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	READING RHETORICALLY
· PREREADING

· READING

· POSTREADING



	Prereading 

· Getting Ready to Read

· Surveying the Text

· Making Predictions and Asking Questions

· Introducing Key Vocabulary

	Language Arts Standard: Writing Applications 2.3 

Write brief reflective compositions on topics related to text, exploring the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).
	Getting Ready to Read

As students approach a reading assignment, you can engage them with the text through quick writes, group discussions, brainstorming, or other activities to get them to draw from previous knowledge and/or experiences relevant to the text.

The following argument, “The Army’s Hard Sell” by Bob Herbert, was published on June 27, 2005, in the New York Times.  The author attempts to convince the reader that a volunteer army does not work, is unfair, and becomes a product of the incessant political posturing of the “hawks” who enjoy fighting wars “with other people’s children.”  Do you know somebody who volunteered for duty in Iraq?  Was this person recruited on a high school campus by a military recruiter?  Do you see a good cross-section of your community serving in the armed forces?  Do you think recruiting tactics used by the military are fair?

Quick write:  What do you know about the recruiting tactics of the American armed forces?  What do you think about those tactics?   Write for five minutes.  Discuss your response with a partner. 



	Language Arts Standard: Reading Comprehension 2.1 

Analyze the features and rhetorical devices of texts and the way in which authors use those features and devices.


	Surveying the Text 

Surveying the text gives students an overview of what the essay is about and how it is put together.  It helps students create a framework so they make predictions and form questions to guide their reading.  The following questions will guide the students’ survey.

· Who is the author of this essay?

[Bob Herbert]

· When and where was this essay published?

[June 27, 2005 in the New York Times]

· How long is this essay (# of words)?

[770 words]

· How is the text of the essay organized?

[short, poignant paragraphs]



	Language Arts Standard: Reading Comprehension 2.1 
Analyze both the features and rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and how authors use these features and devices.

Language Arts Standard: Reading Comprehension 2.3 

Verify and clarify facts presented in other types of expository texts by using a variety of consumer, workplace, and public documents. 


	Making Predictions and Asking Questions 

Ask questions to help students make predictions about the text based on textual features noted in the survey process.  Help them notice textual features that are relevant to this genre and this rhetorical situation.  Have them think about the character and image of the writer, the nature of the audience, and the purpose of the writing.  Be sure to ask students to explain how they formed their predictions, making them give evidence from the text that they surveyed.  The following questions might serve to elicit predictions from the students.

· Just from the title, what do you think the essay discusses?

· What is the author’s purpose for writing this essay?

· Who is the intended audience?  How do you know this?

· Based on the answers to the above questions, what points do you think the author will bring up about the topic of the essay?

· Will the author’s slant on the issue be positive or negative?  How do you know this?

You might also create an Anticipation Guide (or a study guide) for the reading selection that helps students navigate through the issues in the text.  The best Anticipation Guides call upon the students to bring their experience to their reading and create a tutorial for the selection.

Have students read the first few paragraphs of the text (depending on where the introduction ends) and the first sentence after each subheading or the first sentence of each paragraph if the text is short.  Then have your students address the following questions:

· From the introductory paragraph, the reader can see the author’s stance on the issue immediately.  What is his stance?  

[A volunteer army does not work!]

· Paragraphs 2-4 elaborate on reasons to support the author’s stance.  What are some of them?

[Prolonged warfare costs lives and money, resulting in a lack of eagerness on the part of reinforcements.  Politicians want wars, but they do not want their own children to fight them.  The media have brought the hideous images to our homes too readily, resulting in justifiable apprehension on the part of recruits.]

· What does Herbert mean by “war in the abstract” in paragraph 5?  How can it seem good to anybody?

[A war discussed and drawn out on paper causes no loss of blood or money.  If we can win it on paper, theoretically, we feel good about waging war.]

· What is the author saying about politics in paragraphs 6 and 7?  

[Politicians wage wars that are popular with their constituents and good for their careers.  They often forget about the human lives lost in the battles.]

· Paragraphs 8-12 get to the heart of the recruitment matter.  What is Herbert saying about the recruitment process?

[He is saying that recruiters and politicians are using devious, deceitful methods to recruit young men and women into all branches of the armed forces today.]



	Language Arts Standard: Word Analysis and Systematic Vocabulary 

Development 1.0 (as well as 1.1 and 1.2) 

Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.

These activities are also designed to develop the kinds of vocabulary skills assessed by college placement exams such as the CSU English Placement Test and the UC Subject A exam.

Students should be able to

· Recognize word meanings in context.

· Respond to tone and connotation.

	Introducing Key Vocabulary

Before students start reading the text, give them several key words to look for as they are reading.  Choosing key words and then reinforcing them throughout the reading process is an important activity for students at all levels of proficiency.  The following are options when introducing key vocabulary.

The following vocabulary words might be important to your understanding of this essay:

excruciating     (par. 1) adj., causing great pain
     “. . . burned to death or suffer some other excruciating fate.”

hawks     (par. 3) n., birds of prey, war mongers

     “But the hawks want the wars fought with other people’s                 

              children.”

bombast     (par. 5) n., pretentious, wordy speech or writing

     “Politicians get the patriotic blood flowing with their

            bombast and lies.”

maimed     (par. 7) adj., mutilated, disfigured

     “. . . young men and women being shipped back to their 
            families deceased or maimed.”

backlash     (par. 8) n., a repercussion, a hostile response

     “. . . a backlash is developing that could cripple the nation’s

             ability to wage war without a draft.”

inherent     (par. 15) adj., intrinsic, natural, inborn

     “. . . Americans are recognizing the inherent unfairness of the

             all-volunteer force.”

Have students keep key vocabulary words in a word log, indicating the part of speech, meaning, related words, and etymology of each word.  Also have students write original sentences for each word, recognizing the tone of the word and any connotations.




	Reading 

· First Reading

· Looking Closely at Language

· Rereading the Text

· Analyzing Stylistic Choices

· Considering the Structure of the Text



	Language Arts Standard: Reading Comprehension 2.1 

Analyze both the features and the rhetorical devices of texts and the way in which authors use those features and devices.

Language Arts Standard: Reading Comprehension 2.2 

Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.


	First Reading

The first reading of an essay is intended to help the students understand the text and confirm their predictions. This is sometimes called reading “with the grain” or “playing the believing game.” Ask your students questions like the following:

Read the essay and respond to the following questions:

· Which of your predictions turned out to be true?  

· What surprised you?

· Are you persuaded by the text?

The following meta-cognitive activities are especially effective at this stage. (See Appendix A for a brief explanation of each of these strategies.)

· Book Marks and Trouble Slips 

· Chunking

· GIST

· Graphic Organizers

· Quick Writes

· Reciprocal Teaching

· Rereading or Repeated Reading

· Say, Mean, Matter

· SQP2RS

· Talking to the Text/Annotating the Text/Highlighting

· Think Aloud

The Army's Hard Sell

by Bob Herbert

The all-volunteer Army is not working. The problem with such an Army is that there are limited numbers of people who will freely choose to participate in an enterprise in which they may well be shot, blown up, burned to death or suffer some other excruciating fate.

The all-volunteer Army is fine in peacetime, and in military routs like the first gulf war. But when the troops are locked in a prolonged war that yields high casualties, and they look over their shoulders to see if reinforcements are coming from the general population, they find—as they're finding now—that no one is there. 

Although it has been lowering standards, raising bonuses and all but begging on its knees, the Army hasn't reached its recruitment quota in months. There are always plenty of hawks in America. But the hawks want their wars fought with other people's children. 

The problem now is that most Americans have had plenty of time to digest the images of people being blown up in Baghdad and mutilated in Fallujah, and they know that thousands of our troops are coming home in coffins, or without their arms, or without their legs, or paralyzed, or horribly burned. 

War in the abstract can often seem like a good idea. Politicians get the patriotic blood flowing with their bombast and lies. But the flesh-and-blood reality of war is very different. 

The war in Iraq was sold to the American public the way a cheap car salesman sells a lemon. Dick Cheney assured the nation that Americans in Iraq would be "greeted as liberators." Kenneth Adelman of the Pentagon's Defense Policy Board said the war would be a "cakewalk." And Donald Rumsfeld said on National Public Radio: "I can't say if the use of force would last five days or five weeks or five months, but it certainly isn't going to last any longer than that." 

The hot-for-war crowd never mentioned young men and women being shipped back to their families deceased or maimed. Nor was there any suggestion that a broad swath of the population should share in the sacrifice. 

Now, with the war going badly and the Army chasing potential recruits with a ferocity that is alarming, a backlash is developing that could cripple the nation's ability to wage war without a draft. Even as the ranks of new recruits are dwindling, many parents and public school officials are battling the increasingly heavy-handed tactics being used by military recruiters who are desperately trying to sign up high school kids. 

"I started getting calls and people coming to the school board meeting testifying that they were getting inundated with phone calls from military recruiters," said Sandra Lowe, a board member and former president of the Sonoma Valley Unified School District in California. 

She said parents complained that in some schools "the military recruiters were on campus all the time," sometimes handing out "things that the parents did not want in their homes, including very violent video games." 

Ms. Lowe said she was especially disturbed by a joint effort of the Defense Department and a private contractor, disclosed last week, to build a database of 30 million 16- to 25-year-olds, complete with Social Security numbers, racial and ethnic identification codes, grade point averages and phone numbers. The database is to be scoured for youngsters that the Pentagon believes can be persuaded to join the military. 

"To have this national data collection is just over the top," Ms. Lowe said. 

Like many other parents resisting aggressive recruitment measures, Ms. Lowe has turned to a Web site—leavemychildalone.org—that counsels parents on their rights and the rights of their children. She described the site as "wonderful." 

What's not so wonderful is that this war with no end in sight is becoming an ever more divisive issue for Americans. A clear divide is developing between those who want to continue the present course and those who feel it's time to craft an exit strategy. 

But with volunteers in extremely short supply, an even more emotional divide is occurring over the ways in which soldiers for this war are selected. Increasing numbers of Americans are recognizing the inherent unfairness of the all-volunteer force in a time of war. That emotional issue will become more heated as the war continues. And it is sure to resonate in the wars to come.


	Language Arts Standard: Word Analysis, Fluency, and Systematic Vocabulary Development 1.0 
Students apply their knowledge of word origins both to determine the meaning of new words encountered in reading materials and to use those words accurately.
	Looking Closely at Language

Looking closely at language is meant to build on the vocabulary work we started with key words. You might begin by selecting a list of words from the text that may be unfamiliar to students, and do one of the following activities.  

· How can one’s fate become excruciating?

[Both physical and mental pain can be overwhelming.]
· “Doves” are the opposite of “hawks.”  Explain the significance of this term.

[“hawks”:  war-like birds of prey, war-loving people;

 “doves”:  peaceful, gregarious birds, peace-loving people]

· Why is it so apropos that politicians would be bombastic?
[Politicians are regularly full of “hot air.”]

· Why would politicians not speak of maimed soldiers?

[Disfigured, mutilated soldiers are not good for the image.]

· Why would the recruitment process cause a backlash?

[The process is revolting, causing negative repercussions.]

· Why is the unfairness in the all-volunteer force inherent?

[There is an obvious, innate unfairness in the process.]




	Language Arts Standards:  Research and Technology 1.7: 

Use systematic strategies to organize and record information (e.g. anecdotal scripting, annotated bibliographies).

Language Arts Standard: Reading Comprehension 2.2 

Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.


	Rereading the Text

In the initial reading, students read “with the grain” playing the “believing game.”  In the second reading, students should read “against the grain,” playing the “doubting game.”  Having students reread a text develops fluency and builds vocabulary, both of which are integral to successful comprehension.

As students reread the text, you might consider having them make marginal notations (i.e., ask questions, express surprise, disagree, elaborate, and/or note any moments of confusion).  Here is one way to structure marginal notations:

(1) Label what the author says in the left-hand margin:

· The introduction 

· The issue or problem the author is writing about

· The author’s main arguments 

· The author’s examples 

· The conclusion

(2) In the right hand margin, write reactions to what the author is saying.

Initially you may want to do this activity collaboratively as a class.  Later, you could have students exchange their annotations and compare their labeling and responses in small groups or in pairs.



	Language Arts Standards: Literary Response and Analysis 3.3. 

Analyze how irony, tone, mood, style, and "sound" of language are to achieve specific rhetorical and/or aesthetic purposes.

These activities are also designed to develop the kinds of close reading skills assessed by college placement exams such as the CSU English Placement Test and the UC Subject A exam.

Students should be able to

· Draw inferences and conclusions.

· Respond to tone and connotation.
	Analyzing Stylistic Choices

This particular line of questioning is offered to help the students see that the linguistic choices writers make create certain effects for their readers.  These questions are divided into two categories: Words and Sentences.

Words:

· What does the term “war” mean to you?  What does “all-volunteer Army” mean?  How do the specific words the author chooses affect your response? 
[specifically the words with violent connotations]

· What words or synonyms are repeated? 
[violent words:  “shot, casualties, fought, blown up, burned, suffer, fate, maimed, deceased, sacrifice, paralyzed, blood, coffins, ferocity, cripple, battling”]

· Why do you think they are repeated?

[to emphasize them]

· What figurative language does the author use?  
[“locked in war,” calls those promoting the war “hawks,” “digest the images” of war victims, the idea of war was “sold to the American public the way a cheap car salesman sells a lemon.”]

· What does it imply?

[“locked in war” has an image of being trapped—no escape; “hawks” implies those promoting war are preying on our young people; the metaphor of the used car salesman implies that the American public was “suckered” and “ripped off.”]
Sentences

· Is the sentence structure varied?

· What effects do choices of sentence structure and length have on the reader? 

[A varied sentence structure makes the essay very easy to read.  Herbert uses a combination of simple, compound, complex, and compound-complex sentences in this essay.]


	Language Arts Standard: Reading Comprehension 2.1 

Analyze both the features and the rhetorical devices of texts and the way in which authors use those features and devices.

Language Arts Standard: Reading Comprehension 2.2 

Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.


	Considering the Structure of the Text

These activities have students map out or graphically represent different aspects of the text so that they can gain a clearer understanding of the writer’s approach to the essay’s content itself.  They lead up to more questions that will help students analyze what they have read.

      Mapping the Organizational Structure:

Map the text’s organization by following these directions:

· Divide the text into sections.  

· Draw a line where the introduction ends.  Is it after the first paragraph, or are there several introductory paragraphs?

· Draw a line where the conclusion begins.

      Clustering or Webbing:

Cluster the text’s ideas by following these directions:

· Draw a circle in the center of a blank page, and label it with the text’s main idea.

· Record the text’s supporting ideas on branches that connect to the central idea.

Mapping the Content:

Map the text’s content by following these directions:

· Ask how the ideas are related to one another.

· Draw a picture of the argument.  Map the sequential flow chart of the text verbally or graphically.

      Descriptive Outlining:

Write brief statements describing the rhetorical function and content of each section.

· How does each section affect the reader?  What is the writer trying to accomplish?

· What does each section say?  What is the content?  

· Which section is most developed?

· Which section is least developed?  Does it need more development?

· Which section is most persuasive?  Least persuasive?

· From your chart of the text, what do you think is the text’s main argument?  Is it explicit or implicit?

      Graphic Organizers:

Create a partially blank chart that students can fill in with key elements, such as main ideas, arguments, evidence, key quotations, and responses.  You will need to supply clear prompts on the chart so students know what they are to fill in.

      Analyzing their Findings:

· Discuss with the class how the text is organized (text structures).

· In pairs or small groups, have students discuss what the major parts of the text and their purposes are.




	Post-reading Activities

· Summarizing and Responding

· Thinking Critically



	Prerequisite 7th Grade Language Arts Standard: Writing Application 2.5
Write summaries of reading materials, including main ideas and most significant details.  Use own words.  Reflect-explain underlying meaning.

Language Arts Standard: Writing Application 2.2a

Demonstrate a comprehensive understanding of the significant ideas in works or passages.


	Summarizing and Responding

Summarizing is a very important strategy that students need to learn.  It involves extracting the main ideas from a reading selection and explaining what the author says about them.  Here are some options for teaching this complex strategy:

· Use the “mapping” activity to help students construct summaries.  Show students how to construct a summary, using knowledge about the author’s structure of the text, and then how to respond to the text, based on the reader’s own experience and opinion.

· SQP2RS and GIST are two effective approaches for teaching and reinforcing summaries.

· Instead of writing a response, students can summarize a text and then write questions that can be the basis for discussion in class.

· Alternatively, students in groups can summarize one of the main parts of the text and then work together as a class to create a coherent paragraph that summarizes all the main points of the text.

In groups of three or four, summarize the essay’s main points using no more than five sentences.  Then generate five questions that might be the basis of a class discussion.
Answers will vary, but make sure the students’ questions actually come out of their summaries.



	Language Arts Standard: Reading Comprehension 2.4

Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

Language Arts Standard: Reading Comprehension 2.5

Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

Language Arts Standard: Reading Comprehension 2.6

Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).

These questions are also designed to develop the kinds of skills assessed by college placement exams such as the English Placement Test and the UC Subject A exam.

Students should be able to

· Identify important ideas.

· Understand direct statements.

· Draw inferences and conclusions.

· Detect underlying assumptions.

· Recognize word meanings in context.

· Respond to tone and connotation.


	Thinking Critically
The following questions move students through the traditional rhetorical appeals.  Using this framework, help students progress from a literal to an analytical understanding of the reading material.

      Questions about Logic (Logos)

· Do you agree with Herbert’s claims below?

          “The all-volunteer Army is not working.”

          “[T]he hawks want their wars fought with other 

                      people’s children.”

           “[T]his war with no end in sight is becoming an ever

                      more divisive issue for Americans.”

· Does any one of the above claims appear to be weak or unsupported?  Which one and why?
· Can you think of counter-arguments that Herbert doesn’t consider?

· Do you think Herbert has left something out on purpose?  Why?

      Questions about the Writer (Ethos)

· Does Herbert have the appropriate background to speak with authority on this subject?

· Is he knowledgeable? 

· What does Herbert’s style and language tell you about him?  

· Does he seem trustworthy?  Why or why not?

· Does he seem deceptive?  Why or why not?

· Does he appear to be serious?

      Questions about Emotions (Pathos)

· Does this piece affect you emotionally?  What parts?

· Do you think Herbert is trying to manipulate your emotions?  In what ways?  At what point?

· Do your emotions conflict with your logical interpretation of the arguments?

· Does Herbert use humor or irony?  How does this affect your acceptance of his ideas?

      Other Questions to Develop Critical Thinking

· Questions to identify important ideas

· Questions to identify the meanings of direct statements

· Questions that require students to draw inferences and conclusions

· Questions to get at underlying assumptions

· Questions about the meanings of words and phrases in context

· Questions about tone and connotation

Quick writes (5 minutes):
At the beginning of class to get students thinking about the topic: What is this essay’s main topic?  What do you think the writer is trying to accomplish in the essay?

You can then read several quick writes to the class to get the discussion started or the students can read their own. 

When a discussion bogs down or gets unfocused:  What are the main issues here?  What does this writer want us to believe? What different perspectives are represented in the text?

At the end of a session:  What did you learn from this discussion?  How might you be able to use this new information? 




	CONNECTING READING TO WRITING
· WRITING TO LEARN

· USING THE WORDS OF OTHERS



	
	Writing to Learn

Although the writing process can be divided into stages, writing, like reading, is essentially a recursive process that continually revisits different stages.  Much of the pre-writing stage has already been accomplished at this point because students have been “writing to learn” while reading.  They have been using writing to take notes, make marginal notations, map the text, make predictions, and ask questions.  Now they are ready to use what they have learned to produce more formal assignments.


You have already been “writing to learn” by using writing to take notes, make marginal notations, map the text, make predictions, and ask questions.  Now you are ready to use what you have learned in other ways.



	Prerequisite 9th-10th Grade Language Arts Standard: Reading Comprehension 2.4
Synthesize the content from several sources or words by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite 9th-10th Grade Language Arts Standard: Writing Strategies 1.5, 1.6, and 1.7
1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different per-spectives found in each medium (e.g., almanacs, microfiches, news sources, in-depth field studies, speeches, journals, technical documents).  

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for documentations in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association Handbook, the Chicago Manual of Style).
Language Arts Standard: Writing Strategies 1.7

Use systematic strategies to organize the record information (e.g., field studies, oral histories, interviews, experiments, electronic sources).
	Using the Words of Others

The following information will help students begin to prepare themselves for incorporating the words of others into their own writing.  This form of synthesis is an important but complex skill for writers.

One of the most important features of academic writing is the use of the words and ideas from written sources to support the writer’s own points.  There are essentially three ways to incorporate words and ideas from sources.

· Direct quotation: Bob Herbert writes, “War in the abstract can often seem like a good idea. . . . . But the flesh-and-blood reality of war is very different” (A15).

· Paraphrase: In “The Army’s Hard Sell,” Bob Herbert explains that the American public accepts the idea of war initially when it is presented as the only option.  However, the reality of war’s consequences—casualties—dampen our enthusiasm (A15).

· Summary: In “The Army’s Hard Sell,” Bob Herbert points out the current problems with our all-volunteer military, and he explains the possible need for a draft to be reinstated very soon.  Because Americans are aware of the great cost and sacrifice of military service, fewer and fewer are interested in volunteering for such service (A15).

What citation format should I teach?  

This is not an easy question to answer, because most students will end up using at least two formats in their college work.  The two most common documentation styles [to avoid repetition of formats] used are Modern Language Association (MLA), which is used mainly by English departments, but is also used sometimes in business, and the American Psychological Association format (APA), which is common in the social sciences.  In this template, we demonstrate the MLA format in Appendix A and the APA format in the introduction.  It is probably best for high school teachers to teach the MLA forma, because the freshman composition instructor is likely to require it. [The following sentence goes with the material above.  And again, we do not use APA for all documentation: Appendix A is MLA; the intro is APA.]Other formats that students may encounter are CBE (Council of Biology Editors), used in the sciences, and Chicago, based on The Chicago Manual of Style published by the University of Chicago Press.  The popular Manual for Writers of Term Papers, originally written by Kate Turabian, is based on Chicago style.  When your students are in college, their instructors will tell them what format is required.

Whatever format they use, students need to learn to record all of the necessary information and to get in the habit of documenting sources.  

You also need to learn to take notes with full citation information.  For print material, at a minimum, you need to record the author, title, city of publication, publisher, date, and page numbers.  The two most common documentation formats used are Modern Language Association (MLA), which is used mainly by English departments, and the American Psychological Association format (APA).  Here is the Works Cited format for a typical book in MLA format:

Young, Michael, and Charles Clifton.  The Best Things in Life Aren’t Things. New York: Longman, 2002.

Here is the bibliographic information for the article quoted above in MLA format.  The fact that it was published in a newspaper changes the format and the information a bit:

Herbert, Bob.  “The Army’s Hard Sell.” New York Times 27 June 2005: A15.

You might also want to incorporate material from websites.  To document a website, you need to give the author (if known), the title of the site (or a description like “Home page” if no title is available), the date of publication or last update (if known), the name of the organization that sponsors the site, the date of access, and the web address (URL) in angle brackets.  Here is an example:

“Executive Biographies.” Levi Strauss and Company Home page. 2005. 26 May 2005 <http://www.levistrauss.com/about/bios>.

The author is unknown for the above site and so is left out.  This entry would appear on the Works Cited page alphabetized by “Executive.”

MLA style also requires “in text” documentation for every direct quotation, indirect quotation, paraphrase, or summary.  If the author is given in the text, the page number should be given in parentheses at the end of the sentence containing the material.  For example, here is a direct quote from the Herbert article.  Because the author is not named in the text, the last name goes in the parentheses:

One problem with voluntary enlistment is that “the Army hasn’t reached its recruitment quota in months” (Herbert A15).

Practice with Sources:  Choose three passages from the text you are reading that you might be able to use in an essay.  First, write each passage down as a correctly punctuated direct quotation.  Second, paraphrase the material in your own words.  Finally, respond to the idea expressed in the passage by agreeing or disagreeing with it and explaining why.  Now you can use this material in an essay.



	WRITING RHETORICALLY

· PREWRITING
· WRITING
· REVISING AND EDITING
· EVALUATING AND RESPONDING


	Prewriting

· Reading the Assignment

· Getting Ready to Write

· Formulating a Working Thesis



	Language Arts Standard: Writing Strategies 1.1
Demonstrate understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, informational, or descriptive writing assignments.
	Reading the Assignment

Many students have trouble with writing assignments because they don’t read the assignment carefully.  Here are some strategies that might help students overcome this problem:

· Read the assignment carefully with students. Many problems with student work, particularly in timed, high-stakes writing situations, arise because students fail to completely understand what the writing assignment asks them to do.  The explanations in Appendix B can help clarify some key assignment words.

· Help students specify the subject of the essay they are going to write. Is the subject specified for them? Do they have choices to make about the subject? 

· Discuss the purpose of the assignment. Are they informing or reporting?  Are they persuading their readers of something? Help students recognize how the purpose of the assignment affects the type of writing they will do.

· Read the assignment for information about process and deadlines. Teachers may want to help students sketch out a timeline for completing the assignment in reasonable steps.

· Ask students to examine the assignment for information about how they will be graded. Upon what criteria will their written work be evaluated? Do they understand each criterion?
· Look for information in the assignment about the audience to whom the writing will be addressed (see “Getting Ready to Write”).
Write an essay that presents your opinion on a controversial issue of your choice.  Begin with a debatable thesis statement.  Then follow the guidelines for writing an argument essay.  As you write your essay, be sure you support your opinions with reasons.  If something in the media (newspaper article, ad, speech, etc.) inspired this assignment, attach it to your paper before you turn it in.

· Read the assignment carefully.

· What issue are you going to discuss?

· Discuss the purpose of the assignment.  What will you try to accomplish in your essay?


	Language Arts Standard: Writing Strategies 1.0 

Students write coherent and focused texts that convey a well-defined perspective and tightly-reasoned argument. The writing demonstrates students’ awareness of the audience and purpose and progression through the stages of the writing process.


	Getting Ready to Write 

The following activities help students move as smoothly as possible from reading to writing.  Students may want to refer to their reading notes before engaging in these activities:

· Invention strategies designed to generate ideas, points, and arguments. Typical strategies include brainstorming, informal outlines, quick writes, “webbing” or “clustering.” (Appendix C contains descriptions of several prewriting options.)

· Strategies to help students consider the audience for the essay. Students should think about what most people know and think about the topic of their paper.  If students want to change the opinions of the audience, they need to think about persuasive techniques, both logical and emotional.  Discussions in groups and pairs can be helpful at this point.

Choose a controversial issue on your campus or in the news that is important to you, and use one or more of the prewriting techniques from Appendix C to generate ideas on the issue.  Consult your campus or local newspaper for ideas if you want.  What is the exact issue?  Why is it important?  Why do people care about it?  How do you think the issue should be resolved?



	Language Arts Standard: Writing Strategies 1.3
Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Formulating a Working Thesis

Most students will find it helpful to formulate a working thesis statement at this point.  Students can go through their “invention” work to decide what statement or assertion they might be able to support. Although students can be successful with different approaches to writing, a strong, focused thesis statement can keep the writer on track.

You might encourage your students to answer the following questions in their journals.

Writing down a tentative thesis at this point is a good habit to develop in your writing process.  Your thesis should be a complete sentence and can be revised several times.  But a focused thesis statement will keep your writing on track.

Record your responses to the following questions in preparation for writing your tentative thesis statement:

· What specific question will your essay answer?  What is your response to this question?  (This is your tentative thesis.)

· What support have you found for your thesis?

· What evidence have you found for this support? For example, facts, statistics, authorities, personal experience, anecdotes, stories, scenarios, and examples.

· How much background information do your readers need to understand your topic and thesis?

· If readers were to disagree with your thesis or the validity of your support, what would they say? How would you address their concerns (what would you say to them)? 

Now draft a possible thesis for your essay:

_____________________________________________________

After students formulate a working thesis, giving them feedback, either individually or as a class activity, before they begin to write is important.  Potential writing problems can be averted at this stage before the students generate their first drafts.




	Writing

· Composing a Draft

· Organizing the Essay

· Developing the Content



	Language Arts Standard: Writing Strategies 1.3
Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Composing a Draft

The first draft of an essay provides a time for students to discover what they think about a certain topic.  It is usually “writer-based,” the goal of which is simply to get the writer’s ideas down on paper.  Students should start with their brainstorming notes, informal outlines, freewriting, or whatever other materials they have and write a rough draft of their essay.

Using the essay they have read to demonstrate each strategy, the following guidelines teach students how to write a successful argument.

When you write an argument essay, choose a subject that matters to you.  If you have strong feelings, you will find it much easier to gather evidence and convince your readers of your point of view.  Keep in mind, however, that your readers might feel just as strongly about the opposite side of the issue.  The following guidelines will help you write a good argument essay.

1.  State your opinion on your topic in your thesis statement.  To write a thesis statement for an argument essay, you must take a stand for or against an action or an idea.  In other words, your thesis statement should be debatable—a statement that can be argued or challenged and will not be met with agreement by everyone who reads it.  Your thesis statement should introduce your subject and state your opinion about that subject.

Bob Herbert’s basic thesis is in the first paragraph:  “The all-volunteer Army is not working.”  And he elaborates on this statement with the sentence that follows, explaining that few people want to volunteer because of the possibility that they may be injured or killed in the line of duty.  Throughout the article, Herbert contends that this situation is very serious in light of America’s involvement with the war in Iraq.  This is a debatable argument/thesis statement.  Some other statements on the topic would not be good thesis statements:

Not debatable:  Many American soldiers have been injured or killed during the war in Iraq.

Not debatable:  The United States does not have a draft presently in place, and the current military is all-volunteer.

2.  Find out as much as you can about your audience before you write.  Knowing your readers’ background and feelings about your topic will help you choose the best supporting evidence and examples.  Suppose that you want to convince people in two different age groups to quit smoking.  You might tell the group of teenagers that cigarettes make their breath rancid, their teeth yellow, and their clothes smell bad.  But with a group of adults, you might discuss the horrifying statistics on lung and heart disease associated with long-term smoking.

Herbert’s essay was first published in The New York Times, which addresses a fairly educated audience.  The original readers probably thought a lot like he does on this issue.  So he chooses his support as if he is talking to people who agree with him.  He also gives ideas and opinions from parents, considering the possibility of their sons being drafted into military service.  This is an intentional appeal to his readers who are parents themselves.

3.  Choose evidence that supports your thesis statement.  Evidence is probably the most important factor in writing an argument essay.  Without solid evidence, your essay is nothing more than opinion; with it, your essay can be powerful and persuasive.  If you supply convincing evidence, your readers will not only understand your position but perhaps agree with it.

Evidence can consist of facts, statistics, statements from authorities, and examples of personal stories.  Examples and personal stories can be based on your own observations, experiences, and reading, but your opinions are not evidence.  Other strategies, such as comparison/contrast, definition, and cause/effect, can be particularly useful in building an argument.  Use any combination of evidence and writing strategies that will help you support your thesis statement.

In his essay, Herbert uses several different types of evidence.  Here are some examples:

Facts

The Army hasn’t reached its recruitment quota in months (par. 3).
Army recruiters are inundating the high school campuses (par. 8).
Statistics

Sandra Lowe’s numbers regarding the draft database of 30 million 16- to 25-year-olds (par. 11)

Statements from Authorities

Quotes from Dick Cheney, Kenneth Adelman, and Donald Rumsfeld (par. 6)

Quotes from Sandra Lowe, the school board member (pars. 9-13)

Examples and Personal Stories

Sandra Lowe’s concerns about recruitment efforts in her schools (pars. 9-12)

4.  Anticipate opposing points of view.  In addition to stating and supporting your position, anticipating and responding to opposing views is important.  Presenting only your side of the argument leaves half the story untold—the opposition’s half.  If you admit that there are opposing arguments and answer them, you will move your reader more in your direction.

In paragraph 2, Herbert acknowledges that an all-volunteer military would work during “peacetime” and short-stay “military routs.”  Acknowledging the potential benefits and value of the all-volunteer military raises Herbert’s credibility and then lets him counter by elaborating on when the system is insufficient.

5.  Find some common ground.  Pointing out common ground between you and your opponent is also an effective strategy.  Common ground refers to points of agreement between two opposing positions.  For example, one person might be in favor of gun control and another strongly opposed.  But they might find common ground—agreement—in the need to keep guns out of teenagers’ hands.  Locating some common ground is possible in almost every situation.  When you state in your essay that you agree with your opponent on certain points, your reader sees you as a fair person.

Herbert assumes that most of his readers know about our current all-volunteer military system.  His job, then, is to prove its insufficiency.

6.  Maintain a reasonable tone.  Just as you probably wouldn’t win an oral argument by shouting or making mean or nasty comments, don’t expect your readers to respond well to such tactics.  Keep the “voice” of your essay calm and sensible.  Your readers will be much more open to what you have to say if they think you are a reasonable person.

Herbert maintains a fairly reasonable tone throughout his essay.  He occasionally becomes sarcastic:  “The war in Iraq was sold to the American public the way a cheap car salesman sells a lemon” (par. 6).  But overall, he maintains that the reality of war—the true consequences of war—are frightening away volunteers.  Even when he vividly describes the brutal reality of war, he maintains a controlled voice and earns the respect of the reader.

7.  Organize your essay so that it presents your position as effectively as possible.  By the end of your essay, you want your audience to agree with you.  So you want to organize your essay in such a way that your readers can easily follow it.  The number of your paragraphs may vary, depending on the nature of your assignment, but the following outline shows the order in which the features of an argument essay are most effective:

Outline

Introduction

Background information

Introduction of subject

Statement of your opinion

Body Paragraphs

Common ground

Lots of evidence (logical and emotional)

Opposing point of view

Response to opposing point of view

Conclusion

Restatement of your position

Call for action or agreement

The arrangement of your evidence in an argument essay depends to a great extent on your readers’ opinions.  Most arguments will be organized from general to particular, from particular to general, or from one extreme to another.  When you know that your readers already agree with you, arranging your details from general to particular or from most to least important is usually most effective.  With this order, you are building on your readers’ agreement and loyalty as you explain your thinking on the subject.

If you suspect that your audience does not agree with you, reverse the organization of your evidence and arrange it from particular to general or from least to most important.  In this way, you can take your readers step-by-step through your reasoning in an attempt to get them to agree with you.

Bob Herbert’s essay follows the general outline just presented.  Here is a skeleton outline of his essay:

Introduction

Definition of an all-volunteer Army and an assessment of its insufficiency.

Body Paragraphs

Efforts of the military branches (specifically Army) to recruit new volunteers

Inability of Army to recruit enough volunteers

Reality of war broadcasted to Americans through media coverage

Americans’ initial approval of the war in Iraq efforts

The efforts made by Army recruiters on school campuses

Responses of school officials to recruitment efforts

Anti-recruitment efforts (website)

Potential division between Americans who are for and against American involvement in the Iraqi war.

Conclusion

Reminder that the current all-volunteer system is not enough

Warning that this division between Americans will only get worse



	Language Arts Standard: Writing Strategies 1.3
Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Organizing the Essay

Following are some guidelines for helping students organize the material they have gathered into a coherent essay.

The following items are traditional parts of all essays:

· An introduction (usually one or two paragraphs) that hooks the reader and provides a thesis statement or roadmap for the reader.

· The body (as many paragraphs as necessary) that supports the thesis statement point by point.

· A conclusion (usually only one paragraph) that summarizes the main points and explains the significance of the argument.

The number of paragraphs in an essay depends on the nature and complexity of your argument.

Here are some additional hints for helping students organize their thoughts:

Introduction

· Students might want to include the following in their introductory paragraph(s):

· A “hook” to get the reader’s attention

· Background information the audience may need

· A thesis statement, along with some indication of how the essay will be developed (“forecasting”).  A thesis statement often states the topic of the essay and the writer’s position on that topic.  Students may choose to sharpen or narrow the thesis at this point.

Body

· Paragraphs that present support of the thesis statement, usually in topic sentences supported with evidence (see ”Getting Ready to Write,” above)

· Paragraphs that include different points of view or address counter-arguments 

· Paragraphs or sentences where the writer addresses those points of view

· by refuting them

· by acknowledging them but showing how the writer’s argument is better

· by granting them altogether but showing they are irrelevant

· Evidence that students have considered the values, beliefs, and assumptions of their audience, students’ own values, beliefs, and assumptions, and whether they have found some common ground that appeals to the various points of view

Conclusion

· A final paragraph (or paragraphs) that includes a solid argument to support the thesis and indicates the significance of the argument—the “so what” factor

	Language Arts Standard: Writing Strategies 1.1
Demonstrate understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, informational, or descriptive writing assignments.
	Developing the Content

Students need to understand that body paragraphs explain and support their thesis statements as they move their writing from writer-based to reader-based prose.

Here are a few highlights about developing your essay.

· Most body paragraphs consist of a topic sentence (or an implied topic sentence) and concrete details to support that topic sentence. 

· Body paragraphs give evidence in the form of examples, illustrations, statistics, etc. and analyze the meaning of the evidence.

· Each topic sentence is usually directly related to the thesis statement.  

· No set number of paragraphs makes up an essay.  

· The thesis dictates and focuses the content of an essay.




	Revising and Editing 

· Revising the Draft

· Editing the Draft

· Reflecting on the Writing



	Prerequisite 9th and 10th Grade Language Arts Standard: Writing Strategies 1.9

Revise writing to improve the logic and coherence of the organization and controlling perspective, the prevision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context.

Language Arts Standard: Writing Strategies 1.4, 1.5, and 1.9 

1.4 Organization and Focus: enhance meaning by employing rhetorical devices, including the extended use of parallelism, repetition, and analogy; the incorporation of visual aids (e.g. graphs, tables, pictures); and the issuance of a call for action;

1.5 Organization and Focus: use language in natural, fresh, and vivid ways to establish a specific tone;

1.9 Evaluation and Revision: revise text to highlight individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.
	Revising the Draft

Students now need to work with the organization and development of their drafts to make sure that their essays are as effective as possible.  

· Students should produce the next drafts based on systematic feedback from others.  These drafts will be more “reader-based” than the first draft because they will naturally take into consideration the needs of the readers as they respond to the text.

You now need to work with the organization and development of your draft to make sure that your essay is as effective as possible.

Peer Group Work:  In groups of three or four, each student should read his or her essay aloud to other members of the group.  Then complete the Revising Evaluation Form (Appendix D, Part I) for each essay.

Paired Work:  Work in pairs to decide how you want to revise the problems that group members identified.

Individual Work:  Revise the draft based on the feedback you have received and the decisions you have made with your partners.  Consider these additional questions for individual work.

      Revision Guidelines for Individual Work:

· Have I responded to the assignment?

· What is my purpose for this essay?

· What should I keep?  What is most effective?

· What should I add?  Where do I need more details, examples, and other evidence to support my point?

· What could I get rid of?  Did I use irrelevant details? Was I repetitive?

· What should I change?  Are parts of my essay confusing or contradictory?  Do I need to explain my ideas more fully?

· What should I rethink?  Was my position clear?  Did I provide enough analysis to convince my readers?

· How is my tone? Was I too overbearing, too firm? Do I need qualifiers?

· Have I addressed differing points of view?

· Does my conclusion show the significance of my essay?



	Prerequisite 9th and 10th Grade Language Arts Standard: Written and Oral English Language Conventions 1.1, 1.2, and 1.3

1.1 Identify and correctly use clauses (e.g., main and subordinate), and phrases (e.g., gerund, infinitive, and participial), and mechanics of punctuation (e.g., semicolons, colons, ellipses, hyphens).

1.2 Understand sentence construction (e.g., parallel structure, subordination, proper placement of modifiers) and proper English usage (e.g., consistency of verb tenses).

1.3 Demonstrate an understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax.

Language Arts Standard: Written and Oral English-Language Conventions 1.1, 1.2, and 1.3
1.1 Demonstrate control of grammar, diction, and paragraph and sentence structure and an understanding of English usage.

1.2 Produce legible work that shows accurate spelling and correct punctuation and capitalization.

1.3 Reflect appropriate manuscript requirements in writing.
	Editing the Draft
Students now need to work with the punctuation and mechanics of their drafts to make sure that their essays conform to the guidelines of standard written English. 

· In this case, students will benefit most from specific instructor or tutor feedback rather than from peer evaluation.

· This work can be preceded by mini-lessons on common grammar, usage, punctuation, and mechanics.  

You now need to work with the grammar, punctuation, and mechanics of your draft to make sure that your essay conforms to the guidelines of standard written English.

Individual Work:  Edit your draft based on the information you have received from your instructor or a tutor. Appendix D, Part II offers you some Editing Guidelines.  The suggestions below will also help you edit your own work.

      Editing Guidelines for Individual Work:

· If possible, set your essay aside for 24 hours before rereading to find errors.
· If possible, read your essay out loud to a friend so you can hear your errors.
· Focus on individual words and sentences rather than overall meaning.  Take a sheet of paper and cover everything except the line you are reading.  Then touch your pencil to each word as you read.
· With the help of your teacher, figure out your own pattern of errors—the most serious and frequent errors you make.  
· Only look for one type of error at a time.  Then go back and look for a second type, and if necessary, a third.
· Use the dictionary to check spelling and confirm that you’ve chosen the right word for the context.  

	
	Reflecting on the Writing

When you return essays to your students, a good practice is to ask them to reflect in writing about the process of writing the essay, what they learned that they can apply to their next assignment, or how they feel about the comments that you gave them on the essay.

When you have completed your own essay, answer these six questions:

1.  What was most difficult about this assignment?

2.  What was easiest?

3.  What did you learn about arguing by completing this assignment?

4.  What do you think are the strengths of your argument?  Place a wavy line by the parts of your essay that you feel are very good.

5.  What are the weaknesses, if any, of your paper?  Place an X by the parts of your essay you would like help with.  Write any questions you have in the margin.

6.  What did you learn from this assignment about your own writing process—about preparing to write, about writing the first draft, about revising, about editing?




	Evaluating and Responding

· Grading Holistically

· Responding to Student Writing

· Using Portfolios

	
	Grading Holistically

Reading student papers holistically is also called “general impression” grading.  It allows you to give a student a single score or grade based on your impression of his or her management of the entire writing assignment.  The basis of this type of evaluation is a rubric or scoring guide, which is used, along with sample papers, to "norm" the readers before they read student papers. In the "norming" process, readers score sets of sample essays.  The leader asks how many readers gave each score on each paper, and those who gave a certain score raise their hands when it is announced and are counted.  This process is repeated for each score point for each essay.  The process continues until almost all the hands are consistently going up at the same time. In a holistic reading, readers then read and score papers very quickly, without marking errors or making comments. You might consider using the adapted version of the English Placement Test scoring guide printed in Appendix E as your grading criteria for this exercise.

Grading a set of papers holistically with other faculty members lets you discuss the grading criteria and “norm” yourselves to a single set of scores.  This is an excellent exercise to keep a conversation going among department faculty about grades and assessment.

Having students grade a set of papers holistically gives you the opportunity to have the students work in groups to explain why a paper received a certain grade. Then you might have your students revise their papers based on their group’s assessment.

	
	Responding to Student Writing

Responding to your students’ writing is the final stage of the writing process.  You have several ways to respond:

· Use a preprinted evaluation form to respond to your students’ writing.  (See Appendix D.)  Make sure you include notes in the margin to support the marks on the evaluation form.

· Annotate the paper, and make a summary comment at the end of the paper.  In this case, make sure the marks on the paper explain the comment at the end.

· Meet one on one with each student and review the strengths and weaknesses of the paper.  In this situation, you might keep an index card on each student with your personal notes on each paper.

Using Portfolios 

Having students keep all their writing in a folder so you can discuss it throughout the term is a very good way to get the students to see their own progress as writers.  You might even consider assigning some portfolio activities:

· Have students explain their progress through the course, using pieces of their own writing to support their claims.

· Have students find their best and worst paper and explain the difference between the two pieces of writing.

· Have students revise their worst paper and summarize the pattern of their changes.




APPENDIX A:  READING STRATEGIES

Book Marks: Book Marks can be used to help students think about how they read (reflecting on the mental process itself) and what they read (focusing strategically on content, style, and form).  They can also facilitate a reader’s ability to develop interpretations and aid in their formulation of questions to help anchor reading in the text.  See Burke (2000) for examples of classroom uses.  

Chunking: Proficient readers monitor their comprehension and often “chunk” language–break it up into smaller units–within sentences to help them understand what they read.  Chunking can be used with complex sentences or with longer passages according to a reader’s needs.  Such divisions will vary from person to person.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  

GIST: Involving five major steps, this strategy is an excellent way to show students how to write a summary: (1) read the passage or chapter; (2) circle or list the important words/phrases/ideas; (3) put the reading material aside; (4) use the important words/phrases/ideas to generate summary sentences, and (5) add a topic sentence.  See Cunningham et al (2000) for more information on this strategy.

Graphic Organizers: By visually representing a text, graphic organizers help students understand textual and informational structures and perceive connections between ideas.  Graphic Organizers can also support comprehension and help students reflect on which parts of a text are most important.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  

Quick Writes:  A form of freewriting, quick writes are spontaneous, stream-of-consciousness responses to a single issue or related issues (Fulwiler 1987).

Reciprocal Teaching:  Reciprocal teaching entails taking turns leading a discussion on a reading selection with the intention of helping oneself and others understand and retain the author’s main points; it involves guiding the group toward reasonable predictions, important questions, essential clarifications or explanations, and coherent summaries.  See Schoenbach, Greenleaf, Cziko & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  Also see Palincsar and Brown (1984) and Palincsar and Brown (1986).

Rereading or Repeated Reading: Rereading increases comprehension and raises readers’ confidence, especially with challenging texts.  It also helps less skillful readers develop fluency.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  

Say, Mean, Matter:  This strategy is the process of answering three questions as they relate to a reading selection: What does it say?  What does it mean?  What/Why does it matter?  The purpose of this exercise is to encourage students to move beyond literal-level thinking (Blau 2003).

SQP2RS: This is the process of Surveying (previewing a text or part of a text), Questioning (listing 2-3 questions that you think will be answered by reading this text), Predicting (stating 3-4 things you think will be learned by reading this text and then having the class narrow the list of questions to focus on 3-4), Reading (reading the assigned text), Responding (confirming and negating predictions; answering the questions already generated and asking new ones; and discussing the text with the class), and Summarizing (either orally or in writing). See Vogt (2002) and Echevarria et al (2004).  

Talking to the Text/Annotating the Text/Highlighting:  Writing responses and questions in the margins, underlining, and highlighting key ideas are all ways of getting readers more engaged with ideas in the text.  These ways of interacting with the reading material help activate students’ prior knowledge and support comprehension.  See Jordan, Jensen, & Greenleaf (2001) and Burke (2000) for examples of classroom uses.  Also see Davey (1983).  

Think Aloud: Narrating the thought process while reading a passage aloud can help students externalize points of confusion, articulate questions about the text or its content, and make connections between the text and students’ background knowledge and life experience.  “Think alouds” help make our internal thinking processes observable.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  Also see Kucan & Beck (1997) for a review of the research.  
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APPENDIX B:  KEY ASSIGNMENT WORDS 

	Analyze
	Break the issue or problem into separate parts and discuss, examine, or interpret each part and the relationships between them.  Sometimes this involves looking carefully at causes and effects.

	Analyze the

Argument and the

Conclusion
	Look at the truth and persuasiveness of the reasons given for a position and the degree to which the conclusion is justified based on these reasons.

	Compare and Contrast
	Describe the similarities and differences between two objects, situations, or ideas.  Sometimes this involves a before and after comparison.  

	Define
	Tell what a particular word or term means in your essay.  Usually, this is not a dictionary definition, but rather clarifies how you are using the term.

	Describe
	Give a detailed account, naming characteristics, parts, or qualities.

	Discuss
	This is a general term that covers explanations, reasoning, pro and con arguments, examples, analysis, etc.  

	Evaluate
	This term literally means to determine the “value” of something, to discover how good or bad something is.  It usually means that you should argue that something is good or bad and then discuss your reasoning.

	Explain
	Help your reader understand the reasoning behind your position by showing the logical development in step-by-step fashion.  You might also be asked to show how something works or how to do something.

	Illustrate
	In a writing prompt, this usually does not mean to draw pictures.  Instead, it means to give examples.

	Prove
	This usually means that you should support your opinion with facts and arguments.

	State
	Tell the reader your opinion strongly and concisely.


 APPENDIX C: PREWRITING STRATEGIES

Brainstorming:  Based on free association, the act of making a list of related words and phrases.

Clustering/Webbing:  The process of “mapping” any ideas that come to mind on a specific topic.  It involves writing a key word or phrase in the center of a page and drawing a circle around it, then writing down and circling any related ideas that come to mind and drawing lines to the words that prompted the new words.  

Discussing:  Talking to another person about your subject matter and grappling aggressively with ideas in the process.

Freewriting:  Based on free association, the strategy of writing for a brief period of time about anything that comes to your mind.

Outlining:  Listing the main ideas and details related to your subject in the order that you will probably address them.

Questioning:  The process of asking questions that will generate new ideas and topics.  This process is often based on the five Ws and one H:  Who?  What?  Why?  Where?  When? and How?

Scanning:  Scanning and spot reading to specifically generate ideas and form opinions.

APPENDIX D:  EVALUATION FORM

Based on the CSU English Placement Test (EPT)
Part I: Revising Checklist—Circle the appropriate categories.



	
	Superior
	Strong
	Adequate
	Marginal
	Weak
	Very Weak
	Comments

	Response to the topic
	Addresses the topic clearly and responds effectively to all aspects of the task.
	Addresses the topic clearly, but may respond to some aspects of the task more effectively than others.
	Addresses the topic, but may slight some aspects of the task.
	Distorts or neglects aspects of the task.
	Indicates confusion about the topic or neglects important aspects of the task.
	Suggests an inability to comprehend the question or to respond meaningfully to the topic.
	

	Understanding and use of the assigned reading
	Demonstrates a thorough critical understanding of the assigned reading in developing an insightful response.
	Demonstrates a sound critical understanding of the assigned reading in developing a well-reasoned response.
	Demonstrates a generally accurate understanding of the assigned reading in developing a sensible response.
	Demonstrates some understanding of the assigned reading, but may misconstrue parts of it or make limited use of it in developing a weak response.
	Demonstrates very poor understanding of the main points of the assigned reading, does not use the reading appropriately in developing a response, or may not use the reading at all.
	Demonstrates little or no ability to understand the assigned reading or to use it in developing a response.
	

	Quality and clarity of thought
	Explores the issues thoughtfully and in depth.
	Shows some depth and complexity of thought.
	May treat the topic simplistically or repetitively.
	Lacks focus or demonstrates confused or simplistic thinking.
	Lacks focus and coherence, and often fails to communicate its ideas.
	Is unfocused, illogical, or incoherent.
	

	Organization, development, and support
	Is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples.


	Is well organized and developed, with ideas supported by appropriate reasons and examples.
	Is adequately organized and developed, generally supporting ideas with reasons and examples.
	Is poorly organized and developed, presenting generalizations without adequate support, or details without generalizations.
	Has very weak organization and development, providing simplistic generalizations without support.
	Is disorganized and undeveloped, providing little or no relevant support.
	

	Syntax and command of language
	Has an effective, fluent style marked by syntactic variety and a clear command of language.


	Displays some syntactic variety and facility in the use of language.
	Demonstrates adequate use of syntax and language.
	Has limited control of syntax and vocabulary.
	Has inadequate control of syntax and vocabulary.
	Lacks basic control of syntax and vocabulary.
	

	Grammar, usage, and mechanics (See list on back for details)
	Is generally free from errors in grammar, usage, and mechanics.
	May have a few errors in grammar, usage, and mechanics.
	May have some errors, but generally demonstrates control of grammar, usage, and mechanics.
	Has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning.
	Is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning.
	Has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning.
	


Part II: Editing Checklist









	Problem
	Questions 
	Comments

	Sentence Boundaries


	Are there fragments, comma splices, or fused sentences?
	

	Word Choice


	Are word choices appropriate in meaning, connotation, and tone?
	

	Verb/Subject Agreement


	Do main verbs agree with the subject in person and number?
	

	Verb Tense


	Is the tense appropriate to the topic and style?  Does the writing shift back and forth from present to past inappropriately?


	

	Word Forms


	Are any parts of verb phrases missing or incorrect?  Are verb endings correct?  Do other words have correct endings and forms?


	

	Noun Plurals


	Do regular plurals end in “s”?  Are irregular plurals correct?  Are there problems with count and non-count nouns?


	

	Articles
	Are articles (a, an, and the) used correctly?  (Note: Proper nouns generally don’t have an article, with exceptions like “the United States” and “the Soviet Union,” which are more like descriptions than names.)


	

	Prepositions

	Are prepositions used the way a native-speaker of English would naturally use them?  (Note: It is difficult to learn prepositions through definitions or rules.  They have to be acquired through seeing or hearing them in use.)


	

	Spelling

	Are words spelled correctly?  
	

	Punctuation

	Are periods, commas, and question marks used correctly?  Are quotations punctuated correctly?  Are capital letters used appropriately?


	

	Pronoun Reference
	Does every pronoun have a clear referent?  (Note: Pronouns without referents, or with multiple possible referents, create a vague, confusing style.)


	

	Other Problems

	Are there other important problems not on the list?
	


APPENDIX E:  HOLISTIC SCORING GUIDE

(Based on the English Placement Test criteria)

The categories of each score are consistent with the following legend:

a. = response to the topic

b. = understanding and use of the passage

c. = quality and clarity of thought

d. = organization, development, and support

e. = syntax and command of language

f. = grammar, usage, and mechanics 

Score of 6:  Superior
A 6 essay is superior writing, but may have minor flaws.

A typical essay at this level is characterized by these features:

a. addresses the topic clearly and responds effectively to all aspects of the task

b. demonstrates a thorough critical understanding of the passage in developing an insightful response

c. explores the issues thoughtfully and in depth

d. is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples

e. has an effective, fluent style marked by syntactic variety and a clear command of language

f. is generally free from errors in grammar, usage, and mechanics

Score of 5:  Strong
A 5 essay demonstrates clear competence in writing.  It may have some errors, but they are not serious enough to distract or confuse the reader.

A typical essay at this level is characterized by these features:

a. addresses the topic clearly, but may respond to some aspects of the task more effectively than others

b. demonstrates a sound critical understanding of the passage in developing a well reasoned response

c. shows some depth and complexity of thought

d. is well organized and developed, with ideas supported by appropriate reasons and examples

e. displays some syntactic variety and facility in the use of language

f. may have a few errors in grammar, usage, and mechanics

Score of 4:  Adequate
A 4 essay demonstrates adequate writing.  It may have some errors that distract the reader, but they do not significantly obscure meaning.

A typical essay at this level is characterized by these features:

a. addresses the topic, but may slight some aspects of the task

b.
demonstrates a generally accurate understanding of the passage in developing a sensible response

c.
may treat the topic simplistically or repetitively

d.
is adequately organized and developed, generally supporting ideas with reasons and examples

e.
demonstrates adequate use of syntax and language

f.
may have some errors, but generally demonstrates control of grammar, usage, and mechanics   

Score of 3:  Marginal
A 3 essay demonstrates developing competence, but is flawed in some significant way(s).

A typical essay at this level reveals one or more of the following weaknesses

a.
distorts or neglects aspects of the task

b.
demonstrates some understanding of the passage, but may misconstrue parts of it or make limited use of it in developing a weak response

c.
lacks focus, or demonstrates confused or simplistic thinking

d.
is poorly organized and developed, presenting generalizations without adequate and appropriate support or presenting details without generalizations

e.
has limited control of syntax and vocabulary

f.
has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning

Score of 2:  Very Weak
A 2 essay is seriously flawed.

A typical essay at this level reveals one or more of the following weaknesses:

a.
indicates confusion about the topic or neglects important aspects of the task

b.
demonstrates very poor understanding of the main points of the passage, does not use the passage appropriately in developing a response, or may not use the passage at all

c.
lacks focus and coherence, and often fails to communicate its ideas

d.
has very weak organization and development, providing simplistic generalizations without support

e.
has inadequate control of syntax and vocabulary

f.
is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning

Score of 1:  Incompetent
A 1 essay demonstrates fundamental deficiencies in writing skills.

A typical essay at this level reveals one or more of the following weaknesses:

a.
suggests an inability to comprehend the question or to respond meaningfully to the topic

b.
demonstrates little or no ability to understand the passage or to use it in developing a response

c.
is unfocused, illogical, or incoherent

d.
is disorganized and undeveloped, providing little or no relevant support

e.
lacks basic control of syntax and vocabulary

f.
has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning

Readers should not penalize ESL writers excessively for slight shifts in idiom, problems with articles, confusion over prepositions, and occasional misuse of verb tense and verb forms, so long as such features do not obscure meaning.

	The Army's Hard Sell 



	By BOB HERBERT (NYT) 770 words
Published: June 27, 2005

The all-volunteer Army is not working. The problem with such an Army is that there are limited numbers of people who will freely choose to participate in an enterprise in which they may well be shot, blown up, burned to death or suffer some other excruciating fate. 

The all-volunteer Army is fine in peacetime, and in military routs like the first gulf war. But when the troops are locked in a prolonged war that yields high casualties, and they look over their shoulders to see if reinforcements are coming from the general population, they find --as they're finding now -- that no one is there. 

Although it has been lowering standards, raising bonuses and all but begging on its knees, the Army hasn't reached its recruitment quota in months. There are always plenty of hawks in America. But the hawks want their wars fought with other people's children. 

The problem now is that most Americans have had plenty of time to digest the images of people being blown up in Baghdad and mutilated in Fallujah, and they know that thousands of our troops are coming home in coffins, or without their arms, or without their legs, or paralyzed, or horribly burned. 

War in the abstract can often seem like a good idea. Politicians get the patriotic blood flowing with their bombast and lies. But the flesh-and-blood reality of war is very different. 

The war in Iraq was sold to the American public the way a cheap car salesman sells a lemon. Dick Cheney assured the nation that Americans in Iraq would be ''greeted as liberators.'' Kenneth Adelman of the Pentagon's Defense Policy Board said the war would be a ''cakewalk.'' And Donald Rumsfeld said on National Public Radio: ''I can't say if the use of force would last five days or five weeks or five months, but it certainly isn't going to last any longer than that.'' 

The hot-for-war crowd never mentioned young men and women being shipped back to their families deceased or maimed. Nor was there any suggestion that a broad swath of the population should share in the sacrifice. 

Now, with the war going badly and the Army chasing potential recruits with a ferocity that is alarming, a backlash is developing that could cripple the nation's ability to wage war without a draft. Even as the ranks of new recruits are dwindling, many parents and public school officials are battling the increasingly heavy-handed tactics being used by military recruiters who are desperately trying to sign up high school kids. 

''I started getting calls and people coming to the school board meeting testifying that they were getting inundated with phone calls from military recruiters,'' said Sandra Lowe, a board member and former president of the Sonoma Valley Unified School District in California. 

She said parents complained that in some schools ''the military recruiters were on campus all the time,'' sometimes handing out ''things that the parents did not want in their homes, including very violent video games.'' 

Ms. Lowe said she was especially disturbed by a joint effort of the Defense Department and a private contractor, disclosed last week, to build a database of 30 million 16- to 25-year-olds, complete with Social Security numbers, racial and ethnic identification codes, grade point averages and phone numbers. The database is to be scoured for youngsters that the Pentagon believes can be persuaded to join the military. 

''To have this national data collection is just over the top,'' Ms. Lowe said. 

Like many other parents resisting aggressive recruitment measures, Ms. Lowe has turned to a Web site -- leavemychildalone.org -- that counsels parents on their rights and the rights of their children. She described the site as ''wonderful.'' 

What's not so wonderful is that this war with no end in sight is becoming an ever more divisive issue for Americans. A clear divide is developing between those who want to continue the present course and those who feel it's time to craft an exit strategy. 

But with volunteers in extremely short supply, an even more emotional divide is occurring over the ways in which soldiers for this war are selected. Increasing numbers of Americans are recognizing the inherent unfairness of the all-volunteer force in a time of war. That emotional issue will become more heated as the war continues. And it is sure to resonate in the wars to come. 
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Prompt:

In a well-developed and well-organized essay with a clear thesis statement that responds the topic reply to the following: 
As the war continues, “new recruits are dwindling.” Therefore, military recruiters are actively and, in some cases, aggressively seeking to increase enlistments among high school students (Herbert, par. 8). According to Sandra Lowe, from the Sonoma Valley Unified School District, “the military recruiters were on the campus all the time,” often distributing unwanted items, “including very violent video games” (qtd. in Herbert, par. 10).

·  Do you agree or disagree that military recruiters should be allowed to recruit on high school campuses?
· If you agree, state why and give support to your claim with specific examples.
· If you disagree, state why you do not support the statement with specific examples to refute the author.
· Must acknowledge the opposing viewpoint

Your essay is to be clearly organized with 

· an attention-grabbing title, 

· an interesting introductory paragraph,

· a well-stated thesis statement (not a question) at the end of the introductory paragraph that clearly states your position of agreeing or disagreeing with the prompt,
· well-developed and organized paragraphs,

· clear, concise topic sentences, containing specific examples and details to support topic sentence, 

· concluding paragraph.

Remember to spell check the essay. 
Limit use of “I”; concentrate subject of essay. Avoid it, there, get, things, and YOU.
Caution: If you use words directly from the essay or a dictionary definition, you MUST use quotation marks to avoid plagiarism!
Essay is to be double-spaced using Times Roman 12 pt. with 1.0 inch margins on the top/bottom and 1.25 inch margins on left/right.

Your essay will be judged, in particular, on the quality of your organization, analysis of the topic, logical development of ideas, clarity and conciseness of sentences, and grammatical accuracy. Make sure, whenever possible, that you support your general statements with concrete examples and illustrations that are clearly relevant to the point you are making. 
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