EXPOSITORY READING AND WRITING

ECONOMICS: GENDER DISCRIMINATION
Kristy Armstrong (Social Studies)

Liberty High School
	Prereading 



	Economics Standard: 12.4

Students analyze the elements of the U.S. labor market in a global setting.

Language Arts Standard: Writing Applications 2.3 

Write brief reflective compositions on topics related to text, exploring the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).
	Getting Ready to Read: “The Glass Wall: Women Are Succeeding in Executive Ranks, but Mostly in Select Industries,” by Carol Hymowitz, Wall Street Journal Staff Reporter.
Quick write (5 minutes)

Explain an example of a time that you have either experienced or witnessed discrimination in your life.


	Reading 



	Economics Standard: 12.4

Students analyze the elements of the U.S. labor market in a global setting.

Language Arts Standard: Reading Comprehension 2.1 

Analyze both the features and the rhetorical devices of texts and the way in which authors use those features and devices.

Language Arts Standard: Reading Comprehension 2.2 

Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.


	First Reading: “The Glass Wall: Women Are Succeeding in Executive Ranks, but Mostly in Select Industries,” by Carol Hymowitz, Wall Street Journal Staff Reporter
The first reading of an essay is intended to help the students understand the text and confirm their predictions. Write the following questions on the board: 
· Which of your predictions turned out to be true?  

· What surprised you?

As a class, jigsaw the reading of the article.

As the students read, have them highlight the text in three different colors. One each for important facts, examples of discrimination in the workplace, and solutions to gender discrimination.



	Economics Standard: 12.4

Students analyze the elements of the U.S. labor market in a global setting.

Language Arts Standards:  Research and Technology 1.7: 

Use systematic strategies to organize and record information (e.g. anecdotal scripting, annotated bibliographies).

Language Arts Standard: Reading Comprehension 2.2 

Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.


	Rereading the Text: “The Glass Wall: Women Are Succeeding in Executive Ranks, but Mostly in Select Industries,” by Carol Hymowitz, Wall Street Journal Staff Reporter.
As students reread the text, have them make marginal notations.
(1) Have students label what the author says in the left-hand margin:

· The introduction 

· The issue or problem the author is writing about

· The author’s main arguments 

· The author’s examples 

· The conclusion

(2) In the right hand margin, have students write reactions to what the author is saying.




	Post-reading Activities



	These questions are also designed to develop the kinds of skills assessed by college placement exams such as the English Placement Test and the UC Subject A exam.

Students should be able to

· Identify important ideas.

· Understand direct statements.

· Draw inferences and conclusions.

· Detect underlying assumptions.

· Recognize word meanings in context.

· Respond to tone and connotation.


	Thinking Critically
      Questions about Logic (Logos)

· Do you agree with the author’s claim: “While a growing number of women are making their mark in business, their ranks have barely touched large segments of the corporate world?”

· Can you think of counter-arguments that the author doesn’t consider?

      Questions about the Writer (Ethos)

· Does this author have the appropriate background to speak with authority on this subject?

· Does this author seem deceptive?  Why or why not?

      Questions about Emotions (Pathos)

· Does this piece affect your students emotionally?  What parts?

· Do you think the author is trying to manipulate their emotions?  In what ways?  At what point?




	CONNECTING READING TO WRITING



	Economics Standard: 12.4

Students analyze the elements of the U.S. labor market in a global setting.

Prerequisite 9th-10th Grade Language Arts Standard: Reading Comprehension 2.4
Synthesize the content from several sources or words by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite 9th-10th Grade Language Arts Standard: Writing Strategies 1.5, 1.6, and 1.7
1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different per-spectives found in each medium (e.g., almanacs, microfiches, news sources, in-depth field studies, speeches, journals, technical documents).  

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

Language Arts Standard: Writing Strategies 1.7

Use systematic strategies to organize the record information (e.g., field studies, oral histories, interviews, experiments, electronic sources).
	Using the Words of Others

Writing Assignment: An exercise that can help students learn to incorporate material from other sources is “Quote, Paraphrase, Respond.”  Have students choose three passages from the text they are reading that they might be able to use in an essay.   First, they write each passage down as a correctly punctuated and cited direct quotation.   Second, they paraphrase the material in their own words with the correct citation.  Finally, they respond to the idea expressed in the passage by agreeing or disagreeing with it and explaining why, again with the correct citation.  It is easy to see if the students understand the material by looking at the paraphrases.  Later, they can use this material in an essay.




	WRITING RHETORICALLY



	Prewriting



	Language Arts Standard: Writing Strategies 1.0 

Students write coherent and focused texts that convey a well-defined perspective and tightly-reasoned argument. The writing demonstrates students’ awareness of the audience and purpose and progression through the stages of the writing process.


	Getting Ready to Write 

· Brainstorm as a class typical stereotypes of women and minorities in the workplace.


	Writing



	Language Arts Standard: Writing Strategies 1.3
Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Organizing the Essay

The essay prompt is the following: Do stereotypes affect advancement opportunities for women and minorities? Why or Why not?
Introduction

· Students might want to include the following in their introductory paragraph(s):

· A “hook” to get the reader’s attention

· Background information the audience  may need

· A thesis statement, along with some indication of how the essay will be developed (“forecasting”).  A thesis statement often states the topic of the essay and the writer’s position on that topic.  Students may choose to sharpen or narrow the thesis at this point.

Body

· Paragraphs that present support of the thesis statement, usually in topic sentences supported with evidence (see ”Getting Ready to Write,” above)

· Paragraphs that include different points of view or address counter-arguments 

· Paragraphs or sentences where the writer addresses those points of view

· by refuting them

· by acknowledging them but showing how the writer’s argument is better

· by granting them altogether but showing they are irrelevant

· Evidence that students have considered the values, beliefs, and assumptions of their audience, students’ own values, beliefs, and assumptions, and whether they have found some common ground that appeals to the various points of view

Conclusion

· A final paragraph (or paragraphs) that includes a solid argument to support the thesis and indicates the significance of the argument—the “so what” factor


APPENDIX D:  EVALUATION FORM
Based on the CSU English Placement Test (EPT)
Part I: Revising Checklist—Circle the appropriate categories.



	
	Superior
	Strong
	Adequate
	Marginal
	Weak
	Very Weak
	Comments

	Response to the topic
	Addresses the topic clearly and responds effectively to all aspects of the task.
	Addresses the topic clearly, but may respond to some aspects of the task more effectively than others.
	Addresses the topic, but may slight some aspects of the task.
	Distorts or neglects aspects of the task.
	Indicates confusion about the topic or neglects important aspects of the task.
	Suggests an inability to comprehend the question or to respond meaningfully to the topic.
	

	Understanding and use of the assigned reading
	Demonstrates a thorough critical understanding of the assigned reading in developing an insightful response.
	Demonstrates a sound critical understanding of the assigned reading in developing a well-reasoned response.
	Demonstrates a generally accurate understanding of the assigned reading in developing a sensible response.
	Demonstrates some understanding of the assigned reading, but may misconstrue parts of it or make limited use of it in developing a weak response.
	Demonstrates very poor understanding of the main points of the assigned reading, does not use the reading appropriately in developing a response, or may not use the reading at all.
	Demonstrates little or no ability to understand the assigned reading or to use it in developing a response.
	

	Quality and clarity of thought
	Explores the issues thoughtfully and in depth.
	Shows some depth and complexity of thought.
	May treat the topic simplistically or repetitively.
	Lacks focus or demonstrates confused or simplistic thinking.
	Lacks focus and coherence, and often fails to communicate its ideas.
	Is unfocused, illogical, or incoherent.
	

	Organization, development, and support
	Is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples.


	Is well organized and developed, with ideas supported by appropriate reasons and examples.
	Is adequately organized and developed, generally supporting ideas with reasons and examples.
	Is poorly organized and developed, presenting generalizations without adequate support, or details without generalizations.
	Has very weak organization and development, providing simplistic generalizations without support.
	Is disorganized and undeveloped, providing little or no relevant support.
	

	Syntax and command of language
	Has an effective, fluent style marked by syntactic variety and a clear command of language.


	Displays some syntactic variety and facility in the use of language.
	Demonstrates adequate use of syntax and language.
	Has limited control of syntax and vocabulary.
	Has inadequate control of syntax and vocabulary.
	Lacks basic control of syntax and vocabulary.
	

	Grammar, usage, and mechanics (See list on back for details)
	Is generally free from errors in grammar, usage, and mechanics.
	May have a few errors in grammar, usage, and mechanics.
	May have some errors, but generally demonstrates control of grammar, usage, and mechanics.
	Has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning.
	Is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning.
	Has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning.
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