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	READING RHETORICALLY

· PREREADING

· READING

· POSTREADING



	Prereading 

· Getting Ready to Read

· Surveying the Text

· Introducing Key Vocabulary



	Language Arts Standard: Writing Applications 2.3 

Write brief reflective compositions on topics related to text, exploring the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).


	Getting Ready to Read

Quickwrite, pair and share:

· Justice: What does it mean to you?

· Write about a time you feel justice was served, and a time it was not.




	ELA Standard: Reading Comprehension 

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 
	Surveying the Text
Intense, conflicting, and rapidly changing emotions motivate the main characters in this act.

Write about a time when you experienced intense and conflicted emotions. How did this emotional “stew” help or hinder you in making good decisions?




	Language Arts Standard: Word Analysis and Systematic Vocabulary 

Development 1.0 (as well as 1.1 and 1.2) 

Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.

These activities are also designed to develop the kinds of vocabulary skills assessed by college placement exams such as the CSU English Placement Test and the UC Subject A exam.

Students should be able to

· Recognize word meanings in context.

· Respond to tone and connotation.


	Introducing Key Vocabulary

Before students start reading the text, give them several key words to look for as they are reading.  Choosing key words and then reinforcing them throughout the reading process is an important activity for students at all levels of proficiency.

Avenge

Bias

Civil

Courteous

Dexterity

Disfigure

Fatal

Justice

Malicious

Modesty

Noble

Reveal

Rouse

Scorn

Trivial

Vandalism




	Reading 

· First Reading

· Looking Closely at Language

· Rereading the Text

· Analyzing Stylistic Choices

· Considering the Structure of the Text

	Language Arts Standard: Reading Comprehension 2.1 

Analyze both the features and the rhetorical devices of texts and the way in which authors use those features and devices.

Language Arts Standard: Reading Comprehension 2.2 

Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.
	First Reading

Read the selections aloud, while students listen and follow along in their books. As they read, ask students to MARK THE TEXTS by underling any words or phrases that relate to justice. 


	Language Arts Standard: Word Analysis, Fluency, and Systematic Vocabulary Development 1.0 
Students apply their knowledge of word origins both to determine the meaning of new words encountered in reading materials and to use those words accurately.


	Looking Closely at Language
Have students answer the following questions:

1. Who are being accused of crimes?

2.  What are the crimes?

3.  Who are the judges?

4.  What are the verdicts?

5.  What do the Capulets, Montagues, Michael Fay, and Peyara Begum want, and why do they think those would be just decisions?

6.  Who do you think is to blame for the fight between Mercutio and Tybalt. 
7.  In “Women in Bengladesh”, were the elders fair in the decisions?



	Language Arts Standards:  Research and Technology 1.7: 

Use systematic strategies to organize and record information (e.g. anecdotal scripting, annotated bibliographies).

Language Arts Standard: Reading Comprehension 2.2 

Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.


	Rereading the Text

1. Graphic Organizer
         Ask students to write on the graphic organizer “What comes to mind when they see or hear the following terms” and “What has influenced their opinion of these terms”?

Terms:  Justice, justice system

              Laws, rules, codes, constitution

              Judge, jury, lawyers, witness, plaintiff, defendant
              Ethics, morality

              Punishment, rehabilitation

2.  When completed, think-Pair-Share ideas about the terms.

3.  As a whole class, discuss why it is important for society to have a justice system and how these systems may vary from one culture to another.


	ELA Standard: Literary Response and Analysis
3.3 Analyze the ways in which irony, tone, mood, the author's style, and the “sound” of language achieve specific rhetorical or aesthetic purposes or both.

College Expectations: These activities are also designed to develop the kinds of close reading skills assessed by college placement exams such as the CSU English Placement Test and the UC Analytical Writing Placement Exam. 

Students should be able to

· Draw inferences and conclusions.

· Respond to tone and connotation.
	Analyzing Stylistic Choices

· Literary Elements
A theme is the underlying meaning or message of a work of literature. How does the prince’s speech: “Mercy only encourages murders when killers are pardoned” reflect one of the major themes of the play?

Hyperbole is a figure of speech which is exaggeration. Find examples of hyperbole in ACT III of Romeo and Juliet, and explain what you think they add to the play.
A simile occurs when a comparison is made explicit by the use of some such word or phrase as “like or as.” Find examples of simile in “Women in Bangladesh.”

A metaphor makes implicit comparison between two unlike things. Find an example of metaphor in “Michael Fay Controversy.”



	ELA Standards: Reading Comprehension 

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 
2.2 Analyze the way in which clarity of meaning is affected by the patterns of organi​zation, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.

	Considering the Structure of the Text

1. Mr. Afsarudin, husband of Peyara Begum, in “Women in Bangladesh” said: “My family has been destroyed; this is not a matter about money.” What does this statement reveal about his character? 
2. List three words that describe Romeo’s mood as he reacts to the news of his punishment.
3. Michael Fay passed message that his mother should be told “not to worry,” and asked the U.S. consular official to tell his father to “shut up.” What kind of mood or feeling do these messages create for the reader.


	Post-reading Activities

· Summarizing and Responding

· Thinking Critically

	Prerequisite 7th Grade ELA Standard: Writing Applications
2.5 Write summaries of reading materials: 
a. Include the main ideas and most significant details.
b. Use the student's own words, except for quotations.
c. Reflect underlying meaning, not just the superficial details.
ELA Standard: Writing Applications
2.2 Write responses to literature: 
a. Demonstrate a comprehensive understanding of the significant ideas in works or passages.
	Summarizing and Responding
1.  In groups of three, explain why it is important to have a justice system in any society.
2.  Quickwrite: Describe what makes laws different from country to country? What factors might influence the laws a country creates and enforces.
3.  View the video segment: Justice in Romeo and Juliet.



	ELA Standards: Reading Comprehension
2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).

College Expectations: These questions are also designed to develop the kinds of skills assessed by college placement exams such as the English Placement Test and the UC Analytical Writing Placement Exam. Students should be able to

· Identify important ideas.

· Understand direct statements.

· Draw inferences and conclusions.

· Detect underlying assumptions.

· Recognize word meanings in context.

· Respond to tone and connotation.


	Thinking Critically

The following questions move students through the traditional rhetorical appeals. Using this framework, help students progress from a literal to an analytical understanding of the reading material.

Questions about Logic (Logos)

· Why does Romeo first refuse to fight with Tybalt?
· Who do you think is to blame for the fight between Mercutio and Tybalt?  Why?”
· Why does the prince announce: I have “personal interest in this fight? Explain.
Questions about the Writer’s authority (Ethos)

· Does this author have the appropriate background to speak with authority on this subject?

· Is this author knowledgeable? 

· What does the author’s style and language tell you about him?  

Questions about Emotions (Pathos)

· Does Peyara Begum’s story affect you emotionally?  What parts?

· Do you think the author is trying to manipulate your emotions?  In what ways?  At what point?

· Do your emotions conflict with your logical interpretation of the plot?

 


	CONNECTING READING TO WRITING

· WRITING TO LEARN

· USING THE WORDS OF OTHERS



	
	Writing to Learn

Although the writing process can be divided into stages, writing, like reading, is essentially a recursive process that continually revisits different stages.  Much of the pre-writing stage has already been accomplished at this point because students have been “writing to learn” while reading.  They have been using writing to take notes, make marginal notations, map the text, and ask questions.  Now they are ready to use what they have learned to produce more formal assignments. 

	Prerequisite 9th-10th Grade ELA Standard: Reading Comprehension
2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite 9th-10th Grade ELA Standards: Writing Strategies
1.5 Synthesize infor​mation from multiple sources and identify complexities and dis​crepancies in the in​formation and the dif​ferent perspectives found in each medium (e.g., almanacs, micro​fiches, news sources, in-depth field studies, speeches, journals, technical documents).  

1.6 Integrate quota​tions and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for docu​mentations in the text, notes, and bibliogra​phies by adhering to those in style manuals (e.g., Modern Lan​guage Association Handbook, The Chi​cago Manual of Style).
ELA Standard: Writing Strategies
1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting, annotated bibliographies).  
	Using the Words of Others

· While giving his verdict on the feud between the two families, the Prince said: “I will be deaf to pleadings and excuses.”

1. In groups of three, discuss and write down three questions you would like to ask the Prince.

2.  Exchange your group’s questions with another group and answer their questions to the best of your ability from the Prince’s perspective.

3.  Discuss your findings as a class. 

DEBATE

Split the class in half and give each group time to formulate their arguments. One group would represent the Capulets, and the other, Montagues. In the debate, students will present their arguments to the Prince (represented by the teacher for the purpose of this argument) and prove their case. 
1.  Each group will be responsible for finding evidence and examples to support their worldview about justice.

2.  When the class reconvenes after some preparation time, begin the debate.

3.  As the teacher, choose various questions to use in the debate that students have already created in the previous exercises.

4.  Teacher: Collect the questions to be used in the next exercise.




	



WRITING RHETORICALLY

· PREWRITING
· WRITING
· REVISING AND EDITING
· EVALUATING AND RESPONDING


	Prewriting

· Reading the Assignment

· Getting Ready to Write

· Formulating a Working Thesis

	ELA Standard: Writing Strategies
1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, informational, or descriptive writing assignments.
	Reading the Assignment

· Using your knowledge of the feud between the two families (the Capulets and the Montagues), show why it is important for society to have a justice system, and what Romeo’s punishment would be if this case were being decided in a real courtroom today.


	ELA Standard: Writing Strategies
1.0 Students write coherent and focused texts that convey a well-defined perspec​tive and tightly rea​soned argument. The writing demonstrates students’ awareness of the audience and pur​pose and progression through the stages of the writing process.
	Getting Ready to Write 

· Begin to brainstorm by writing down your thoughts on why it is important for society to have a justice system. Use one of the following formats:
· Outline

· Cluster

· Web

· Freewrite

Teacher – provide ample time for prewriting because this is where ideas need to have time to formulate.

	ELA Standard: Writing Strategies 
1.3 Structure ideas and arguments in a sus​tained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Formulating a Working Thesis

A thesis is a subject plus your opinion and justification.
· Is your thesis arguable?

· What support have you found for your thesis?

· What evidence have you found for this support? For example, facts, statistics, authorities, personal experience, anecdotes, stories, scenarios, and examples.

· How much background information do your readers need to understand your topic and thesis?

· If readers were to disagree with your thesis or the validity of your support, what would they say? How would you address their concerns (what would you say to them)? 

After students formulate a working thesis, giving them feedback, either individually or as a class activity, before they begin to write is important.  Potential writing problems can be averted at this stage before the students generate their first drafts.

	Writing

· Composing a Draft

· Organizing the Essay

· Developing the Content

	ELA Standard: Writing Strategies 
1.3 Structure ideas and arguments in a sus​tained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Composing a Draft

At this stage, your main concern is to get your thoughts and ideas down on paper to support your thesis statement.

	ELA Standard: Writing Strategies 
1.3 Structure ideas and arguments in a sus​tained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Organizing the Essay

The following items are traditional parts of an essay.  The number of paragraphs in an essay depends upon the nature and complexity of the student’s argument.

Introduction

· A “hook” to grab the reader’s attention

· Background information to lead your reader to your thesis
· A thesis statement, along with some indication of how the essay will be developed (“forecasting”).  A thesis statement often states the topic of the essay and the writer’s position on that topic.  Students may choose to sharpen or narrow the thesis at this point.

Body

· Topic Sentence which contains one main idea that support your thesis
· Examples, Evidence, Illustrations that support your topic sentence
· Explanation/Analysis of how the above example or evidence or illustration supports your topic sentence
Conclusion

· A final paragraph (or paragraphs) that includes a solid argument to support the thesis and indicates the significance of the argument
· Addresses the “So What?” factor of your argument. Why does your argument matter? What are the possible implications of your argument.

	ELA Standard: Writing Strategies
1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, informational, or descriptive writing assignments.
	Developing the Content

Students need to understand that body paragraphs explain and support their thesis statements as they move their writing from writer-based to reader-based prose.

· Most body paragraphs consist of a topic sentence (or an implied topic sentence) and concrete details to support that topic sentence. 

· Body paragraphs give evidence in the form of examples, illustrations, statistics, etc. and analyze the meaning of the evidence.

· Each topic sentence is usually directly related to the thesis statement.  

· No set number of paragraphs makes up an essay.  

· The thesis dictates and focuses the content of an essay.
· Each body paragraph needs to contain only one idea.

	Revising and Editing 
· Revising the Draft

· Editing the Draft

· Reflecting on the Writing

	Prerequisite 9th and 10th Grade ELA Standard: Writing Strategies

1.9 Revise writing to improve the logic and coherence of the or​ganization and con​trolling perspective, the precision of word choice, and the tone by taking into considera​tion the audience, pur​pose, and formality of the context.
ELA Standards: Writing Strategies 1.4 Enhance meaning by employing rhetori​cal devices, including the extended use of parallelism, repetition, and analogy; the in​corporation of visual aids (e.g. graphs, ta​bles, pictures); and the issuance of a call for action.
1.5 Use language in natural, fresh, and vivid ways to establish a specific tone.
1.9 Revise text to highlight individual voice, improve sen​tence variety and style, and enhance subtlety of meaning and tone in ways that are consis​tent with the purpose, audience, and genre.
	Revising the Draft

1. Bring in your draft to class on the assigned date
2. Turn in your rough drafts.

3. Teacher will collect all papers.

     Teacher’s job with these first set of drafts:

· Read papers quickly
· Make a T-chart of crafting and editing issues for the entire class so you will only end up with one t-chart
· Write two brief comments at the end of each student’s paper:
· One crafting, one editing
· In order to help students with their editing on every draft, highlight six sentences in yellow that have editing errors in them. They are to rewrite the sentence exactly as it is in the paper; then, they are to write the sentence correctly. Finally, students need to discern the type of error they made.
· Finally, highlight their spelling errors in blue.
·  Designate each paper as one of the following levels:
·  Exemplary
· Accomplished
· Promising
· Developing
· Beginning
The next time class reconvenes be prepared with the class t-chart, the student’s essays with the above items completed.
Individual Work:  Students can then revise their drafts based on the feedback they have received from the teacher.


	Prerequisite 9th and 10th Grade ELA Standards: Written and Oral English Language Conventions

1.1 Identify and cor​rectly use clauses (e.g., main and subordinate), and phrases (e.g., ger​und, infinitive, and participial), and me​chanics of punctuation (e.g., semicolons, colons, ellipses, hyphens).

1.2 Understand sen​tence construction (e.g., parallel structure, subordination, proper placement of modifi​ers) and proper Eng​lish usage (e.g., con​sistency of verb tenses).

1.3 Demonstrate an understanding of proper English usage and control of gram​mar, paragraph and sentence structure, diction, and syntax.

ELA Standards: Written and Oral English Language Conventions
1.1 Demonstrate con​trol of grammar, dic​tion, and paragraph and sentence structure and an understanding of English usage.

1.2 Produce legible work that shows accu​rate spelling and cor​rect punctuation and capitalization.

1.3 Reflect appropriate manuscript require​ments in writing.
	Editing the Draft

Teach less to the whole class: Teach more in conferences

· Only teach whole class lessons on issues that are problematic for the whole class
· Use conferences to address issues that are problematic for only a few students
When in doubt: Teach the Big Eight 
1. Identifying the difference between a fragment and a complete sentence
2. Understanding comma splices, semicolons, and colons

3. Understanding subject and verb with no intervening phrases

4. Understanding subject and verb with intervening phrases

5. Using pronoun case correctly, which again ties to subjects (and objects) of sentences

6. Using commas inside the independent clause

7. Understanding irregular verbs (and their three stems for the six tenses)

8. Correctly aligning the pronoun with its antecedents

	
	Reflecting on the Writing

On the day the final draft is due, and before collecting the final drafts from students, ask them to complete the following two exercises:
1. What do you think are the strengths of your argument? Place wavy lines by at least two parts of the essay that you feel are strong and tell me why you feel this way.

2. What are the weaknesses of your paper? Place an X by at least two parts of your essay that you would like help with. Write any questions you have in the margin or at least tell me why you feel this part of your paper is weak.


	Evaluating and Responding

· Grading Holistically

· Responding to Student Writing

· Using Portfolios

	
	Grading Holistically

Reading student papers holistically is also called “general impression” grading.  It allows you to give a student a single score or grade based on your impression of his or her management of the entire writing assignment.  The basis of this type of evaluation is a rubric or scoring guide, which is used, along with sample papers, to "norm" the readers before they read student papers. In the "norming" process, readers score sets of sample essays.  The leader asks how many readers gave each score on each paper, and those who gave a certain score raise their hands when it is announced and are counted.  This process is repeated for each score point for each essay.  The process continues until almost all the hands are consistently going up at the same time. In a holistic reading, readers then read and score papers very quickly, without marking errors or making comments. You might consider using the adapted version of the English Placement Test scoring guide printed in Appendix F as your grading criteria for this exercise.

Grading a set of papers holistically with other faculty members lets you discuss the grading criteria and “norm” yourselves to a single set of scores.  This is an excellent exercise to keep a conversation going among department faculty about grades and assessment.

Assigning students to grade a set of papers holistically gives you the opportunity to have the students work in groups to explain why a paper received a certain grade. Then you might ask your students to revise their papers based on their group’s assessment.

	Responding to Student Writing

Responding to your students’ writing is the final stage of the writing process.  You have several ways to respond:

· Use a preprinted evaluation form to respond to your students’ writing.  (See Appendix E.)  Make sure you include notes in the margin to support the marks on the evaluation form.

· Annotate the paper, and make a summary comment at the end of the paper.  In this case, make sure the marks on the paper explain the comment at the end.

· Meet one on one with each student and review the strengths and weaknesses of the paper.  In this situation, you might keep an index card on each student with your personal notes on each paper.

	Using Portfolios 

Asking students to keep all their writing in a folder so you can discuss it throughout the term is a very good way to get the students to see their own progress as writers. You might even consider assigning some portfolio activities:

· Ask students to explain their progress through the course, using pieces of their own writing to support their claims.

· Ask students to find their best and worst paper and explain the difference between the two pieces of writing.

· Ask students to revise their worst paper and summarize the pattern of their changes.
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