word the checker doesn't catch? 

· Are there other errors I know I make that I need to check for? 

· Do I see any errors in subject-verb agreement? 

· Do I see any errors in pronoun usage? 
· Do I switch from present tense to past tense? 
· Do I need to change sentence punctuation? 
· Do I need to combine sentences for clarity, precision, variation? 
· Do I see any wordy, cliched, or empty sentences I should rewrite? 


	
	Reflecting on the Writing

When you return essays to your students, ask students to write a journal entry or response in which they reflect on what they’ve learned from the critique and how it will help them in the future.  Ask them what skills will help them with their research paper later in the course.



	Evaluating and Responding

· Grading Holistically

· Responding to Student Writing

· Using Portfolios


	
	Grading Holistically

The rough draft of the critique should be graded holistically.  This means it is graded quickly, without any markings on it.  See Appendix D for the Rough Draft checkbox Grading Guide.  After reading the rough draft and grading it according to the checkbox rubric, meet with students individually and discuss the papers in conferences.


	
	Responding to Student Writing

See Appendix E for the Final Draft Grading Guides.


	
	Using Portfolios 

Have students keep all drafts of their critique, the source evaluation, the peer revision, the editing worksheet, and all journals/notes.  Then have students reflect back on their work throughout this assignment.  Ask questions such as the following:

· What has been the part of the assignment you’ve done the best on? Why?

· What has been the part of the assignment you’ve done the worst on?  Why?

· What have you learned from this assignment?



APPENDIX A:  MAKING PREDICTIONS WORKSHEET

	Revisiting Predictions
	Keep track of your predictions as you read the text.
	Were your predictions true?
	Do you need to revise your predictions based on what you’ve read so far?

	Grounding Predictions
	What are you basing your predictions on?
	Are you confident that your predictions are true?  Why?
	

	Making Predictions
	What will the text be about?
	What will happen in the text?
	What could the possible arguments of the author?


APPENDIX B:  IDEA NOTEBOOK PAGE

	Idea Entry
	Metacognitive Reflections

	
	


APPENDIX C:  SOURCE EVALUATION

Answer each question thoroughly, and remember to be specific!  You'll want to read through the essay at least once before beginning to answer these questions. After reading it once, you may want to read through again, either doing a "backwards outline" of the essay (writing the main idea of each paragraph or section next to the paragraph) or summarizing it. Then, once you have a sense of the essay as a whole, read and answer to the following questions.  Remember to type your answers to questions 1-14, as well as your response.

Purpose/Context
1. What is the essay's topic? What is the general subject area that it covers? 

2. What is the purpose of the essay? Is it to introduce a new idea, present research, make an argument, provide an overview on a topic, or something else entirely? How can you tell? 

3. What is the essay's thesis or main idea? 

4. Who is the author of the essay, and what do you know about him or her? What kind of authority does he or she have in this subject area? (See the paragraph previous to the essay.) 

Audience
5. Where was the essay originally printed? What kind of periodical is it in? Is it an academic journal, a professional publication (for people in a particular field), a popular magazine, an anthology? Does the placement suggest a particular kind of readership (gender, education level, political stance, professional interests, level of wealth, hobbies)? 
All magazines, in some way or another, limit their readership to a particular "target group." To find out who that is, don't limit yourself to looking only at your essay. Flip through the table of contents to see what else is printed in the periodical. Look at submission guidelines, advertisements, editorials and cartoons as well. (Hint: Since your essay is from an anthology, you’ll need to find out where it was originally published.)

6. Is the language technical (field-specific) or accessible to a more general readership? If technical terms are used, are they clearly explained? 

7. Does the author use outside sources to prove the essay’s point? 

8. Based on the information above, do you feel the target audience is or could be an academic one? Why or why not? 

Organization/Development
9. How does the writer develop his or her ideas? Does the author compare or contrast? Use statistics or other numerical evidence? Use personal anecdotes? Develop by example? Appeal to authority (other sources) or to his or her own character/expertise? Describe a process? Evaluate? 

10. Explain why the text is organized and developed the way it is. What does the writer do first, second, third? Why? 

11. How credible do you think the means of support would be to an academic reader? Why? 

Style
12. How would you characterize the tone of this essay? Is it formal or informal? Is it humorous or serious? Do you detect any sarcasm or irony? How does the author's choice of tone function to promote his or her purpose? 

13. Does the author refer to him or herself using the first person ("I")? 

14. Is the style appropriate/compelling to an academic audience? Why or why not? 

Evaluating
Now, based on your answers to the questions above, write a one page, double spaced response in which you make a claim about how this particular article would be credible support for a research paper. You might choose to focus on one or two of the areas listed above (the last question in each section is particularly helpful in evaluating). Use examples from the text to support your claim.  Remember to cite the essay both in-text and provide a citation for your Works Cited or References page.
APPENDIX D:  CRITIQUE ROUGH DRAFT RUBRIC

CRITIQUE ROUGH DRAFT RUBRIC

· Includes an introduction which introduces the passage and its author. 

· Clearly states the author's thesis

· Clearly states arguments you intend to make

· Provides your reader with a little background so that he or she will understand why this critique is worth reading

· Includes a brief summary. 

· Includes your analysis of the author's presentation. 

· Provides an in-depth analysis of the validity of the author's logic

· Provides validity of author’s use of evidence, 

· Includes your own response to the argument with well-supported reasons.

· Includes a conclusion

· Evaluates the author's overall success or failure in achieving his or her purpose. 

· Reminds reader of the strengths and weaknesses of the passage.

· Free of grammatical/mechanical errors

· Commas

· Fragments/Comma Splices/Fused Sentences

· Spelling

· Misused Words

· Other

APPENDIX E:  CRITIQUE FINAL DRAFT RUBRIC

Critique Final Draft Grading Guide

Name:  












A check indicates the areas that need improvement. These are the areas that should receive the most attention during a revision.


/40 pts.

Includes introduction which introduces the passage and its author

· Includes author’s full name (5 pts)

· Includes title of essay to be summarized (5 pts)

· Clearly states the author’s thesis (10 pts)

· Clearly states arguments you intend to make (10 pts)
· Provides reader with background so that he/she understands why critique is worth reading (10 pts)


/5 pts.

Includes a brief summary


/20 pts.

Includes your analysis of the author’s presentation

· Provides an in-depth analysis of the validity of the author’s logic (10 pts.)

· Provides validity of author’s use of evidence (10 pts.)


/10 pts.

Includes own response to argument with well-supported reasons


/20 pts.

Includes a conclusion

· Evaluates the author’s overall success or failure in achieving his or her purpose (10 pts.)

· Reminds reader of the strengths and weaknesses of the passage (10 pts.)


/10 pts.

Includes a correct Works Cited/Reference page 


/15 pts.

Critique is free of errors in grammar/mechanics (3 pts. for each area)

· Commas

· Fragments/Comma Splices

· Misused Words

· Spelling

· Other


/120 pts.
TOTAL
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Referring to the author by last name after introducing 
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