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EXPOSITORY READING AND WRITING COURSE
Cheating:  Who’s to Blame and What to do?
Paul Valentine, “Two Dozen Expelled In Naval Academy Cheating Scandal”

Wikipedia, Honor Code

Regan McMahan, “Everybody Does It”

	READING RHETORICALLY
     PREREADING
     READING
     POSTREADING

	Prereading 
     Getting Ready to Read
     Introducing Key Concepts
     Surveying the Text
     Making Predictions and Asking Questions
     Introducing Key Vocabulary

	English-Language Arts (ELA) Standard: Writing Applications
2.3 Write brief reflective compositions:
a. Explore the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).
	   Getting Ready to Read
     Pre-Reading Activities:
 Worksheet #1, Anticipation Guide “Honesty Reflect on personal          beliefs of cheating; Discuss, as a group personal experiences and      belief cheating.                                           
  

      Quick write: Do you think downloading music without paying                                          is okay?

                             Do you think that athletes are more prone to                             cheating than other people? Why or why not?

                             What does it mean to have character?

	ELA Standards:
Word Analysis, Fluency, and Systematic Vocabulary Development
1.0 Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.
1.3 Discern the meaning of analogies encountered, analyzing specific comparisons as well as relationships and inferences.
	Introducing Key Concepts

Students will participate in group discussion on character, integrity, morality, and virtue. They will brainstorm using “say, mean, matter” and give examples of each on butcher paper. (Denotative meaning vs. connotative meaning) 


	ELA Standard: Reading Comprehension 
2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 
	Surveying the Text 
When you assign Naval Academy Cheating, discuss the following questions:
     Have you ever cheated?
     Why were 24 midshipmen expelled?
     Dalton says he felt the decision was “fair and just”.  Do you agree or disagree.  Make an argument for his decision and against it?
     Should they be made to pay back the $90,000 cost of their education?
     Do you feel that the fact that several of the accused were varsity football players had any impact on decisions made?
     How do you feel about the statement “lie till you die”?
     If you had been in charge of deciding the discipline what decisions would you have made?

	ELA Standards: Reading Comprehension 
2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 
2.3 Verify and clarify facts presented in other types of expository texts by using a variety of consumer, workplace, and public documents. 
	Making Predictions and Asking Questions 
Read and discuss Honor Code
   With the understanding that many schools, and business are implementing and asking students and employees to sign these contracts:
     Would you sign such an agreement?
     What impact do you think requiring people to sign these would have?
   With a partner create your own Honor Code for a school class.  Do you feel your code is fair?   Do you think your classmates would sign it?  Do you think you or your classmates would honor or respect the code?

	ELA Standards: 
Word Analysis and Systematic Vocabulary 
Development
1.0 Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.
1.1 Trace the etymology of significant terms used in political science and history.
1.2 Apply knowledge of Greek, Latin, and Anglo-Saxon roots and affixes to draw inferences concerning the meaning of scientific and mathematical terminology.
College Expectations: These activities are also designed to develop the kinds of vocabulary skills assessed by college placement exams such as the CSU English Placement Test and the UC Analytical Writing Placement Exam. Students should be able to
     Recognize word meanings in context.
     Respond to tone and connotation.
	Introducing Key Vocabulary
    As students read Naval Academy Cheating, have them complete Vocabulary Worksheet #2
    Check for understanding Vocabulary Worksheet #3
    As students read Everybody Does it, have students fill out a vocabulary self-assessment chart.  List should include any words the student is unfamiliar with or unsure of the definition.  Vocabulary Worksheet #4


 

	Reading 
     First Reading
     Looking Closely at Language
     Rereading the Text
     Analyzing Stylistic Choices
     Considering the Structure of the Text

	ELA Standards: Reading Comprehension 
2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 
2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.
	First Reading
   While reading Naval Academy Cheating and Everybody Does It, use the Cornell note taking system to map the text, make predictions and  ask questions  See Cornell handout #5



	ELA Standard:
Word Analysis, Fluency, and Systematic Vocabulary Development
1.0 Students apply their knowledge of word origins to determine  meaning of new words encountered in reading. 
	Looking Closely at Language

Looking closely at language is meant to build on the vocabulary work we started with key words. You might begin by selecting a list of words from the text that may be unfamiliar to students, and do one of the following activities. 
· Vocabulary self-assessment worksheet

· Vocabulary log

· Predictions from context; look up to confirm



 
	ELA Standard: Writing Strategies
1.7 Use systematic strategies to organize and record information (e.g. anecdotal scripting, annotated bibliographies).
ELA Standard: Reading Comprehension 
2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.
	Rereading the Text
After reading and analyzing the articles, students will demonstrate their understanding of the author’s meaning and purpose by summarizing and paraphrasing Everybody Does It.  
Reference summarizing /paraphrasing worksheet #6

	ELA Standards: Reading Comprehension 
2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 
2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.
	Considering the Structure of the Text
Now that students have read and discussed the content of Everybody Does it, they are to begin analyzing the organizational structure.  Have them divide the text into sections:
     Draw a line where the introduction ends.  Is it after the first paragraph, or are there more introductory paragraph?
     Divided the body of the essay into sections on topics.
     Draw a line where the conclusion begins.
     Mapping the Idea Structure
     Draw a circle in the center of the page and label it with the text’s main idea.
     Record the text’s supporting ideas on branches that connect to the center idea


	Post-reading Activities
     Summarizing and Responding
     Thinking Critically

	Prerequisite 7th Grade ELA Standard: Writing Applications
2.5 Write summaries of reading materials:  
a. Include the main ideas and most significant details. 
b. Use the student's own words, except for quotations. 
c. Reflect underlying meaning, not just the superficial details.
ELA Standard: Writing Applications
2.2 Write responses to literature:  
a. Demonstrate a comprehensive understanding of the significant ideas in works or passages.
	Summarizing and Responding
In order to help you quickly and effectively describe the agreement an author is making in a text, you will be utilizing a method of description called a rhetorical précis.  This form is  a highly structures four-sentence paragraph that records the essential rhetorical elements in any spoken or written discourse.  
Write a rhetorical précis following the guidelines in précis handout #7

	ELA Standards: Reading Comprehension
2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.
2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.
2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).
College Expectations: These questions are also designed to develop the kinds of skills assessed by college placement exams such as the English Placement Test and the UC Analytical Writing Placement Exam. Students should be able to:

     Identify important ideas.
     Understand direct statements.
     Draw inferences and conclusions.
     Detect underlying assumptions.
     Recognize word meanings in context.
     Respond to tone and connotation.
	Thinking Critically
    Using three different colored highlighters, show examples of ethos, logos and pathos found in Naval Academy Cheating and Everybody Does It.
o     Ethos is appeal based on the character of the speaker. An ethos-driven document relies on the reputation of the author.

o     Pathos is appeal based on emotion. Advertisements tend to be pathos-driven.

o     Logos is appeal based on logic or reason. Documents distributed by companies or corporations are logos-driven. Scholarly documents are also often logos-driven

	CONNECTING READING TO WRITING
     WRITING TO LEARN
     USING THE WORDS OF OTHERS

	 
	Writing to Learn
Although the writhing process can divided into stages, writing, like reading is essentially a recursive process that continually revisits different stages.  Much of the pre-writing stage has already been accomplished at this point because students have been “writing to learn’ while reading.   They have been using writing to take notes, make marginal notations, map the text, make predictions, and ask questions, Now they are ready to use what they have learned to produce a more formal assignment.

	Prerequisite 9th-10th Grade ELA Standard: Reading Comprehension
2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.
Prerequisite 9th-10th Grade ELA Standards: Writing Strategies
1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different perspectives found in each medium (e.g., almanacs, microfiches, news sources, in-depth field studies, speeches, journals, technical documents).  
1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.
1.7 Use appropriate conventions for documentations in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association Handbook, The Chicago Manual of Style).
ELA Standard: Writing Strategies
1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting, annotated bibliographies). 
	Using community learning students will refer back to Cornel notes, précis, and summaries to write one question and one comment on each article. Students will share question and comments within pod learning group.


	WRITING RHETORICALLY
     PREWRITING
     WRITING
     REVISING AND EDITING
     EVALUATING AND RESPONDING

	Writing prompt: After reading the articles and formulating an opinion on academic honesty, write a persuasive essay either supporting or disagreeing with the administrations decision to expel the Naval cadets for cheating. Be sure to take a stand on one side or the other and give detailed support for your position.
Prewriting
     Reading the Assignment
     Getting Ready to Write
     Formulating a Working Thesis

	ELA Standard: Writing Strategies
1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience) when completing narrative, expository, informational, or descriptive writing assignments.
	Reading the Assignment

Many students have trouble with writing assignments because they don’t read the prompt carefully. Some of the below strategies could help students dissect and understand the prompt.
· Read the prompt carefully with students. 

· Help students specify the subject of the essay they are going to write. 

· Discuss purpose of the prompt. Is it to inform, report, or persuade?

	ELA Standard: Writing Strategies
1.0 Students write coherent and focused texts that convey a well-defined perspective and tightly reasoned argument. The writing demonstrates students’ awareness of the audience and purpose and progression through the stages of the writing process.
	Getting Ready to Write 

The following activities help students move smoothly as possible from reading to writing.

In order to see both sides of the issue students will complete the following Graff template twice, one time from the administration’s point of view and one time from the cadets’ point of view.
Establishing Why Your Claims Matter

· X matters/is important because___________.

· Although X may seem trivial, it is in fact crucial in terms of today’s concern over __________.

· Ultimately, what is at stake here is ______________.

· These findings have important consequences for the broader domain of ____________.
· My discussion of X is in fact addressing the larger matter of ___________.

· Although X may seem of concern to only a small group of _______, it should in fact concern anyone who cares about __________. 

After completing the templates students will choose a side to support. Students then need to generate ideas, points, and arguments. Typical strategies include brainstorming, informal outlines, quick writes, “webbing” or “clustering.”

Strategies should help students consider the audience for the essay. Students should think about what most people know and think about the topic of their paper. If students want to change the opinions of the audience, they need to think about persuasive techniques, both logical and emotional. Discussion in groups and pairs can be helpful at this point.


	ELA Standard: Writing Strategies 
1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Formulating a Working Thesis
A working thesis is important in order to focus the student’s writing. In creating a working thesis, students need to consider the following:
· What support have you found for your thesis?

· What evidence have you found for this support? For example, facts, statistics, authorities, personal experiences, anecdotes, stories, scenarios, and examples.

· If readers were to disagree with your thesis or the validity of your support, what would they say? How would you address the opposing side’s point of view?

	Writing
     Composing a Draft
     Organizing the Essay
     Developing the Content

	ELA Standard: Writing Strategies 
1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.

	Composing a Draft

The first draft of an essay provides a time for students to discover what they think about a certain topic. It is usually “writer-based,” the goal of which is simply to get the writer’s ideas down on paper. Students start with brainstorming notes, informal outlines, free writing, or whatever other materials they have and write a rough draft of their essay. 

	
	Organizing the Essay

Below are the traditional parts of an essay. The number of paragraphs in an essay depends upon the nature of the essay and complexity of the student’s argument.
Introduction

· A “hook” to get the reader’s attention

· Background information on the topic

· A thesis statement that states the topic of the essay and the writer’s position on that topic
Body

· Paragraphs that present support of the thesis statement, usually in topic sentences supported with evidence

· Paragraphs may include different points of view or address counter-arguments

· Paragraphs or sentences where the writer addresses those points of view by refuting them, by acknowledging them but showing how the writer’s argument is better, by granting them altogether but showing they are irrelevant.
Conclusion

· A final paragraph that includes a solid argument to support the thesis and indicates the significance of the argument – the “so what” factor.

	ELA Standard: Writing Strategies
1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, informational, or descriptive writing assignments.
	Developing the Content

Students need to understand that body paragraphs explain and support their thesis statements as they move their writing from writer-based to reader-based prose. 

· Most body paragraphs consist of a topic sentence (or an implied topic sentence) and concrete details to support that topic sentence.

· Body paragraphs give evidence in the form of examples, illustrations, statistics, etc. and analyze the meaning of the evidence.
· Each topic sentence is usually directly related to the thesis statement.

· The thesis dictates and focuses the content of an essay.

	Revising and Editing 
     Revising the Draft
     Editing the Draft
     Reflecting on the Writing

	Prerequisite 9th and 10th Grade ELA Standard: Writing Strategies
1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context.
ELA Standards: Writing Strategies 1.4 Enhance meaning by employing rhetorical devices, including the extended use of parallelism, repetition, and analogy; the incorporation of visual aids (e.g. graphs, tables, pictures); and the issuance of a call for action.
1.5 Use language in natural, fresh, and vivid ways to establish a specific tone.
1.9 Revise text to highlight individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.
	Revising the Draft

Students now need to work with the organization and development of their drafts to make sure that their essays are as effective as possible. 

Students should produce the next drafts based on systemic feedback from others. These drafts will be more “reader-based” than the first draft because they will naturally take into consideration the needs of the readers as they respond to the text.

Peer Group Work: In groups of three or four, each student can read his or her essay aloud to other members of the group.

Paired Work: Students can work in pairs to decide how they want to revise the problems that group members identified.

Individual Work: Students can revise the draft based on the feedback they have made with their partners. You might also direct them to these additional questions for individual work.

Revision Guidelines for Individual Work:

· Have I responded to the ENTIRE prompt?

· What is my purpose for this essay?

· What should I keep? What is most effective?

· What should I add? Where do I need more details, examples, and other evidence to support my point?

· What can I get rid of? Did I use irreverent details? Was I repetitive? 

· What should I change? Are pars of my essay confusing or contradictory? Do I need to explain my ideas more fully? 

· How was my tone? Was I too overbearing, too firm?  Do I need qualifiers?

· Have I addressed differing points of view? 

· Does my conclusion show the significance of my essay? 


	 
	Reflecting on the Writing

	Evaluating and Responding
     Grading Holistically
     Responding to Student Writing
     Using Portfolios

	 
	Grading Holistically

	 
	Responding to Student Writing

	 
	Using Portfolios 


