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DRAFT

Center for Performance Assessment
Unwrapped, Standards-Based
Performance Assessment Template

Grade Level: 11

Targeted Content Area(s): English

Author: Lewis Gillham

School, District, and State: Stockdale High School, Kern High School District, California

Phone and E-mail (Preferred, But Optional): 661-665-2800, lgillham@gte.net

Assessment Title: “Stopping by Woods on a Snowy Evening” by Robert Frost

Overview of Performance Assessment: (Summary of the assessment with a brief synopsis of each task) 

Students will write an essay analyzing how imagery, scansion, syntax, and figurative language affect the theme and tone of Robert Frost’s “Stopping by Woods on a Snowy Evening.”

Full Text of Standard(s) and Indicators(s) in Targeted Content Area:

POWER STANDARDS ADDRESSED:

Literary Response and Analysis 

3.2 Analyze the way in which the theme or meaning of a selection represents a view or comment on life, using textual evidence to support the claim.

3.3 Analyze the ways in which irony, tone, mood, the author's style, and the "sound" of language achieve specific rhetorical or aesthetic purposes or both

3.4 Analyze ways in which poets use imagery, personification, figures of speech, and sounds to evoke readers' emotions.

3.5 Analyze recognized works of American literature representing a variety of genres and traditions:

c. Evaluate the philosophical, political, religious, ethical, and social influences of the historical period that shaped the characters, plots, and settings. 

Writing Applications

2.2 Write responses to literature:

a. Demonstrate a comprehensive understanding of the significant ideas in works or passages.

b. Analyze the use of imagery, language, universal themes, and unique aspects of the text.

c. Support important ideas and viewpoints through accurate and detailed references to the text and to other works.

d. Demonstrate an understanding of the author's use of stylistic devices and an appreciation of the effects created.

e. Identify and assess the impact of perceived ambiguities, nuances, and complexities within the text. 

Evaluation and Revision 

1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context. 

Written and Oral English Language Conventions

1.1 Demonstrate control of grammar, diction, and paragraph and sentence structure and an understanding of English usage.

1.2 Produce legible work that shows accurate spelling and correct punctuation and capitalization.

OTHER STANDARDS ADDRESSED: 

Literary Response and Analysis

3.6 Analyze the way in which authors through the centuries have used archetypes drawn from myth and tradition in literature.

Written and Oral English Language Conventions

1.3 Reflect appropriate manuscript requirements in writing.
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“Unwrapping” Content Standard(s)

Grade Level and Content Area: English 11

Standard and Indicator by Number and Name: 

3.0 Literary Response and Analysis 

Students read and respond to historically or culturally significant works of literature that reflect and enhance their studies of history and social science. They conduct in-depth analyses of recurrent themes. The selections in Recommended Readings in Literature, Grades Nine Through Twelve illustrate the quality and complexity of the materials to be read by students. 

Narrative Analysis of Grade-Level-Appropriate Text 

3.2 Analyze the way in which the theme or meaning of a selection represents a view or comment on life, using textual evidence to support the claim.

Concepts: Need to Know About (nouns from standard)

· Theme 

· Meaning 

· View or comment on life

· Textual evidence

Skills: Students Will Be Able to (verbs from standard)

· Analyze

· Support

Identifying Big Ideas from Unwrapped Standard and Indicators

· Themes in literature may represent a view or comment on life.


· Textual evidence supports these views.

Essential Questions from Big Ideas to Guide Instruction and Assessment

· How is the theme or meaning of a piece of literature determined?

Standard and Indicator by Number and Name: 

Reading 3.3 Analyze the ways in which irony, tone, mood, the author's style, and the "sound" of language achieve specific rhetorical or aesthetic purposes or both.

Concepts: Need to Know About (nouns from standard)

· Irony

· Tone 

· Mood

· Author’s style

· “Sound” of language

· Rhetorical purposes

· Aesthetic purposes

Skills: Students Will Be Able to (verbs from standard)

· Analyze 

Identifying Big Ideas from Unwrapped Standard and Indicators

· Irony is a type of surprise or contrast we find in literature and in life.
· Tone is the feeling or emotion an author creates.
· Authors can pull us into certain moods through their use of language.
· The author’s style is his or her method for achieving tone and mood.
· The “sound” of language itself helps to create meaning and tone. 


Essential Questions from Big Ideas to Guide Instruction and Assessment

· How is irony achieved?

· How is tone achieved? 

· How is mood achieved? 

· When we talk about an author’s style, what do we mean?

· Why is the sound of language important in a poem?

· How do these help us to become more capable communicators?
Standard and Indicator by Number and Name: 

Reading 3.4 Analyze ways in which poets use imagery, personification, figures of speech, and sounds to evoke readers' emotions.

Concepts: Need to Know About (nouns from standard)

· Imagery

· Personification

· Figures of speech

· Sounds

Skills: Students Will Be Able to (verbs from standard)

· Analyze

Identifying Big Ideas from Unwrapped Standard and Indicators

· Poets use imagery, personification, figures of speech and sounds to evoke readers’ emotions.
Essential Questions from Big Ideas to Guide Instruction and Assessment

· How are imagery, personification, figures of speech and sound identified in a poem?

· Why does the poet want to evoke the readers’ emotions?

· Is the poet successful in using the poetical devices?
Standard and Indicator by Number and Name:

Reading 3.5 Analyze recognized works of American literature representing a variety of genres and traditions:

c. Evaluate the philosophical, political, religious, ethical, and social influences of the historical period that shaped the characters, plots, and settings. 

Concepts: Need to Know About (nouns from standard)

· American literature

· Genres

· Traditions

· Philosophical influences

· Political influences

· Religious influences

· Ethical influences

· Social influences

· Historical periods

· Characters

· Plots

· Settings

Skills: Students Will Be Able to (verbs from standard)

· Analyze

· Evaluate

Identifying Big Ideas from Unwrapped Standard and Indicators

· There are various influences that shaped the characters, plots, and settings of American literature.
· These influences varied with the historical period.

· In many instances, literature reflects history.

Essential Questions from Big Ideas to Guide Instruction and Assessment

· What are the characteristics of the historical periods that created the various influences?

· To what extent did history influence literature?

Standard and Indicator by Number and Name: 

2.0 Writing Applications (Genres and Their Characteristics) Students combine the rhetorical strategies of narration, exposition, persuasion, and description to produce texts of at least 1,500 words each. Student writing demonstrates a command of standard American English and the research, organizational, and drafting strategies outlined in Writing Standard 1.0. 

Using the writing strategies of grades eleven and twelve outlined in Writing Standard 1.0, students: 

2.2 Write responses to literature:

a. Demonstrate a comprehensive understanding of the significant ideas in works or passages.

Concepts: Need to Know About (nouns from standard)

· Responses

· Understanding

· Significant ideas

· Works or passages

Skills: Students Will Be Able to (verbs from standard)

· Demonstrate

· Write

Identifying Big Ideas from Unwrapped Standard and Indicators

· Understand and explain meanings in literature.
· Show in writing the main ideas from the text.
Essential Questions from Big Ideas to Guide Instruction and Assessment:

· How can the main ideas from the literature be explained?

· What explanations in writing can show a good understanding of the literature?

· What form of writing should an interpretation of the text take?
Standard and Indicator by Number and Name: 

2.2 Write responses to literature:

b. Analyze the use of imagery, language, universal themes, and unique aspects of the text.

Concepts: Need to Know About (nouns from standard)

· Imagery

· Language

· Universal themes

· Unique aspects

· Text

Skills: Students Will Be Able to (verbs from standard)

· Analyze

· Write responses

Identifying Big Ideas from Unwrapped Standard and Indicators

· The use of imagery in a text helps create meaning.
· Universal themes are often threaded into a text.
· An author’s use of figurative language creates meanings in a text.
Essential Questions from Big Ideas to Guide Instruction and Assessment

· How does imagery in a text create meaning?

· What are some universal themes?

· How can universal themes be identified?

· What are some forms of figurative language?

· How are figurative terms used in a text?
Standard and Indicator by Number and Name: 

2.2 Write responses to literature:

c. Support important ideas and viewpoints through accurate and detailed references to the text and to other works.

Concepts: Need to Know About (nouns from standard)

· Important ideas

· Viewpoints

· Accurate and detailed 

· Text and works

Skills: Students Will Be Able to (verbs from standard)

· Support 

· Write responses

Identifying Big Ideas from Unwrapped Standard and Indicators

· The text presents important ideas and viewpoints.

· Making specific references to the text is important.

· Accurate references help support interpretations proposed in reading a text.

· A text can refer to other works of literature.

Essential Questions from Big Ideas to Guide Instruction and Assessment

· How does a text present ideas?

· What viewpoints are presented in a text?

· In what way can an interpretation be considered a good one?

· How can an interpretation of a text be supported?
Standard and Indicator by Number and Name: 

2.2 Write responses to literature:

c. Support important ideas and viewpoints through accurate and detailed references to the text and to other works.

Concepts: Need to Know About (nouns from standard)

· Important ideas

· Viewpoints

· Accurate and detailed 

· Text and works

Skills: Students Will Be Able to (verbs from standard)

· Support 

· Write responses

Identifying Big Ideas from Unwrapped Standard and Indicators

· The text presents important ideas and viewpoints.

· Making specific references to the text is important.

· Accurate references help support interpretations proposed in reading a text.

· A text can refer to other works of literature.

Essential Questions from Big Ideas to Guide Instruction and Assessment

· How does a text present ideas?

· What viewpoints are presented in a text?

· In what way can an interpretation be considered a good one?

· How can an interpretation of a text be supported?

Standard and Indicator by Number and Name: 

Written and Oral English Language Conventions. 

1.0 Written and Oral English Language Conventions 

Students write and speak with a command of standard English conventions. 

1.1 Demonstrate control of grammar, diction, and paragraph and sentence structure and an understanding of English usage.

Concepts: Need to Know About (nouns from standard)

· Grammar

· Diction

· Paragraph structure

· Sentence structure

· Understanding of English usage

Skills: Students Will Be Able to (verbs from standard)

· Write

· Speak

· Demonstrate

· Understand 
Identifying Big Ideas from Unwrapped Standard and Indicators

· Write and speak demonstrating control of grammar, diction, paragraph, and sentence structure.

· Understand English usage.

Essential Questions from Big Ideas to Guide Instruction and Assessment

· Why do you need to have control of grammar, diction, paragraph and sentence structure in your writing and speaking?

· Why do you need to understand English usage?
Standard and Indicator by Number and Name: 

1.2 Produce legible work that shows accurate spelling and correct punctuation and capitalization.

Concepts: Need to Know About (nouns from standard)

· Legible work

· Spelling

· Punctuation

· Capitalization

Skills: Students Will Be Able to (verbs from standard)

· Produce

Identifying Big Ideas from Unwrapped Standard and Indicators

· Writing should be legible, have correct spelling, correct punctuation and capitalization.

Essential Questions from Big Ideas to Guide Instruction and Assessment

· Why should your writing be legible?

· Why is it important to have correct spelling, correct punctuation and capitalization?
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Stockdale High School

English Department

Summer 2003

Unwrapping the Power Standards

Grade Level and Content Area:

English 10

Standard and Indicator by Number and Name:

Evaluation and Revision 

1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context. 

Concepts: Need to Know About (nouns from standard) 
· Logic

· Coherence

· Organization

· Controlling perspective

· Precision of word choice

· Tone

· Audience

· Purpose

· Formality

· Context

Skills: Students Will Be Able to (verbs from standard)
· Revise 

· Improve

· Consider

Topics or Context: (What you will use to teach concepts and skills—particular unit, lessons, activities)

Identifying Big Ideas from Unwrapped Standard and Indicators

· Good writing is clear.

· Good writing is logical.

· Good writing is organized.

· Good writing uses precise words.

· Good writing conveys the right tone.

· Good writing is suited to its intended audience.

· Good writing stays true to its purpose.

· Good writing is just as formal as it needs to be.

Essential Questions from Big Ideas to Guide Instruction and Assessment

· Why must we revise our writing?

· How can we make our writing clearer?

· How do we decide what structures and words to use in our writing?
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“Engaging Scenario” Planning

Include elements of an effective Engaging Scenario:


Presents students with a challenge


Connects learning to real life – “Why do we need to learn this?”


Conveys importance – “What does this mean to the student personally?”


Acknowledges audience – “Can the student present the completed task to others?”

Engaging Scenario (Full description):

1. ON IMAGERY, FIGURATIVE LANGUAGE, AND SYMBOLS: The instructor will present the following “guided imagery” writing experience to the class. Student responses are not to be shared unless the students insist on doing so.

“Imagine that you are walking through a forest. Describe the forest….As you walk on, you see a bear. Describe the bear—what it looks like, what it is doing, and what you do when you see it…. As you walk farther, you find a key. Now describe the key and what you do with it when you find it…. Finally, you come to a wall. Describe the wall and what you do when you get to the wall.” 

The instructor will then tell the class that, according to some “archetypal” schools of psychology and literary criticism, each of the elements in this forest has a universal meaning:

The forest represents one’s life as he/she now sees it—bright, sunny, and happy for some: dark, mysterious, gloomy, and foreboding for others.

The bear represents a current problem. Some of us attack it, some run from it, and others merely watch and wait.

The key represents knowledge and how much we value it. For some it is a golden treasure to be kept, while for others it is a rusty scrap, unworthy of its place in the scene.

The wall represents death. Some flee from it, some are curious as to what is beyond it, and others wonder why it is even there.

Instructors should then emphasize that the activity is not to be taken with great personal seriousness, but that the theory behind it—that there are universal symbols with remarkably consistent meanings––can provide us with a method of “unlocking” the meanings in many poems and other works of literature.

2. ON SCANSION: 

The instructor should acknowledge that scansion––the precise delineation of a poem's meter, or rhythmic form––is often considered one of the drier aspects of poetic study. Nonetheless, it is important, not only because teachers and professors expect proficiency in this skill, but also because rhythm itself is an important aspect of poetry––and of life. Instructors should point out that the present activity will illustrate the importance of rhythm. Students may consider it an experiment to test the following two hypotheses:

1. Rhythm conveys meaning; it communicates.

2. If we change the rhythm, we change the meaning.

Instructors should then follow these steps:

1. Direct students to take out pencil and paper.

2. Tell students you are going to play a rhythmic passage. Ask them to listen to the passage and be aware of any scenes or images the passage calls to mind.

3. After the passage has concluded, direct students to write down brief descriptions of the scenes the rhythmic passage brought to mind.

4. Call for volunteers to share descriptions of scenes with the class.

5. Note the similarities in scenes described. (Quite likely, responses will commonly concern a tribal dance, a Native American ceremony, a sense of impending action, or some combination of the above. Do not expect unanimity of response, but emphasize the remarkable similarity between responses, given that no words were used in suggesting the scenes about which students should write.) This would seem to demonstrate the validity of our first hypothesis. 

6. Point out that if the first hypothesis is true, then we should be able to test it via the second. We will now try changing the rhythm.

7. Play the second rhythmic passage, repeating steps 2 through 5 above. Responses to the second passage will probably include scenes of sports, high activity, hot pursuit, surfing, etc. We have, thus, demonstrated that changing the rhythm changes the meaning.
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Task 1 Planning Guide (“SQUARE” – Key Elements to Include in the Design of a Standards-Based Performance Task)

Which STANDARD(s) and Indicators Will This Task Target?

Literary Response and Analysis 

3.3 Analyze the ways in which irony, tone, mood, the author's style, and the "sound" of language achieve specific rhetorical or aesthetic purposes or both

Writing Applications

2.2 Write responses to literature:

c. Support important ideas and viewpoints through accurate and detailed references to the text and to other works.

d. Demonstrate an understanding of the author's use of stylistic devices and an appreciation of the effects created.

Which Essential QUESTIONS Will This Task Address? 

· How is irony achieved?

· How is tone achieved? 

· How is mood achieved? 

· When we talk about an author’s style, what do we mean?

· Why is the sound of language important in a poem?

· How do these help us to become more capable communicators?
· How does a text present ideas?

· What viewpoints are presented in a text?

· In what way can an interpretation be considered a good one?

· How can an interpretation of a text be supported?

Which UNWRAPPED Content Knowledge and Skills Will This Task Develop?

·  Analyze 

· Irony

· Tone 

· Mood

· Author’s style

· “Sound” of language

· Rhetorical purposes

· Aesthetic purposes

· Support 

· Write responses

· Important ideas

· Viewpoints

· Accurate and detailed 

· Text and works

What APPLICATION of Learning Will This Task Require? (What will the students actually do or produce in this task?)

Students will scan the poem "Stopping by Woods on a Snowy Evening" by Robert Frost, determining the metrical pattern and rhyme scheme and compiling a list of words that thereby receive emphasis and writing a brief statement about the tone and mood the rhyme scheme, meter, and emphasized words create. 

What Instruction, Information, and RESOURCES (including Technology Connections and Related URLs) Will Students Need First?

· Poem, "Stopping by Woods on a Snowy Evening" by Robert Frost:

· PowerPoint show on scansion and meter, a teacher presentation available for staff use on Stockdale High School Drive T 

· PowerPoint show on the five kinds of irony, a teacher presentation available for staff use on Stockdale High School Drive T 

What Individual EVIDENCE of Learning Will This Task Provide? (How will you know by the work students produce what they have learned relative to this task?)

Scanned copy of poem, list of emphasized words, and brief statement will indicate whether students have learned concepts and skills.

Task 1 Complete Description (The Full Details of What Students Will Do in This Task)

Students will scan the poem "Stopping by Woods on a Snowy Evening" by Robert Frost, determining the metrical pattern and rhyme scheme. Students will then compile a list of words that thereby receive emphasis. Each student will then write one full paragraph analyzing the ways in which irony, tone, mood, the author's style, and the "sound" of language achieve specific rhetorical or aesthetic purposes or both. Each student will thus submit three documents for evaluation:

1. A scanned copy of the poem, including markings for meter and rhyme and a two-word statement (e.g., "iambic tetrameter") statement of the rhyme scheme.

2. A list of words receiving stress (emphasis) from their placement in the metric pattern or at the ends of rhyming lines.

3. A paragraph responding to the following questions:

i. When first hearing the poem, what general mood does the listener (or reader) experience from the rhyme and meter alone?

ii. When reviewing the list of words emphasized by the rhyme and meter of the poem, what tone do those words, as a whole, seems to convey?

iii. How does the initial mood of the poem (from Question i) contrast with the tone suggested by more careful analysis of emphasized words (from Question ii)?

iv. How is this contrast surprising and, thus, ironic?

v. How might this irony serve the larger meaning (i.e., rhetorical purpose) and overall effect (i.e., aesthetic purpose) of the poem?

Task 1 – Scoring Guide 

Exemplary:

The poem is fully labeled for rhyme and meter with no errors and a correct statement of its metric pattern. 

The list of words emphasized by the metric pattern is complete.

The paragraph answers all questions, demonstrating an original understanding of the author's use of stylistic devices--specifically rhyme and meter--and a profound appreciation of the effects created.

The paragraph supports its answers with accurate and detailed references to the text, including brief but well-chosen quotations of significant phrases.

Proficient:

The poem is fully labeled for rhyme and meter with few, if any, errors and a correct statement of its metric pattern. 

The list of words emphasized by the metric pattern is complete.

The paragraph answers all questions, demonstrating an understanding of the author's use of stylistic devices--specifically rhyme and meter--and an appreciation of the effects created.

The paragraph supports its answers with accurate and detailed references to the text.

Progressing:

The poem is labeled for rhyme and meter, but may contain significant errors or an incorrect statement of its metric pattern. 

The list of words emphasized by the metric pattern is incomplete or inaccurate.

The paragraph answers all questions, but demonstrates a limited understanding of the author's use of stylistic devices--specifically rhyme and meter--to achieve aesthetic or rhetorical effects.

The paragraph supports its answers with inaccurate or insufficiently detailed references to the text.


Not Yet Meeting Standard(s) and Indicators(s):

The poem is not labeled for rhyme and meter, or may contain many significant errors and an incorrect or missing statement of its metric pattern. 

The list of words emphasized by the metric pattern is missing, incomplete, or inaccurate.

The paragraph fails to answer all questions and/or demonstrates a lack of understanding about the author's use of stylistic devices--specifically rhyme and meter--to achieve aesthetic or rhetorical effects.

The paragraph fails to support its answers with references to the text.


Peer Evaluation (Optional) _____

Self-Evaluation _____________

Teacher Evaluation __________ 

Comments__________________
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Task 2 Planning Guide (“SQUARE” – Key Elements to Include in the Design of a Standards-Based Performance Task)

Which STANDARD(s) and Indicators Will This Task Target?

Grammar and Mechanics of Writing 

1.1 Identify and correctly use clauses (e.g., main and subordinate), phrases (e.g., gerund, infinitive, and participial), and mechanics of punctuation (e.g., semicolons, colons, ellipses, hyphens). 

1.2 Understand sentence construction (e.g., parallel structure, subordination, proper placement of modifiers) and proper English usage (e.g., consistency of verb tenses). 

1.3 Demonstrate an understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax. 

Which Essential QUESTION Will This Task Address? 

· Why is sentence structure important?

· Why are the rules of grammar important?

· Of what is good writing made?

· Of what are good sentences made?

Which UNWRAPPED Content Knowledge and Skills Will This Task Develop?

Content Knowledge:

· Clauses 

· Phrases 

· Mechanics of punctuation

· Sentence construction

· Parallel structure

· Subordination

· Placement of modifiers


· Proper English usage

· Consistency of verb tenses

· Proper English usage

· Control of grammar

· Paragraph structure

· Sentence structure

· Diction

· Syntax

Skills:
· Identify 

· Correctly use

· Demonstrate understanding

What APPLICATION of Learning Will This Task Require? (What will the students actually do or produce in this task?)

Students will parse the syntax of the entire poem and produce paragraphs describing the rhetorical and aesthetic effect created by its syntactic structure.

What Instruction, Information, and RESOURCES (including Technology Connections and Related URLs) Will Students Need First? 

Chapters 19, 20, and 21 of English Writing and Skills (Holt, Rinehart and Winston, San Diego: 1988)

What Individual EVIDENCE of Learning Will This Task Provide? (How will you know by the work students produce what they have learned relative to this task?)

Parsed copy of poem and paragraph describing the rhetorical and aesthetic effect of its syntactic structure 

Task 2 Complete Description (The Full Details of What Students Will Do in This Task)

Students will correctly parse the syntax of the poem, noting subjects, verbs, direct objects, indirect clauses, predicate adjectives, predicate nominatives, phrases, and clauses. Each student will then write one full paragraph analyzing the ways in which Frost's use of clauses (e.g., main and subordinate), phrases (e.g., gerund, infinitive, and participial), the mechanics of punctuation (e.g., semicolons, colons, ellipses, hyphens), sentence construction (e.g., parallel structure, subordination, proper placement of modifiers), and diction achieve specific rhetorical and/or aesthetic purposes. Each student will thus submit two documents for evaluation:

1. A parsed copy of the poem

2. A paragraph answering the following question:

"Stopping by Woods on a Snowy Evening" seems at first glance to be a very simply written poem. How does a careful analysis of the poem's specific syntactical structures reveal an emphasis on certain words or phrases?

Task 2 – Scoring Guide 

Exemplary:

All sentences in the poem are fully labeled for subject, verb, complements, phrases, and clauses with few, if any, errors.

The paragraph responds to the question, demonstrating a clear and incisive understanding of the author's use of syntax and an appreciation of the effects created.

The paragraph supports its answers with accurate and detailed references to the text.

The paragraph itself demonstrates a clear understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax with few, if any errors.

Proficient:

All sentences in the poem are labeled for subject, verb, complements, phrases, and clauses with not more than five errors.

The paragraph responds to the question, demonstrating an adequate understanding of the author's use of syntax and an appreciation of the effects created.

The paragraph supports its answers with accurate, if somewhat general, references to the text.

The paragraph itself demonstrates a basic understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax. Errors do not significantly interfere with meaning.

Progressing:

All sentences in the poem are labeled for subject, verb, complements, phrases, and clauses with not more than ten errors.

The paragraph is partially responsive to the question, demonstrating a limited understanding of the author's use of syntax and a limited appreciation of the effects created.

The paragraph supports its answers with inaccurate, vague, or very few references to the text.

The paragraph itself demonstrates a limited understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax. Errors may significantly interfere with meaning.

Not Yet Meeting Standard(s) and Indicators(s):

Not all sentences in the poem are labeled for subject, verb, complements, phrases, and clauses, or the parsing may contain more than ten errors.

The paragraph fails to respond to the question, demonstrates a misunderstanding of the author's use of syntax, or fails to discuss the effects created.

The paragraph fails to support its answers with references to the text.

The paragraph itself demonstrates little or no understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax. Errors significantly interfere with meaning.

Peer Evaluation (Optional) _____

Self-Evaluation _____________

Teacher Evaluation __________ 

Comments__________________

Task 3 Planning Guide (“SQUARE” – Key Elements to Include in the Design of a Standards-Based Performance Task)

Which STANDARD(s) and Indicators Will This Task Target?

Literary Response and Analysis

3.2 Analyze the way in which the theme or meaning of a selection represents a view or comment on life, using textual evidence to support the claim.

3.4 Analyze ways in which poets use imagery, personification, figures of speech, and sounds to evoke readers' emotions.

3.5 Analyze recognized works of American literature representing a variety of genres and traditions:

c. Evaluate the philosophical, political, religious, ethical, and social influences of the historical period that shaped the characters, plots, and settings. 

Writing Applications

2.2 Write responses to literature:

b. Analyze the use of imagery, language, universal themes, and unique aspects of the text.

c. Support important ideas and viewpoints through accurate and detailed references to the text and to other works.

d. Demonstrate an understanding of the author's use of stylistic devices and an appreciation of the effects created.

e. Identify and assess the impact of perceived ambiguities, nuances, and complexities within the text.

Which Essential QUESTION Will This Task Address? 

· How is the theme or meaning of a piece of literature determined?

· How are irony, tone, mood, the author’s style, and the sound of language identified in literature?

· How do these elements help the author achieve rhetorical or aesthetic purposes?

· How was American literature developed?

· Who are the authors of American literature?

Which UNWRAPPED Content Knowledge and Skills Will This Task Develop? 

Concepts: Need to Know About (nouns from standard)

· Theme 

· Meaning 

· View or comment on life

· Textual evidence

· Imagery

· Personification

· Figures of speech

· Sounds

· American literature

· Genres

· Traditions

Skills: Students Will Be Able to (verbs from standard)

· Analyze

· Support

What APPLICATION of Learning Will This Task Require? (What will the students actually do or produce in this task?)

Students will write paragraphs analyzing Robert Frost's use of imagery, personification, and figures of speech to evoke readers' emotions (tone) and express an important idea (theme).

What Instruction, Information, and RESOURCES (including Technology Connections and Related URLs) Will Students Need First? 

Stockdale High School Glossary of Literary and Rhetorical Devices

What Individual EVIDENCE  of Learning Will This Task Provide? (How will you know by the work students produce what they have learned relative to this task?)

Paragraphs on imagery, personification, and figures of speech
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Task 3 Complete Description (The Full Details of What Students Will Do in This Task)

Students will write paragraphs responding to the following question:

Although often regarded as a simple pastoral poem, Robert Frost's "Stopping by Woods on a Snowy Evening" concerns itself with major ideas about the human condition. In a thoughtful, detailed paragraph, analyze how Frost's use of imagery, personification, and figurative language reflects significant philosophical, religious, or ethical concerns of a major twentieth-century American poet.

Task 3 – Scoring Guide 

Exemplary:

Clearly and convincingly analyzes the use of imagery, language, universal themes, and unique aspects of the text.

Supports important ideas and viewpoints through accurate and detailed references to the text.

Demonstrates an incisive understanding of the author's use of stylistic devices and an appreciation of the effects created.

Identifies and assesses the impact of perceived ambiguities, nuances, and complexities within the text.

Demonstrates a clear understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax with few, if any errors.

Proficient:

Analyzes the use of imagery, language, universal themes, and unique aspects of the text.

Supports important ideas and viewpoints through accurate, if somewhat general, references to the text.

Demonstrates a basic understanding of the author's use of stylistic devices and an appreciation of the effects created.

Shows some awareness of ambiguities, nuances, or complexities within the text.

Demonstrates a basic understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax. Errors do not significantly interfere with meaning.

Progressing:

Recognizes the presence of imagery, language, universal themes, and unique aspects of the text.

Supports important ideas and viewpoints through inaccurate or overly general references to the text.

Demonstrates limited understanding of the author's use of stylistic devices and an appreciation of the effects created.

Shows limited, if any, awareness of ambiguities, nuances, or complexities within the text.

Demonstrates little understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax. Errors may significantly interfere with meaning.

Not Yet Meeting Standard(s) and Indicators(s):

Shows little or no understanding of imagery, language, universal themes, and unique aspects of the text.

Fails to support important ideas and viewpoints through references to the text.

Demonstrates little or no understanding of the author's use of stylistic devices and an appreciation of the effects created.

Shows little or no awareness of ambiguities, nuances, or complexities within the text.

Demonstrates little or no understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax. Errors significantly interfere with meaning.

Peer Evaluation (Optional) _____

Self-Evaluation _____________

Teacher Evaluation __________ 

Comments__________________
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Task 4 Planning Guide (“SQUARE” – Key Elements to Include in the Design of a Standards-Based Performance Task)

Which STANDARD(s) and Indicators Will This Task Target?

· Why must we revise our writing?

· How can we make our writing clearer?

· How do we decide what structures and words to use in our writing?

Evaluation and Revision 

1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context.

Which Essential QUESTION Will This Task Address?

· Why must we revise our writing?

· How can we make our writing clearer?

· How do we decide what structures and words to use in our writing?

Which UNWRAPPED Content Knowledge and Skills Will This Task Develop? 

Concepts: Need to Know About (nouns from standard) 
· Logic

· Coherence

· Organization

· Controlling perspective

· Precision of word choice

· Tone

· Audience

· Purpose

· Formality

· Context

Skills: Students Will Be Able to (verbs from standard)
· Revise 

· Improve

· Consider

What APPLICATION of Learning Will This Task Require? (What will the students actually do or produce in this task?)

Students will revise the three paragraphs produced in Tasks 1, 2, and 3 into a logical and coherent essay on the poem.

What Instruction, Information, and RESOURCES (including Technology Connections and Related URLs) Will Students Need First? 

Computer technology for word processing

What Individual EVIDENCE of Learning Will This Task Provide? (How will you know by the work students produce what they have learned relative to this task?)

Logical, coherent essays

Task 4 Complete Description (The Full Details of What Students Will Do in This Task)

Students will revise the three paragraphs produced in Tasks 1, 2, and 3 into a logical and coherent essay on the poem, responding to the following prompt:

Robert Frost’s poem, “Stopping by Woods on a Snowy Evening” has often been regarded as simple and pastoral. However, many literary critics have noted that a careful analysis of its rhyme scheme, meter, syntax, diction, imagery, and figurative language reveal it as a major work of modern American poetry that reflects important themes characteristic of twentieth century literature.

In a logical, coherent essay, analyze the above elements of the poem and use your analysis to support a claim about how best to interpret the poem.

Task 4 – Scoring Guide 

Exemplary:

The essay is logically and coherently organized.

The essay’s thesis clearly states its author’s perspective on the poem and establishes the essay’s purpose.

The essay exhibits precise word choice.

The essay’s tone is appropriately formal and suited to its audience.

Proficient:

The essay is adequately organized.

The essay’s thesis states its author’s perspective on the poem and suggests the essay’s purpose.

The essay exhibits acceptable word choice.

The essay’s tone is somewhat formal and shows an awareness of its audience.

Progressing:

The essay is shows some problems in organization.

The essay’s thesis may be unclear or vague.

The essay may exhibit confused or inappropriate word choice.

The essay’s tone may be informal or inconsistent, or show a lack of awareness of its audience.

Not Yet Meeting Standard(s) and Indicators(s):

The essay is shows major problems in organization.

The essay’s thesis is unclear, vague, or absent.

The essay exhibits confused or inappropriate word choice.

The essay’s tone is informal or inconsistent, or shows a lack of awareness of its audience.

Peer Evaluation (Optional) _____

Self-Evaluation _____________

Teacher Evaluation __________ 

Comments__________________

Teacher Reflections at Conclusion of Performance Assessment:

1.
What Worked? What Didn’t?

2.
What Will I Do Differently Next Time?

3.
What Student Work Samples Do I Have for Each Task? What Scoring Guide Examples of Proficiency Do I Have for Each Task?

4.
What Field Notes Can I Provide for Other Teachers Who May Use This Performance Assessment?

Bloom’s Taxonomy 


Definitions


Verbs that express varying levels of understanding 


Appropriate responses

1.
Knowledge – Remembering facts

Verbs: Know, define, memorize, record, name, recognize

Describe ________________________________.

Who? What? Where? When? How?

2.
Comprehension – Understanding the meaning 

Verbs: Discuss, relate, clarify, and explain

Retell in your own words ____________________.

What is the main idea of ____________________?

3.
Application – Using what you know in a new situation

Verbs: Translate, interpret, demonstrate, dramatize, practice

Why is __________ significant?

4.  Analysis – Examining specific parts of information

Verbs: Distinguish, analyze, differentiate, solve, examine

Classify _______ according  to ________________.

Compare and contrast _____________ and _______________.

5.  Synthesis – Combining ideas in a new way

Verbs: Compose, plan, propose, formulate, arrange

What could you predict from ______?

What solutions would you suggest from _____________?

6.
Evaluation – Developing opinions, judgments, or decisions

Verbs: Judge, appraise, evaluate, estimate, select

Do you agree with _____?

Prioritize _________.

What is the most important _______________?

