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The California State University

Task Force on Expository Reading and Writing

EXPOSITORY READING AND WRITING COURSE

Coming Home
(Primarily designed for first year college students)
Kamala Carlson, Bill Devine, and Geoffrey Dyer
	READING RHETORICALLY

· PREREADING

· READING

· POSTREADING



	Prereading 

· Getting Ready to Read

· Introducing Key Concepts

· Surveying the Text

· Making Predictions and Asking Questions

· Introducing Key Vocabulary

	Reading 805 SLO:
Develop increased comprehension of a wide variety of reading material. 

Develop and adapt appropriate metacognitive strategies by practicing active reading strategies.  

Reading 1000 SLO:

Analyze a test, situation, or issue from more than one perspective
	Getting Ready to Read

To prepare students for this reading material, engage them in an inquiry and discussion of how relationships with parents change once they leave home and return.  Their answers should reveal a new dissonance or perhaps merely changed expectations on one side or the other.  Allow discussion to dictate what they feel has changed.  Certain themes that might emerge should coincide with the themes that emerge from the text they are about to read, creating a foundation of natural interest.  They have begun the journey of leaving the nest.  They are learning new things, experiencing life more separately from their parents, and creating their own identity, sometimes in ways that would not meet with the approval of parental units.  It is good to explore the diversity of parental approaches revealed in this discussion, especially for those students struggling, as they could get ideas of how other student’s worlds are either more or less challenging than their own. 
At this point, a quickwrite will establish their initial perspective on the topic of coming home.

     Quickwrite: Write for five minutes on how interactions with your parents have changed or how you expect they will change now that you have left home.  Then discuss your response with a partner in the class.


	Reading 805 SLO:

Apply knowledge of mastered vocabulary.

English 1000 SLO:

Use an increased vocabulary correctly in writing for greater clarity of meaning
	Introducing Key Concepts

             The dialogue experienced to prepare for the reading introduces the basic theme of coming home.  Further concepts to be introduced or explained are:

     Ethnic diversity in familial expectations

     Gender roles
      Sexism
      Preconceptions
      Stereotyping
      Individuality

      Isolation

      Identity

Matching Activity (mix the words and definitions below and have students match them and then review for understanding):

Word

Definition

Ethnic diversity

Characteristic of a sizable group of people sharing a common and distinctive racial, national, religious, linguistic, or cultural heritage.
Gender roles
A set of perceived behavioral norms associated particularly with males or females, in a given social group or system.
Sexism
Discrimination based on gender, especially discrimination against women.
Preconceptions
An opinion or conception formed in advance of adequate knowledge or experience, especially a prejudice or bias.
Stereotyping
A conventional, formulaic, and oversimplified conception, opinion, or image.
Individuality
The aggregate of qualities and characteristics that distinguish one person or thing from others; character
Isolation
The quality or state of being alone
Identity
The distinct personality of an individual regarded as a persisting entity; individuality.


	Reading 805 SLOs:

Develop increased comprehension of a wide variety of reading material. 

Develop and adapt appropriate metacognitive strategies by practicing active reading strategies.  

English 1000 SLO:
Analyze a test, situation, or issue from more than one perspective
	Surveying the Text 
Surveying the text gives students an overview of what the essay is about and how it is put together.  It helps students create a framework so that they can make predictions and form questions to guide their reading.  

Ask students to look at the text and then to:

· Identify the author and complete an Internet search on the author and share their findings with the class. 

· Identify when and were the text was published. 

When assigning Cisneros discuss the following questions:

· What predictions can you make about the essay based on the title, “Only Daughter?”

· What do you think the essay will talk about?



	Reading 805 SLOs

Develop increased comprehension of a wide variety of reading material. 

English 1000 SLO:
Analyze a test, situation, or issue from more than one perspective
	Making Predictions and Asking Questions 

Ask questions to help students make predictions about the text based on textual features noted in the survey process.  Help them notice textual features that are relevant to this genre and this rhetorical situation.  Have them think about the character and image of the writer, the nature of the audience, and the purpose of the writing.  Be sure to ask students to explain how they formed their predictions, making them give evidence from the text that they surveyed.  

Read the first three paragraphs of the essay and answer the following questions:  
· What do you think is the purpose of the essay?

· Who do you think is the intended audience for this piece?

· How do you know?

· What do you think the writer wants us to do or believe?

· Will the essay be negative or positive in relation to the topic? 

( 
How did you come to this conclusion? 

· What argument about the topic might it present?  

      (    What makes you think that?

· Turn the title into a question (or questions) to answer after you have read the text.


	Reading 805 SLO:

Apply knowledge of mastered vocabulary.

English 1000 SLO:

Use an increased vocabulary correctly in writing for greater clarity of meaning

	Introducing Key Vocabulary
There are a number of ways to teach vocabulary—and each presented will enhance students’ comprehension.  Research has documented the strength of the relationship between vocabulary and comprehension; in fact, vocabulary development is the single greatest factor in developing students’ comprehension.  

· The first vocabulary activity, “Expressive Vocabulary Development,” is a revised activity originating from Kate Kinsella.  Many students have such limited vocabularies that pre-teaching specialized words that are significant to the understanding of the text is crucial.  Students need structured practice and concrete models in order to successfully complete the activity independently and deepen their understanding of each vocabulary word.  Once students have been exposed to sufficient modeling by the instructor, they may begin working in small groups. This activity calls upon students to use their dictionary for the pronunciation, part of speech, definition, and possibly for identifying synonyms and antonyms.  From this information students will be able to provide an explanation or example of the word that they can connect with.  Next, an in-class sentence will be developed by using the vocabulary word and including a synonym, antonym, explanation, or example of the word within the sentence.  Independently, students will write their own sentence following the same guidelines.  Finally, to reinforce the meaning of the word they will draw an image that helps instill the meaning of the word.  

· The second vocabulary activity, “Contextual Redefinition,” is taken directly from Janet Allen’s book, Inside Words.  This activity provides a way to introduce new vocabulary words to one’s students and gives them the opportunity to use a variety of context clues to predict and verify meanings.  This strategy helps students learn the importance of context clues in understanding the meaning of a word or concept, but should not be used alone because it is not a reliable source of word meaning; however, when combined with definitions, the combination is more significant than either used alone.  First, present each vocabulary word to students in isolation; in other words, without the context from which it is in.  Students will make predictions about possible meanings for the words based on their background knowledge and knowledge of word parts.  Next, provide students with the context for each of the words to determine context clues that are helpful from confirming or determining word meanings for the target word.  Students should cite which context clues (antonyms/synonyms; local context; structural analysis—word parts, background knowledge; or global context—beyond sentence-level) helped them determine word meaning.  



	Reading 
· First Reading

· Looking Closely at Language

· Rereading the Text

· Analyzing Stylistic Choices

· Considering the Structure of the Text

	Reading 805 SLOs:

Develop increased comprehension of a wide variety of reading material. 

Develop and adapt appropriate metacognitive strategies by practicing active reading strategies.

English 1000 SLO:

Analyze a test, situation, or issue from more than one perspective  
	First Reading
The first reading is to understand the text at a literal or basic level; in other words, reading “with the grain” as Bean states.  Students should also read to confirm predictions made in the prereading activities.  

Additionally, students should begin marking up the text on the first reading.  They can underline words they don’t know and dialogue with the text in marginal notations (i.e. questions, express surprise, make connections, elaborate).  

When students have finished reading “Only daughter,” ask them to answer the following questions:

1. What predictions turned out to be true?

2. What surprised you?

3. What does Cisneros want us to believe?

4. How does Cisneros organize her essay?  Is it organized effectively?
      5.    Has this essay changed your thinking in any way?
If students have trouble answering the questions above, try one of the following activities:

(Engage in “chunking” or “reciprocal reading.”

(Think aloud activities. (While one student reads a passage and vocalizes what he or she is thinking about during the process, another student takes notes.  Then they reverse roles and repeat the process.) 

(Use Post-it notes for points of confusion within the text.

During this reading, students should also pay attention to how the writer develops her argument.  Understanding how she writes this persuasive essay will equip students to write their own persuasive essay letter.    


	English 805 SLOs:
Apply knowledge of mastered vocabulary.

Develop increased comprehension of a wide variety of reading material. 

English 1000 SLO:

Use an increased vocabulary correctly in writing for greater clarity of meaning
	Looking Closely at Language
Vocabulary acquisition occurs on a continuum.  With repeated exposures one gradually refines one’s understanding of the meaning of words and the circumstances under which they can be used.  The Vocabulary Self-Assessment chart helps students think about whether a word is familiar and to what degree.  It also helps to draw students’ attention to particular words that are important to understanding the essay.  After students have filled out the chart, ask them to share their knowledge of the words, and point out prefixes such as “em-” and “mis-” that are clues to word meanings.  Also, the Self-Assessment chart helps you as the instructor know which words may need direct instruction.   

Vocabulary Self-Assessment chart

Word

Definition

Know word well

Have heard of word

Don’t know word

mistranslation 
To interpret or translate incorrectly. 
X
embroidering
To decorate with ornamental needle work.
X
tuition
The charge or fee for instruction.
X
Additionally, looking closely at language builds on the vocabulary work started earlier.  Following up this section by using the pre-selected vocabulary words and having students engage in the “Say, mean, matter” activity is excellent for moving students beyond literal-level thinking.  “Say, mean, matter” is a strategy that calls upon the process of answering three questions as they relate to a reading selection:  What does it say?  What does it mean?  Why does it matter?  Consider putting students in groups of 3 or 4 and have them read a paragraph at a time (either to themselves or have each student read one paragraph aloud).  Then ask them to discuss among themselves the following questions form each paragraph.

For example, paragraph 3:

(What does it say?

  Here Cisneros describes the feeling of loneliness because she was the   

  only girl among all brothers.  Additionally, she illustrates how   

  time alone afforded her ample energy to think and imagine which was 
  very beneficial for a “would-be” writer.  
(What does it mean?

  She suggests that even though she didn’t always enjoy the isolation 

  that being an “only daughter” often meant, in the long run it prepared 

  her for a career as a writer.  

(Why does it matter? 

  Cisneros wants us to find the positive in what may initially seem   

  negative. 




	English 805 SLOs:
Develop increased comprehension of a wide variety of reading material. 

Discriminate between main ideas and supporting details and formulate summaries based on the information.
English 1000 SLO:

Analyze a test, situation, or issue from more than one perspective
	Rereading the Text

In order to help students quickly and effectively describe the argument Cisneros is making, students will utilize a method of description called the rhetorical précis.  This highly structured four-sentence paragraph records the essential rhetorical elements in any spoken or written discourse.  The following is a breakdown of the information students should include in each one of the four sentences.  
Sentence 1:

Name of author, (if possible, a phrase describing the author), the type and title of the work, a rhetorically accurate, present tense verb (such as “assert,” “argue,” “suggest,” “imply,” “claim,” etc.) that describes what the author is doing in the text, and THAT clause in which you state the major assertion (thesis statement) of the author’s text.  
Do not include your opinion, examples, or evaluations—just state the topic.

Sentence 2:

An explanation of how the author develops and/or supports the thesis (for instance, comparing and contrasting, narrating, illustrating, defining, etc.) The explanation is usually presented in the same chronological order that the items of support are presented in the work.

Sentence 3:

A statement of the author’s apparent purpose, followed by an IN ORDER TO phrase in which the student explains what the author wants the audience to do or feel as a result of reading the work.
Sentence 4:

A description of the intended audience and/or the relationship the author establishes with the audience.   

Example:

British philosopher John Stuart Mill, in his essay “On Nature,” argues that using nature as a standard for ethical behavior is illogical.  He supports this claim by first giving the common definitions as nature as “all that exist or all that exists without the intervention of man” and then supplying extensive examples of the daily brutality of nature in the real world.  His purpose is to call attention to the flaws in the “nature as a standard” argument in order to convince people to discard this standard and to instead use reason and logic to determine the appropriate ethical standard of action for mankind.  He establishes a formal, scholarly tone for an audience of philosophers, educators, and other interested citizens. 


	English 805 SLOs:

Apply knowledge of mastered vocabulary.

Develop increased comprehension of a wide variety of reading material. 

English 1000 SLO:

Use an increased vocabulary correctly in writing for greater clarity of meaning
Analyze a test, situation, or issue from more than one perspective
	Analyzing Stylistic Choices

Group Prognostication

Now that the student is familiar with the text, this is an opportunity analyze Cisneros specific word choices in context in order to help students see that the linguistic choices that writers make create certain effects for their reader.  Split the students into groups and have them pick out two words and a sentence, analyze their context, and attempt to explain why that word was chosen and sentence written (ignoring prepositions and such). They should attempt to analyze the word and sentence for its denotative, connotative, and possible figurative meaning.  Have each group present their “best” word or sentence and explanation one at a time and discuss each on the merits.  It is important also to consider those moments when the author uses Spanish language.  What is the effect of those words?  Why does she choose to use Spanish at those times?  What do these choices reveal about the writer?


	Reading 805 SLOs: 

Develop increased comprehension of a wide variety of reading material.

Discriminate between main ideas and supporting details and formulate summaries based on the information.
Develop and adapt appropriate metacognitive strategies by practicing active reading strategies.

English 1000 SLOs:

Support main ideas in paragraphs in an essay or paragraph with examples and supporting details
Analyze a test, situation, or issue from more than one perspective  
	Considering the Structure of the Text

Annotation

Use an annotation exercise to get the students to pull out the main idea of each paragraph.  After they have completed their annotations, write the sequence they produce on the white board for them to see how Cisneros organizes the structure of her story.  Allow them to edit or revise each annotation after you put it up and value the different perspectives of each student.  Ask if any ideas are repeated or emphasized. Is one part more developed?  Does one part contain more important content?  Is the theme made explicit or it is more implicit?  Is their any part that could have been deleted?  How would that have affected the story as a whole? 


	Post-reading Activities

· Summarizing and Responding

· Thinking Critically

	English 805 SLOs:

Apply knowledge of mastered vocabulary.

Develop increased comprehension of a wide variety of reading material. 

Discriminate between main ideas and supporting details and formulate summaries based on the information.
Develop and adapt appropriate metacognitive strategies by practicing active reading strategies.  

English 1000 SLOs

Construct grammatically correct simple, compound, complex, and compound-complex sentences
Use an increased vocabulary correctly in writing for greater clarity of meaning
	Summarizing and Responding

Summarizing is a very important strategy that students need to learn.  It involves extracting the main ideas from a reading selection and explaining what the author says about them.  Following are a number of options for getting students to summarize without using traditional methods.  

Activity 1:

In groups of three or four, summarize the essay’s main points using no more than five sentences.  Use three of the words that were featured from this essay in your summary.  Then generate five questions that might be the basis of a class discussion. 
Activity 2:

SQP2RS and GIST are two effective approaches for teaching and reinforcing summaries.  

Activity 3:

Use the “mapping” activity to help students construct summaries.  Show students how to construct a summary, using knowledge about the author’s structure of the text, and then how to respond to the text, based on the reader’s own experience and opinion. 
Activity 4:

“Say, mean, matter” is excellent for moving students beyond literal-level thinking.  “Say, mean, matter” is a strategy that calls upon the process of answering three questions as they relate to a reading selection:  What does it say?  What does it mean?  Why does it matter?  Consider putting students in groups of 3 or 4 and have them read a paragraph at a time (either to themselves or have each student read one paragraph aloud).  Then ask them to discuss among themselves the following questions form each paragraph.  (For an example, refer back to “Looking Closely at Language.”)
Activity 5:

“Exit slips” are used as a closure activity at the end of the lesson. Students write on an assigned prompt such as “The three conclusions I learned in this essay are…” 



	English 805 SLO:
Develop increased comprehension of a wide variety of reading material. 

English 1000 SLO:

Analyze a test, situation, or issue from more than one perspective
	Thinking Critically

Ask students to answer the following questions to engage their critical faculties.  
1. How does isolation help a writer?  How could it hurt a writer?

2. How does Cisneros father stereotype her?

3. How do gender roles affect the author emotionally?
4. What role does sexism play in Cisneros story?

5. How does she feel at the end of the story when her father asks for extra copies?

6. How might her father’s acceptance change her identity?

7. What is the balance between Cisneros ethnic diversity and her sense of individuality?

8. Does her father defy the reader’s preconceptions at the end?  Cisneros preconceptions?  His own?
 

	CONNECTING READING TO WRITING

· WRITING TO LEARN

· USING THE WORDS OF OTHERS



	Reading 805 SLO:

Develop and adapt appropriate metacognitive strategies by practicing active reading strategies.  
English 1000 SLO:

Analyze a test, situation, or issue from more than one perspective
	Writing to Learn

Writing is a recursive process, so students should be encouraged to return to the text to find meaning.  Taking notes on the reading, creating marginalia, using the annotation sequence they created as a class, mapping the text, predicting, and asking questions are all techniques or strategies available to them as they embrace the confusion of the reading and begin the process of creating their own understanding.
         

	Reading 805 SLOs: 
Develop increased comprehension of a wide variety of reading material. 

English 1000 SLOs:

Support main ideas in paragraphs in an essay or paragraph with examples and supporting details

	Using the Words of Others

This is a perfect opportunity for students to go back to their reading and pick out those words, phrases, and sentences which they will use in writing about the essay.  Direct quotations, paraphrase, and summary skills must be developed to interpret the words of the original text and nail down their own ideas about it.

	



WRITING RHETORICALLY

· PREWRITING
· WRITING
· REVISING AND EDITING
· EVALUATING AND RESPONDING


	Prewriting

· Reading the Assignment

· Getting Ready to Write

· Formulating a Working Thesis

	Reading 805 SLO:
Discriminate between main ideas and supporting details and formulate summaries based on the information.

Reading 1000 SLO:

Support main ideas in paragraphs in an essay or paragraph with examples and supporting details
Analyze a test, situation, or issue from more than one perspective
Construct grammatically correct simple, compound, complex, and compound-complex sentences
	Reading the Assignment

      Students are given 45 minutes of class time to create a first draft on the following prompt.  Read the assignment aloud with the students.  Emphasize the words explain, agree or disagree, and compare and contrast.
English 1000


At the end of Sandra Cisneros’ “Only Daughter,” she writes of her father, “after what seemed like hours, my father looked up and asked: ‘Where can we get more copies of this for the relatives?’”  In an essay of at least five paragraphs explain the significance of this line.  What does Cisneros think about an individual acting in and against her family values?  Explain whether you agree or disagree with Cisneros’ position and compare and contrast it with your own ideas about being an individual with your own identity in a family with its own unique values.  Support your opinions with details and specific examples.
Reading 805


At the end of Sandra Cisneros’ “Only daughter,” she writes of her father, “after what seemed like hours, my father looked up and asked: ‘Where can we get more copies of this for the relatives?’”  In an essay of at least three paragraphs explain the significance of this line.  What does Cisneros think about an individual acting in and against her family values?  Explain whether you agree or disagree with Cisneros’ position and compare and contrast it with your own ideas about being an individual with your own identity in a family with its own unique values.  Support your opinions with details and specific examples.
Paragraph 1 Cisneros believes ____________________________ about her relationship with her father.  I know this because of _____________________________________________________ in paragraph __.   

Paragraph 2 This is important because______________________________________. 

Paragraph 3 This is (similar/different) to my life in that_____________________________________________.


	Reading 805 SLO:
Discriminate between main ideas and supporting details and formulate summaries based on the information.

English 1000 SLO:

Support main ideas in paragraphs in an essay or paragraph with examples and supporting details
	Getting Ready to Write
For Reading 805, a pre-write is required.  It may be a cluster or graphic organizer.
For English 1000, students may pre-write at the beginning of the in class writing time using whatever prewriting strategy they wish from the course.


	Reading 805 SLO:

Discriminate between main ideas and supporting details and formulate summaries based on the information.
English 1000 SLO:
Support main ideas in paragraphs in an essay or paragraph with examples and supporting details
	Formulating a Working Thesis

For Reading 805, the assignment includes a template that aligns each topic sentence with the task of the writing prompt, leaving the student to fill in the blanks with opinions and support of the student.  

For English 1000, the assignment does not include a template.  You should emphasize to the students that the assignment prompt asks three questions (the questions are dealt with previously in this module in Post Reading).


	Writing

· Composing a Draft

· Organizing the Essay

· Developing the Content

	Reading 805 SLOs:
Apply knowledge of mastered vocabulary.

Develop increased comprehension of a wide variety of reading material. 

English 1000 SLOs:

Support main ideas in paragraphs in an essay or paragraph with examples and supporting details
Analyze a test, situation, or issue from more than one perspective
Construct grammatically correct simple, compound, complex, and compound-complex sentences
Use an increased vocabulary correctly in writing for greater clarity of meaning
	Composing a Draft

Give the students the assignment after doing the pre-reading, reading, and responding to reading assignments above.  Allow the students to compose their first draft during class time, with the assistance of the instructor.


	Reading 805 SLOs:

Apply knowledge of mastered vocabulary.

Develop increased comprehension of a wide variety of reading material. 

Discriminate between main ideas and supporting details and formulate summaries based on the information.

English 1000 SLOs:

Revise drafts of written work to appeal to audience by using rhetoric 
	Organizing the Essay

Students will use prewriting techniques to organize their initial approach and will do a scratch outline. They will then be able to develop topic sentences in relation to their ideas. After the first draft, they will get feedback from the instructor or peer reviews before organizing the final draft.


	Reading 805 SLOs:

Discriminate between main ideas and supporting details and formulate summaries based on the information.
English 1000 SLOs:

Support main ideas in paragraphs in an essay or paragraph with examples and supporting details
	Developing the Content

 Students will utilize their outline and topic sentences to develop concrete details and relevant examples to support those topic sentences. In response to feedback on the first draft, they will develop areas of weakness in their content.  


	Revising and Editing 
· Revising the Draft

· Editing the Draft

· Reflecting on the Writing

	Reading 805 SLOs:

Apply knowledge of mastered vocabulary.

Develop increased comprehension of a wide variety of reading material. 

Discriminate between main ideas and supporting details and formulate summaries based on the information.

English 1000 SLOs:

Support main ideas in paragraphs in an essay or paragraph with examples and supporting details 
Analyze a test, situation, or issue from more than one perspective

Construct grammatically correct simple, compound, complex, and compound-complex sentences
Revise drafts of written work to appeal to audience by using rhetoric 

Using enhanced knowledge of conventions of written English, edit drafts of essays for grammar, punctuation, spelling, and syntax
Use an increased vocabulary correctly in writing for greater clarity of meaning
	Revising and Editing the Draft

 Students are to take the rough draft home, along with the revision checklist and grading rubric.  The in class assignment constitutes the first draft, and the typed version, guided by the revision checklist and the rubric, constitutes the final draft.
Checklist for English 800 Cisneros Assignment
+Have you answered all parts of the prompt?  Review the writing prompt, printed below:


At the end of Sandra Cisneros’ “Only daughter,” she writes of her father, “after what seemed like hours, my father looked up and asked: ‘Where can we get more copies of this for the relatives?’”  In an essay of at least five paragraphs explain the significance of this line.  Explain whether you agree or disagree with Cisneros’ position and compare and contrast it with your own ideas about being an individual with your own identity in a family with its own unique values.

+Are paragraphs grouped around one main idea?

+Does each paragraph have specific examples and supporting details to back up the main point?  Is the main point fully supported?

+Are the paragraphs focused?  Does everything in each paragraph relate to its main point?

Then, proofread for all grammar concepts to date in the course.  The assignment must be typed and double spaced.

Revision Checklist for English 1000
English 1000 “Only daughter” revision checklist

When you return to class next, bring a typed, revised, edited draft of the essay you began in class today.  As you make your revisions, focus on all of the following:

+Have you answered all parts of the prompt?  Review the writing prompt, printed below:


At the end of Sandra Cisneros’ “Only daughter,” she writes of her father, “after what seemed like hours, my father looked up and asked: ‘Where can we get more copies of this for the relatives?’”  In an essay of at least five paragraphs explain the significance of this line.  What does Cisneros think about an individual acting in and against her family values?  Explain whether you agree or disagree with Cisneros’ position and compare and contrast it with your own ideas about being an individual with your own identity in a family with its own unique values.

+Does your essay have a clear thesis that deals with all parts of the prompt?  Remember, you are not just writing about Cisneros’ essay, and you are not just writing about yourself.  You are explaining Cisneros’ position, saying why it is important, agreeing or disagreeing, and connecting your own experience to it.

+Are paragraphs grouped around one main idea?

+Does each paragraph have specific examples and supporting details to back up the main point?

+Have you used in-text citations when you quoted Cisneros?

+Does the introduction have an attention getter?  Have you used vivid description, an intelligent question, a comparison, an anecdote, a shocking statistic, a quotation, or some other strategy to grasp the reader’s attention?

+Does the essay have an interesting title?

+Does the conclusion tie together the main points of the essay?  Does the conclusion go out with a bang?  Consider referring to the introduction, building a dramatic ending, allowing the reader to see the essay in a slightly different light, or emphasizing the connection between your experience and Cisneros’.

+Are there transition sentences between paragraphs?

+Do the paragraphs of the essay proceed in a logical order?  Is the sequence of information effective to the reader?

Then, proofread for all grammar concepts to date in the course.  The essay must be typed and double spaced in MLA format.

(The rubric used for this assignment is Appendix E.)
· Before sending the students home, pass out the checklist and the rubric.  It is worthwhile to use class time to reflect on what students have written already and to focus their writing for the final draft.
· Review the grammar sheet on side 2 of the rubric (appendix E).  Remind the students of your grading policy regarding grammar.


	English 1000 SLO:
Revise drafts of written work to appeal to audience by using rhetoric 


	Reflecting on the Writing

     When the students return with their drafts, consider using the following reflective strategies:
· Quickwrite formative assessment: Answer the following questions in writing: 1) was this essay stronger or weaker than your last essay and why?  2) Did you enjoy this assignment more or less than your last essay and why?  3) Look at your rough draft and your final draft.  Aside from the grammar edits, what changes took place between the two drafts?  4) If you had more time on this assignment, what might you have done differently? 5) What did you learn from this assignment?
· Discussion: Ask the class to share their experiences in writing the essay—specific hurdles, triumphs, changes between drafts, and thesis statements can all be great discussion prompts.
After grading the essay, share strong points from essays (anonymously) with the class to revisit the experiences and affirm their effort.


	Evaluating and Responding

· Grading Holistically

· Responding to Student Writing

· Using Portfolios

	Grading Holistically

After filling out evaluation forms (Appendix E), assign a score to each assignment based on the Holistic rubric (Appendix F) which aligns with the evaluation form.


	Responding to Student Writing

The evaluation form is an incredible tool, so long as the instructor takes time to explain it to the student.  The analytic nature of the form allows students to see areas in which they are weak and strong.


	Using Portfolios 

Saving the evaluation form from every assignment allows the instructor and the student to chart progress throughout the term in each category in the evaluation form.  The back side of the evaluation form allows for specific cataloguing of grammar errors and charting of the student’s development.  Checking the evaluation forms periodically allows the instructor to taper feedback appropriately on a student by student basis and provides insight on key trouble areas for the whole class.
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