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Ridgeview High School

Expository Reading and Writing—12P or Honors
“Freedom’s just another word for nothin’ left to lose:” A Sociopolitical Study of 1984 and Civil Liberties

Based on: 
Orwell, George. 1984. 1949. Signet Classics. 1950.

“The Spymaster: Can Mike McConnell fix America’s intelligence community?” by Lawrence Wright (The New Yorker, Jan. 21, 2008)

“The Privacy vs. Security Conundrum” by Council on Foreign Relations (Feb. 27, 2008)

“Then Nation: Surveillance 101; Privacy vs. Security on Campus” by John Schwartz (The New York Times, Aug. 4, 2002)

“Bigger Monster, Weaker Chains: The Growth of an American Surveillance Society” by Jay Stanley and Barry Steinhardt (ACLU, Jan. 2003)

Excerpt from National Strategy for Homeland Security, “Protect the American People, Critical Infrastructure, and Key Resources” by the Dept. of Homeland Security (Oct. 2007)

Excerpt from National Security Strategy, “Chapter IX. Transform America’s National Security Institutions to Meet the Challenges and Opportunities of the 21st Century” by US Federal Government (March 2006)

Rationale: 
In this quarter-long unit (approximately 10 weeks), students will begin their investigation into the benefits and drawbacks of personal freedom and civil liberties versus national security and the protection of the majority.  Students will start by reading George Orwell’s 1984 (Signet Classics), analyzing the thematic relevance of Orwell’s story in relation to theories regarding capitalism, totalitarianism, and the effect of governmental control on individual rights.  Once the students have read 1984, the students will then investigate in detail the ways in which privacy and security are affected by government involvement and intervention in the lives of its citizens.  Ultimately, the student should be able to produce a synthesis paper arguing for either protecting the right to individual privacy or national security in a democratic society.

Recommended Tools:
Suggest to students that they have a three-ring binder with dividers or a college-ruled notebook that can be used specifically for this unit.  Since there will be multiple assignments and activities completed simultaneously, organization will be the key to being successful with this unit.

As an instructor, familiarize yourself with the basic elements of written and oral argumentation, including claims and warrants.  Many students are not familiar with collegiate-level argumentation, so a brief lecture before the beginning of the non-fiction articles and the research paper would be prudent. 

	READING RHETORICALLY


	Pre-reading


	Getting Ready to Read


English-Language Arts (ELA) Standard: Writing Applications

2.3 Write brief reflec​tive compositions:
a. Explore the signifi​cance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).

ACTIVITY 1: Pass out lyrics and listen to the following songs.  During the playing of each song, have the students write down their thoughts on the song lyrics themselves.

· System of a Down, “Toxicity” (2001)

· Rage Against the Machine, “Testify” (1999)

· Johnny Cash, “Man In Black” (1971)

· Bob Dylan, “Masters of War” (1963)

· Pink Floyd, “Another Brick in the Wall” Parts I-III (1979)

· David Bowie, “Big Brother” (1974)

Quickwrite (5 minutes) Review the song lyrics and the notes you took and answer the following question in a 5 minute quickwrite:

What concepts, ideas, or messages do each of the songs share and promote?  What lyrics are particularly interesting to you and why?  Overall, what do you think each of the artists are trying to impel their listeners to do after they have listened to the song?

	Introducing Key Concepts


ELA Standards:  Word Analysis, Fluency, and Sys​tematic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.

1.3 Discern the meaning of analogies encountered, analyzing specific comparisons as well as relationships and inferences.
The following concepts will need to be discussed prior to reading 1984 and the designated articles:
· Totalitarianism (n.): pertaining to a government that suppresses opposition.

· Utopian (adj.): relating to an imaginary ideal state (Utopia) or condition; hence, idealistic but not practical. Coined by Sir Thomas More as a name for an imaginary or ideal island community.  The word is based on Greek ou, not, + topos, place.

· Dystopia (n.): a society characterized by human misery; opposed to utopia.

· Police state (n.): a territory, country, etc. governed by a repressive government.

· Comrade (n.): a close friend; a fellow member. Connotatively, this term refers to someone who is a member of a Communist country, which can imply the person is communist.

· Capitalism (n.): the economic system in which the ownership and exploitation of wealth are left largely in private hands.
· Proletariat (n.): the laboring class. From Latin proles, offspring: a proletarius was a citizen only good for producing children.
· Surveillance (n.): a careful watch; supervision.
· Utilitarian (adj.): useful rather than ornamental.
· Liberty (n.): freedom from bondage, captivity, restraint, etc.
· Bureaucracy (n.): the body of administrators in a government; esp. an excessive concentration of such administrators; control or great influence in government by minor officials.
· Patriot Act
· Big Brother (n.) government, esp. oppressive government. Originally, the concept was developed by George Orwell in 1984—Big Brother is the character in the novel who controls the society of Oceania.  Though Big Brother is only seen on telescreens in Oceania, he is the leader and controller of the population.
Once these terms have been discussed, complete the following activity to prepare them to read the novel.

ACTIVITY 2: Complete the 1984 Anticipation guide, parts I and II.  Then, have students discuss each statement on the anticipation guide as a class. Answers will vary; use this as a starting point for entering into the novel.
	Surveying the Text 


ELA Standard: Reading Comprehension 

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

In order to best prepare the students for this novel, provide them with the following questions.  This can be done as a warm-up activity, a group discussion, or a homework assignment.  Whichever you choose, make sure the students are familiar with some background on the novel.  The Advanced Placement unit on 1984 by Pete Boysen (c. Prestwick House) includes an extensive section on background about George Orwell and dystopian novels.

ACTIVITY 3: Answer the following questions before reading 1984:
· What do you think is the significance of the title,1984? 

· Into how many parts is the novel divided? 

· Scan the Appendix entitled “The Principles of Newspeak” on pages 299-312.  What do you think this appendix’s purpose is?  How might this appendix be important to the title of the novel? 

· Find the bibliographic information about the author, George Orwell.  Write down 3-5 interesting facts about the author and the writing of this work, and explain why these facts are interesting to you. 

	Making Predictions and Asking Questions


Language Arts ELA Standards: Reading Comprehension 

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 

2.3 Verify and clarify facts presented in other types of expository texts by using a variety of consumer, work​place, and public documents.

These first few questions will allow the student to read the beginning of the novel and familiarize himself with the way the novel is written.  One teaching suggestion would be to have the students read the paragraphs independently first, then read discuss the basic plot as a class, and then approach the questions, allowing students to ask about linguistic and stylistic choices being made by the author.  This may help the students as they read the rest of the novel.

ACTIVITY 4: Read the first four paragraphs of the novel and answer the following questions.

· What do you think it means when the narrator says, “It was a bright cold day in April, and the clocks were striking thirteen”? 

· Describe what you think the Victory Mansions look like. 

· Our main character, Winston Smith, is about ready to experience “Hate Week.”  What do you think Hate Week is?  What might people do during Hate Week? 

· Where have you heard the term “Big Brother” before?  How do you think that connects to the story? 

· In the first four paragraphs, the poster that says, “BIG BROTHER IS WATCHING YOU” seems to make many appearances in the initial description of the setting.  What might this foreshadow about the way in which the place Winston lives is run?  What other clues tell you this?

· What do you think “INGSOC” means?  What clues tell you this? 

· What might the difference be between the Police Patrol and the Thought Police?  Why might the narrator say that the Thought Patrol is the only group that “mattered”? 
	Introducing Key Vocabulary


ELA Standards:  Word Analysis and Systematic Vocabulary  Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.

1.1 Trace the etymol​ogy of significant terms used in political science and history.

1.2 Apply knowledge of Greek, Latin, and Anglo-Saxon roots and affixes to draw infer​ences concerning the meaning of scientific and mathematical ter​minology.

College Expectations: These activities are also designed to de​velop the kinds of vocabulary skills assessed by college placement exams such as the CSU English Placement Test and the UC Analytical Writing Placement Exam. Students should be able to

· Recognize word meanings in context.
· Respond to tone and connotation.
1984 incorporates many vocabulary words that your students will not be familiar with.  The students should be aware of what words are difficult and how they can best familiarize themselves with these words.  You may want to spend some time teaching basic vocabulary strategies before they begin reading independently.

ACTIVITY 5: Keep a 1984 dictionary of terms with which you are unfamiliar.  (Instructor’s Note: A few of these terms are below).

“Part One” Key Vocabulary

· Mutability (p. 26): the degree to which something is subject and likely to change.

· Annihilation (p. 31): complete destruction

· Labyrinthine (p. 35): like a maze, very convoluted and intricate

· Orifices (p. 37): openings

· Palimpsest (p. 41): parchment from which one writing has been erased to make way for another.

· Multifarious (p. 43): great in variety, diverse.

· Orthodox (p. 49): conforming to established standards, conventional.

· Tacitly (p. 65): understood, silent, not spoken, implicit

· Debauchery (p.65): moral corruption

· Sinecures (p. 75): a term applied to someone who is not really busy doing anything of value to a company; originally applied to church officials who did not save souls

· Posterity (p. 76): future generations, all descendants of a person

· Heresy (p. 80): speaking out against something that is ingrained and universally believed

· Anodyne (p. 85): a drug that relieves pain; anything that relieves pain or stress

· Pugnaciously (p. 87): looking for a fight, combative, belligerent

· Lackey (p. 90): a servile follower

· Reconnoitering (p. 100): make a preliminary inspection of

· Lassitude (p. 102): feeling of weariness, fatigue

“Part Two” Key Vocabulary
· Fatuous (p. 108): foolish, silly in an obnoxious way, inane

· Niggling (p. 108): trifle with, perform too meticulously

· Pretext (p. 110): an ostensible reason, excuse

· Contrived (p. 110): devise or bring about by clever planning, scheme

· Etiolated (p. 118): grow pale, weaken

· Incredulity (p. 120): disbelief, skepticism

· Obeisance (p. 123): a bow, as a mark of deference

· Puritanism (p. 132): a religious zealot who frowns on frivolity

· Privation (p. 133): the condition of lacking basic necessities of life

· Credulity (p. 133): believing on slight evidence, gullible

· Emanation (p. 141): something that proceeds from a source

· Driveling (p. 141): talk foolishly

· Effigies (p. 148): a dummy or image of a person

· Febrile (p. 148): feverish

· Exhortations (p. 149): urge to a course of action, incite, admonish

· Deprecating (p. 151): plead against, express disapproval

· Impudent (p. 154): disrespectful, characterized by improper bold behavior

· Interminable (p. 160): having or seeming to have no end, wearisomely protracted

· Superfluous (p. 161): beyond what is needed or required, an overflow

· Simian (p. 161): pertaining to an ape or monkey

· Beseech (p. 162): ask urgently, implore, solicit

· Remonstrance (p. 162): to protest, make objections

· Demur (p. 168): to hesitate, to delay, to object

· Catechism (p. 172): a series of questions and answers to them

· Persiflage (p. 175): flippant, bantering talk

· Haranguing (p. 180): a long, vehement speech, a tirade

· Collectivism (p. 184): a socialistic principle of state ownership

· Oligarchy (p. 184): a government in which power is in the hands of the few

· Fecundity (p. 186): capable of reproducing, intellectual productivity

· Spurious (p. 192): false or deceitful

· Execrate (p. 197): extremely bad, deserving of hate

· Inimical (p. 198): having the disposition or temper of an enemy

· Avaricious (p. 205): greed for wealth

· Lingua franca (p. 209): any international dialect; mixed languages

· Ossify (p. 215): to change or harden into bone, to be rigidly conventional

“Part Three” Key Vocabulary
· Copiously (p. 237): abundant, plentiful

· Desultory (p. 231): aimless, disconnected, unmethodical

· Pedant (p. 231): one who parades or overvalues his learning

· Timorously (p. 234): timid

· Unreproved (p. 238): not censured

· Prevaricate (p. 245): evasiveness, lie

· Despot (p. 255): an absolute ruler, tyrant

· Prostrate (p. 257): a stretching out due to lacking vitality and being completely overcome

· Ampoule (p. 258): a sealed glass bulb holding one or more doses of hypodermic injection

· Solipsism (p. 266): the doctrine that since all knowledge is subjective, the self is the only entity directly known

· Abstruse (p. 294): difficult to understand, recondite, concealed

	Reading


	First Reading


ELA Standards: Reading Comprehension 

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.

A Reading Guide is a good way to draw your students’ attention to key aspects of the text that will uncover the major themes of the novel.  These reading guides are specific to page numbers, quotes, and plot developments in the story, and thinking skills range from literal to analytical and interpretive.  Higher-order thinking skills are tested in some of these questions, but all students will have success in the literal questions.  You may want to review basic rhetoric and stylistics with your students before you begin this section. Analyzing Prose by Richard Lanham may be of value.

ACTIVITY 7: Reading Guide for part “One” (pp. 1-104)

Chapters I-III (pp. 1-37)

1. On page 6, Winston begins writing in his diary.  The narrator says, “The thing that he was about to do was to open a diary.  This was not illegal (nothing was illegal, since there were no longer any laws), but if detected it was reasonably certain that it would be punished by death, or at least twenty-five years in a forced-labor camp.” How can Oceania punish someone for committing an act that doesn’t violate any laws?  What does this tell you about this society?

2. Explain the irony in the following statement on page 10:
“A narrow scarlet sash, emblem of the Junior Anti-Sex League, was wound several times around the waist of her overalls, just tightly enough to bring out the shapeliness of her hips.”

3. On pages 11-17, Winston is involved in the “Two-Minutes Hate.” What is the Two-Minutes Hate, and why do you think this is important to Ingsoc?  Do you think the reactions to Emmanuel Goldstein are coincidental or does the government orchestrate them?  Why do you believe this?
4. Define thoughtcrime as discussed on page 19.

5. What does Winston mean when he says he is “already dead” on page 28?

6. On page 31, Winston has a dream about the girl with the dark hair.  Why is this dream significant?  Why does he say that it represents the “[annihilation] of a whole culture?”
7. Look at the anaphora on page 35.  What is the rhetorical value of the anaphora in expressing the purpose of this section?
Chapters IV-V (pp. 37-63)

1. What is Winston’s job for the Party?
2. The job of the Records Department in the Ministry of Truth is to “supply the citizens of Oceania with newspapers, films, textbooks, telescreen programs, plays, novels—with every conceivable kind of information […]” (43).  What is the irony inherent in the purpose of the Ministry of Truth?
3. Compare and contrast Oceania’s forms of multimedia to our forms of multimedia (see page 43).

4. Summarize Syme’s position on language (pp. 51-55)

Chapters VI-VIII (pp. 63-104)

1. What is the role of marriage, children, and family in Oceania?  How does this society view the role of sexual relationships?  What clues from the story tell you this? (see pp. 65-69)

2. Look at the chiasmus on page 70.  What does this statement mean in the context of Oceania?  What does it reveal about the Party and the people who are governed by it?
“Until they become conscious they will never rebel, and until after they have rebelled they cannot become conscious.”

3. The narrator recounts the time Winston was in possession of evidence that proved falsification being committed by the Party (pp. 75-78). Why is it important for the reader to know the details of the falsification?  What knowledge does it provide about Winston and the Party?

4. At the end of chapter VII, Winston writes a key phrase in his diary.  What is this phrase, and what does it reveal about Winston’s knowledge of the Party?  What does it reveal about how Winston feels about existence?
5. On page 84, Winston witnesses a bombing in the proletariat neighborhood through which he walks. What piece of human anatomy does he find in the rubble of the bomb?  Symbolically, what does that item represent?
6. Explain the significance of the paperweight he buys from Mr. Charrington’s shop.
7. Discuss the importance of the party’s three mantras that are referenced at the end of Part One.
ACTIVITY 8: Reading Guide for Part “Two” (pp. 105-224)

Chapters I-III (pp. 105-136)

1. Why is it significant that Julia slips a piece of paper into his hand?  
2. When Julia and Winston first meet after the note exchange, they are outside witnessing a convoy of Mongolian prisoners.  As the convoy passes, they grab each others’ hands and Winston begins to “learn every detail” of her hand (116). What theme might this uncover about the nature of humanity?  How does that contrast with the “eyes of the aged prisoner” (117) that ends the chapter?
3. Explain the difference in vocabulary between the passage below and the entirety of part “One.”
Winston picked his way up the lane through dappled light and shade, stepping out into pools of gold wherever the boughs parted.  Under the trees to the left of them the ground was misty with bluebells.  The air seemed to kiss one’s skin.  It was the second of May.  From somewhere deeper in the heart of the wood came the droning of ring doves. (117)

4. Page 125 describes Julia’s act of removing clothes as an act of “annihilation.” Where has this been referenced before?  How does this action annihilate an entire civilization?
5. How does the narrator describe Winston and Julia’s sexual encounter?

6. On page 133, the narrator says, “There was a direct, intimate connection between chastity and political orthodoxy.” What does this mean?  How does this relate to the way in which families are developed in this society?
Chapters IV-VII, pp. 136-167

1. What is the effect of the absence of the telescreen on Winston’s psyche?  Why is this important to the story?

2. Read the two lyrics on pages 138 and 141. Why does Winston despise these lyrics so much?
3. What emotion does Winston have each time he has the dream of the dark wall and the thing unendurable on the other side?
4. Explain the foreshadowing of the church lyric Julia remembers on page 146.

“Here comes a candle to light you to bed, here comes a chopper to chop off your head!”

5. What is the purpose of the poster described on p. 149?

6. Read the last paragraph on p. 156. How is our society today similar to that which is described in this paragraph?  How are we different?
7. What does the narrator mean when he says, “The proles had stayed human” (165)?
Chapters VIII-X (pp. 167-224)

1. The narrator references O’Brien’s questions of Julia and Winston as a “sort of catechism” (172).  What is rhetorical effect of using this term in connection with Winston’s entry into the Brotherhood?
2. Read the actions O’Brien references on page 172.  Would you be willing to commit all of these actions for a cause you believed in?  Why or why not?
3. Read O’Brien’s quote about the Brotherhood beginning on page 175 with, “You will have heard rumors…” and ending on page 176 with, “In the face of the Thought Police, there is no other way.”  Explain how this passage represents an act of faith rather than an act of belief.
4. During Hate Week, the narrator says that “the most savage yells of all came from the schoolchildren” (181).  What does this statement reveal about Oceania and its citizens?
5. Complete a TOPSTARS (see page 19 of the teacher guide for a brief description of the TOPSTARS) and write a rhetorical précis on “Chapter 3: WAR IS PEACE,” pp. 185-199.
6. Why does the invention of print media and other forms of media make control of a population easier by a government?  What ways can a government use the media to enact such control?  Use examples from the book (pp. 203-4) and the status quo.
7. Read the full paragraph that begins with, “All the beliefs, habits, tastes…” on p. 210.  What does this passage imply about the state of education and the citizens who live in Oceania?  How can this be applied to our current system today?
8. Explain the concepts of doublethink and crimestop (pp. 211-14).
9. On page 217, Winston trails off his reading of the book right before he discovers the “central secret” of the Party.  How might this be an example of crimestop?
10. On pages 221-222, look at the repetition of statements by Julia, Winston, and “the iron voice.”  What rhetorical effect does this have on the reader?  Why would the narrator choose to repeat these statements?
ACTIVITY 9: Reading guide for part “Three” (pp. 225-298)

Chapters I-II (pp. 225-260)

1. Why do you think the party inmates are “always silent and terrified” (226) while the regular prisoners behave loudly?
2. When Winston contemplates suicide on page 229, he says,“It was more natural to exist from moment to moment, accepting another ten minutes’ life even with the certainty that there was torture at the end of it.” What do you think this means, and do you think his viewpoint will change by the end of the story?  Why or why not?
3. What is the irony in Parsons’s statement of guilt on page 233?
4. How is Room 101 foreshadowed in the first two chapters of the third part?  What clues from the novel indicate the tone and mood that would describe Room 101?
5. As Winston thinks of Julia in the Ministry of Love, he says that the thought of “doubling his own pain” in order to save Julia was merely an “intellectual decision” (238). What do you think this means?  What does this say about what may happen later in the novel?
6. Explain how the method of torture changes over the course of Winston’s stay in the Ministry of Love.
7. What does it mean to be “perfect” (244) when Winston hears the voice tell him he is safe?
8. The narrator compares O’Brien to that of a doctor, a teacher, and a priest on page 245.  Explain how O’Brien is similar to these professions and why you think the narrator would have used these professions through which to compare O’Brien’s behavior.
9. Read the exchange between O’Brien and Winston on page 248. What does O’Brien believe is “existence”?  What does Winston believe?
10. Summarize O’Brien’s argument that begins on page 248 with, “You are here because…” and ends with, “…before you can become sane.”
11. After O’Brien asks Winston the number of fingers being held up, Winston begins to feel certain emotions toward O’Brien.  What are those feelings, and why are those feelings significant to the way in which Winston is changing?
12. Read O’Brien’s statement on page 255. Would you give in to the love of Big Brother, or would you remain a heretic? Why?
13. At the end of chapter II, O’Brien comments that “everyone knows what is in Room 101” (260).  What does O’Brien mean?  What is in Room 101?
Chapters III-VI (260-298)

1. Tell the rhetorical strategy being used in this statement and discuss the importance of this statement to the understanding of the Party:
Power is not a means; it is an end. One does not establish a dictatorship in order to safeguard a revolution; one makes the revolution in order to establish the dictatorship. (263)

2. Why might Winston be happy to be reduced to the basic necessities of eating, being clean, and not being beaten?

3. “Whatever happens in all minds truly happens” (278).  Is this an understandable life philosophy to which one should ascribe?  Why or why not?
4. Winston realizes that “if you want to keep a secret you must also hide it from yourself” (281).  Do you think this is possible to do?  What are the implications of doing this?
5. How much time do you think has passed between the end of chapter III and the beginning of chapter VI?  What clues tell you this?
6. Review page 77 before you begin chapter VI. What do you notice about the two settings?  Why might this be significant?
7. The narrator invokes a traditional literary archetype on page 289 when he discusses black/white and good/evil. What is the irony that is embedded in this traditional archetype, however?
8. On page 292, when Winston and Julia meet after their torture, they repeat each other in two instances. To what scene is this similar?  What might the similarities between this scene and the previous scene reveal about the theme of the novel?
9. What is the “long-hoped-for bullet” that “enters his brain” in the Chestnut Tree Café (297)?
10. What do you think is the overall lesson we learn from Winston’s story?
	Looking Closely at Language


ELA Standard:  Word Analysis, Fluency, and Sys​tematic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.

As the students read the text and answer the text-based questions, have the students complete bookmarks for each assigned reading chunk.  On the bookmarks, the students should write down words and phrases that may be confusing or difficult.  Then, the students can come to class and either compare their bookmarks with other students or use class discussion for clarification.  A list of possible words and phrases is in the vocabulary section of the module.
ACTIVITY 10: Bookmarks

As you read, write down any questions, comments, or concerns you have about the plot, the language, or the themes of the text.  Make sure you include page numbers for class discussion!

	Rereading the Text


ELA Standard:  Writing Strategies

1.7 Use systematic strategies to organize and record information (e.g. anecdotal scripting, annotated bibliographies).

ELA Standard: Reading Comprehension 

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organi​zation, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.

Students will complete double-entry reading journals for each of the three parts.  They should do this activity simultaneously with the text-based questions in order to be fully prepared to engage in class discussion.

ACTIVITY 11: Double-Entry Reading Journals
Part One 
Read part “One” of 1984 (pp. 1-104).  

As you read part “One,” keep a double-entry journal.  On the left side of the double-entry journal, write down thought-provoking quotations or phrases as you read.  You should copy down at least ten thought provoking quotations for part “One.”  Use your bookmarks and the Reading Guides to help you.

On the right side of the journal next to each quotation, 

a. explain what you think the quote means

b. describe the quote’s relevance to the lessons (theme) being taught in the story

c. create a possible essay question about the quotation

Complete a few of the quotations per reading assignment.  You will have to bring the double -entry journal to class, share the quotations you come up with, and use those quotations as “jumping off points” for class discussion.  You will be randomly chosen to share your quotations for the day, using those quotations and sections from the chapters for analysis and rhetorical discussion. 

At the end of part “One,” complete the following short entry in your double-entry journal (copy down the question on the left side of your journal):

Discuss how language is important to freedom.  Provide examples from today’s society where language has been used either to oppress or to enhance freedom.

Part Two

Read part “Two” of 1984 (pp. 105-224).  

As you read part “Two,” keep a double-entry journal.  On the left side of the double-entry journal, write down thought-provoking quotations or phrases as you read.  You should copy down at least ten thought provoking quotations for part “Two.”  Use your bookmarks and the Reading Guides to help you.

On the right side of the journal next to each quotation, 

d. explain what you think the quote means

e. describe the quote’s relevance to the lessons (theme) being taught in the story

f. create a possible essay question about the quotation

Complete a few of the quotations per reading assignment.  You will have to bring the double -entry journal to class, share the quotations you come up with, and use those quotations as “jumping off points” for class discussion.  You will be randomly chosen to share your quotations for the day, using those quotations and sections from the chapters for analysis and rhetorical discussion. 

At the end of part “Two,” Complete the following short entry in your double-entry journal (copy down the question on the left side of your journal):


Provide at least five claims and warrants to support the following statement:



Laws protect freedom.

Provide at least five claims and warrants to support the following statement:



Laws destroy freedom.
Be prepared to have a debate in class about these statements.

Part Three
Read part “Three” of 1984 (pp. 1-104).  

As you read part “Three,” keep a double-entry journal.  On the left side of the double-entry journal, write down thought-provoking quotations or phrases as you read.  You should copy down at least ten thought provoking quotations for part “Three.”  Use your bookmarks and the Reading Guides to help you.

On the right side of the journal next to each quotation, 

g. explain what you think the quote means

h. describe the quote’s relevance to the lessons (theme) being taught in the story

i. create a possible essay question about the quotation

Complete a few of the quotations per reading assignment.  You will have to bring the double -entry journal to class, share the quotations you come up with, and use those quotations as “jumping off points” for class discussion.  You will be randomly chosen to share your quotations for the day, using those quotations and sections from the chapters for analysis and rhetorical discussion. 

At the end of part “Three,” Complete the following short entry on a separate piece of paper:

Review pages 203-204 regarding the concept of memory and existence and complete the following activity (pick one of the two paragraphs):

Option 1: Oceania’s government is extending one chance to the Brotherhood to present its beliefs at an open conference of the Inner Party.  You have been asked to present a brief speech (no more than 5 minutes) that presents the Brotherhood’s point of view on the following question:


Does the past exist if no one remembers it? How can it be proven? 

Option 2: Emmanuel Goldstein’s Brotherhood has been invited to an open forum by your government to present their beliefs regarding memory and existence.  You have been asked to present a brief speech (no more than 5 minutes) that presents the Inner Party’s point of view on the following question:


Does the past exist of no one remembers it? How can it be proven?
You will then present your short speech to the class—each class member will 

take notes on each presentation, summarizing the main points on a separate piece of paper.

Teaching Strategy #1: Many students will choose Option 1 because they do not feel they can successfully support Oceania’s belief system.  You may choose to assign half of the class Option 1 and half of the class Option 2 in order to have a good mix of responses.

Teaching Strategy #2: Have each student choose which side of the debate they want to discuss and present in class.  Once every student has presented, the students will then be required to write a brief but well-developed rebuttal to the side they chose, referencing specific claims of their original choice and explaining why those claims are incorrect or invalid.

	Analyzing Stylistic Choices and Considering Structure


ELA Standard: Literary Response and Analysis

3.3 Analyze the ways in which irony, tone, mood, the author's style, and the “sound” of language achieve specific rhetorical or aesthetic purposes or both.

ELA Standards: Reading Comprehension 

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organi​zation, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.

In order to effectively have the students incorporate what they know about persuasion and argument, the students can take their short speeches and place them under rhetorical scrutiny.  This will prepare them for their writing assignment.

ACTIVITY 12: Writing Effective Speeches
Take the speech you created for ACTIVITY 11: Part Three and swap with another person in class.  Based on what your teacher assigns, you may swap with someone you know or you may swap randomly. (Teaching tip: you can also assign numbers to each person and swap randomly and anonymously in order to allow for a completely candid response by all students).

Read over your partner’s speech.  On a separate piece of paper, answer the following questions about the speech you are evaluating

1. Provide one example of ethos, pathos, and logos that is used in the speech.

2. What is the effect of the ethos, pathos, and logos on the audience?

3. Who is the intended audience? How can the author better appeal to that audience?

4. What is the thesis statement of this speech?

5. What is the author’s purpose (entertain, inform, persuade)?

6. What are some of the rhetorical strategies and devices the author uses?

7. List 3-5 phrases or statements the author makes that you think are effective and explain why each phrase or statement is effective in this speech.

*At this point, the students will transition from the novel to the short non-fiction selections that will allow them to develop their argumentative synthesis paper found at the end of the module. This would be a good time to introduce your brief lecture on persuasion and argumentation, including terms like “claim” and “warrant.”  The students should also be introduced to basic rhetorical fallacies when discussing proper and improper methods of argumentation.
	Pre-reading


	Getting Ready to Read


English-Language Arts (ELA) Standard: Writing Applications

2.3 Write brief reflec​tive compositions:
b. Explore the signifi​cance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).

Return to ACTIVITY 2: 1984 Anticipation Guide.  Complete Part III of the guide. 

	Surveying the Text 


ELA Standard: Reading Comprehension 

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

The students will now begin to read non-fiction articles about privacy and security.  Keeping what they have learned from 1984 in mind, the students should be ready to read the articles and question what they feel is valuable or not valuable in a society like the one we live in today.  There are six articles the students will use.  Students will discover comparing and contrasting themes in these articles, all of which are centered on the subjects of personal privacy and national security.

ACTIVITY 13: Article Survey

1. Skim the articles on privacy and security by running your eyes over the pages and making notations on a separate piece of paper about the titles and headings you find in them.  What are the major issues about privacy and security these articles seem to address?

2. Make a list of the issues that most of the authors seem to discuss.

3. Read the first sentence of each paragraph in the articles.

4. Add any additional issues you find in these sentences to the list you created in #2.

	Making Predictions and Asking Questions


Language Arts ELA Standards: Reading Comprehension 

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 

2.3 Verify and clarify facts presented in other types of expository texts by using a variety of consumer, work​place, and public documents.

ACTIVITY 14: Article Predictions

Read the first paragraph of each article.  In a sentence or two, answer the following questions about the article:

1. What do you think this text will be about?

2. What do you think is the purpose of the author?

3. Who do you think is the intended audience for this piece?  How do you know this?

	Introducing Key Vocabulary


ELA Standards:  Word Analysis and Systematic Vocabulary  Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.

1.1 Trace the etymol​ogy of significant terms used in political science and history.

1.2 Apply knowledge of Greek, Latin, and Anglo-Saxon roots and affixes to draw infer​ences concerning the meaning of scientific and mathematical ter​minology.

College Expectations: These activities are also designed to de​velop the kinds of vocabulary skills assessed by college placement exams such as the CSU English Placement Test and the UC Analytical Writing Placement Exam. Students should be able to

· Recognize word meanings in context.
· Respond to tone and connotation.
Have the students continue their bookmarks and dictionaries that they started when reading 1984.  Many of the same words from the 1984 vocabulary are used in the articles.  

	Reading


	First Reading


ELA Standards: Reading Comprehension 

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.

Much like the reading questions for 1984, the students will complete questions for each of the six articles. 

ACTIVITY 15: Comprehension Questions

Article 1, from the National Security Strategy, March 2006

1. Look at the headings and subheadings. What do you think will be the purpose of this article?
2. What are the three national security priorities of the Department of Homeland Security?
3. In the third bullet point, the article says that the Quadrennial Defense Review of 2006 outlines how the Department will “continue to adapt and build to meet new challenges.”  What challenges do you think our country faces based on this article?
4. What is the difference between “state” and “non-state” threats?
5. Explain the concept of “transformational diplomacy.”
6. What do you think “democracy promotion” means?
Article 2, from the National Strategy for Homeland Security, October 2007

1. Into what categories is this article divided?  What is the purpose of the article based on these categories?
2. In paragraph two, the article discusses critical infrastructure and key resources (CI/KR). What makes up critical infrastructure and key resources?  Why might we want to protect these?
3. What do you think it means to have “a safer, more secure, and more resilient Nation” (par. 2)?
4. Explain the concept of “deterrence through denial.”
5. The article says that “Terrorists may seek to infiltrate or recruit an individual with privileged access to a hardened site” and “we must […] work with our […] partners to review workforce surety programs and standards for screening and background checks, where appropriate.” How might the government implement this strategy?  Do you agree or disagree with those methods of implementation?  Why or why not?
6. Explain if you agree or disagree with the following statement and why you have chosen your side:
“Maintaining our credibility [includes] enhancing our ability to respond to acts of terror using all instruments of national power, as well as refining our ability to define the nature, source, and perpetrator of an attack.”

7. What role does the private sector play in assisting the government in its goals?
8. What does the article say is a necessary requirement in order to “minimize the consequences of their occurrence?”
Article 3, John Schwartz (2002)

1. What technology do most college campuses use for their students?
2. Read paragraph 5. What kind of nation does Peter Swire envision based on his experience with college campuses?
3. Paragraph 8 describes a parent’s claim against MIT for not disclosing her daughter’s mental state before she committed suicide. Do you think the school should be required to disclose this type of information to family members?  Would that be a violation of privacy?  Why or why not?
4. Why might a chief privacy officer be a beneficial person?  Why might it be a problematic position?
5. How does the discussion about privacy at college campuses relate to privacy in other areas of our country?  What clues from the article tell you this?
Article 4, Jay Stanley and Barry Steinhardt (2003)

1. Paragraph one says, “We are at risk of turning into a Surveillance Society.” What do you think this means?  Why might the authors consider this a risk?
2. What do Stanley and Steinhardt say is the problem with our current system of privacy and legality in paragraph 3? 
3. In paragraph seven, who is one culprit to blame for the increase in surveillance technology?  Do you think this is a fair group to blame?  Why or why not?
4. In paragraph nine, the authors reference our transgressions as being “permanent Scarlet Letters that follow us throughout our lives.” What is this in reference to?  What are the authors trying to say about our surveillance society?
5. What are the four main goals the authors prescribe for reversing the surveillance trend?  Summarize in one sentence what each goal requires.
6. The authors state that “The Framers (of the Constitution) never expected the Constitution to be read exclusively in terms of the circumstances of 1791” (par. 26). Do you believe this statement to be true, or do you believe we should uphold all facets of the Constitution just as they were developed?  Why or why not?
Article 5, Greg Bruno (2008)

1. What, according to Bruno in paragraphs one and two, is the “growing divide between supporters of increased surveillance and protectors of civil liberties?”
2. In paragraph three, Bruno asserts that many organizations refer to the government’s surveillance measures as analogous to Orwell’s 1984.  Why do you think organizations would make that connection?  Why do you think these comparisons do not “hold up well in court” (par. 4)?
3. What do recent polls show about the way the public feels about privacy and security?
Article 6, Lawrence Wright (2008)

1. Paragraphs one and two discuss the reasons why director of National Intelligence Mike McConnell wants to change the 1978 FISA. What does he say is the reason that FISA needs to be updated?
2. For roughly how long has the “intelligence community” been in existence in the United States?
3. Wright says in paragraph three that the annual cost of the national intelligence community in the US is close to $50 billion.  Why might Wright want his audience to know this number? What does Wright say are some of the problems with this intelligence community?
4. What were the three changes McConnell sought in the modification of the FISA bill?
5. Why might Wright choose to include the conversation about the loophole in the warrant process found in paragraphs 19 and 20?
6. In paragraph 26, Wright outlines the way in which our development of security technology during World War II differs from our current development.  How do the two time periods differ?  Why might there be such a difference today?
7. What are some of the major threats outlined in paragraph 30?
8. What is the biggest problem Americans face if they learn they have been spied upon?
ACTIVITY 16: TOPSTARS 
Complete a TOPSTARS chart for the six articles.  The TOPSTARS acronym is below.

T—Thesis 

O—Occasion 

P—Purpose 

S—Subject 

T—Tone 

A—Audience 

R—Rhetorical Strategies

S—Speaker 

	Looking Closely at Language


ELA Standard:  Word Analysis, Fluency, and Sys​tematic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.

Continue to complete bookmarks as the students read through the six articles in the packet.

	Rereading the Text


ELA Standard:  Writing Strategies

1.7 Use systematic strategies to organize and record information (e.g. anecdotal scripting, annotated bibliographies).

ELA Standard: Reading Comprehension 

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organi​zation, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.

This activity will provide a good scaffolding activity to prepare the students to make an argument about which position they value more in a democratic society—privacy or security.  Remind the students that they can use their bookmarks, reading questions from 1984 and the articles, and their Anticipation Guide to help them.

ACTIVITY 17: Agree or Disagree?

Revisit the articles in partners or groups.  On a separate piece of paper, answer the following questions about each article:

1. What statements do this author present that I agree with?

2. Why do I agree with these statements?

3. What statements do this author present that I disagree with?

4. Why do I disagree with these statements?

5. On a scale of 1-10, 1 being “completely disagree” and 10 being “completely agree,” how do I feel about this article?

6. What would make this article more convincing to me?

	Analyzing Stylistic Choices


ELA Standard: Literary Response and Analysis

3.3 Analyze the ways in which irony, tone, mood, the author's style, and the “sound” of language achieve specific rhetorical or aesthetic purposes or both.
Now the students will be able to analyze the language and sentence structure being used to better understand what each author is saying. Have the students answer the following questions regarding the six articles.  These questions can be answered holistically (they do not have to be applied to every article), but each article should be considered when the student formulates an answer.

ACTIVITY 18: Analyzing Stylistic Choices

1. What are some of the words or phrases that are repeated throughout each of the articles?  Why might these words or phrases be significant to my understanding of privacy and national security?

2. Which of the words listed in question one indicate the attitudes of the writers towards the topic of privacy and national security?

3. How do these words affect my response to each of the articles?

4. Which articles use a formal tone in order to convey their messages?  What effect does a formal tone have on a reader?

5. Which articles are more conversational in tone? What effect does a conversational tone have on a reader?

6. Articles four and six use a significant number of comparisons to emphasize meaning.  Identify at least three comparisons used and explain their effect on a reader.

7. Why are articles one and two difficult to read?  What do I notice about the sentences?  What must I do in order to understand these articles?

	Considering  Structure


ELA Standards: Reading Comprehension 

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices. 

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organi​zation, hierarchical structures, repetition of main ideas, syntax, and word choice in the text.
Often times, students will read an article but not understand why an author has organized (or not organized) the article.  Organization can provide key insight into the underlying meanings of an article, especially those that are long or difficult to understand.

ACTIVITY 19: Creating headings

In your packet, look at the texts with headings.  Examine how the headings work: do they divide large portions of text into manageable sections?  Do they give a summary of the upcoming section? Do they provide key words for the reader?  Make brief notes about the articles that have headings.

Once you have analyzed the headings, provide headings for those articles that do not have them.  Then, compare your headings with those of your classmates.

	Post-reading Activities


	Summarizing and Responding


Prerequisite 7th Grade ELA Standard: Writing Applications

2.5 Write summaries of reading materials: 
a. Include the main ideas and most significant details.
b. Use the student's own words, except for quotations.
c. Reflect underlying meaning, not just the superficial details.

ELA Standard: Writing Applications

2.2 Write responses to literature: 
a. Demonstrate a comprehensive understanding of the significant ideas in works or passages

Having students complete bibliographic entries for each of the sources in the packet will help them become familiar with all aspects of research strategies.  This can be done on an index card or a piece of paper, and you can guide your students to use an appropriate format for your class.  Additionally, encouraging your students to also write a rhetorical précis of each article will help them as they are writing their papers—rather than rereading each article, they can use their rhetorical précis to remind them which articles will help support their positions. A brief introduction to your desired format should be completed before having the students complete the bibliography chart independently. See “Using the Words of Others” on page 24 of this unit.

ACTIVITY 20: Bibliography Chart 

Complete a bibliography chart.  This will help aid you in finding bibliographic information, which you will need for the synthesis paper, and it will also test your skills in writing a rhetorical précis.  The bibliography chart can function like the beginning stages of an annotated bibliography, with a final draft and proper MLA (Modern Language Association) format introduced later. 

	Thinking Critically


ELA Standards: Reading Comprehension

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).

A key aspect of any student’s instruction in proper argumentation is understanding the use of ethos, pathos, and logos.  After you have introduced these key terms to the students, have them complete the following questions.

ACTIVITY 21: Ethos, Pathos, and Logos

Questions about Ethos

1. Examine article six.  Does Mike McConnell seem to be a credible director of National Intelligence?  Why or why not?

2. Look at paragraphs eight and nine of this article.  Why might the author find it necessary to explain in detail the way McConnell looks, dresses, and behaves?  What effect does it have on the reader?

3. Articles one and two are both published by the United States Federal Government.  How might that affect the way in which you view these articles?  Does it provide more credibility or less credibility to the statements made in the articles?  Why?

Questions about Pathos

1. Which articles in the packet seem to use emotions to affect their purpose?  What words or phrases tell you this?

2. Do you feel any of the articles are trying to manipulate your emotions?  In what ways?

3. Do your emotions conflict with your logical interpretations of the arguments you have been presented?  How does that affect your overall viewpoint on the topic?

4. How does your own experience with privacy and security affect your personal opinion on the topic?  Do you think your view is accurate?  Why or why not?

Questions about Logos

1. Look closely at the articles in the packet.  Identify a claim that seems to have good support to back it up.  What kinds of support are provided for this claim?  Why do you think these elements support the claim made?

2. What are some possible counter-arguments that these authors don’t address in their articles?  How might you support these counter-arguments?

	Connecting Reading to Writing


	Writing to Learn


Prerequisite 9th-10th Grade ELA Standard: Reading Comprehension

2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite 9th-10th Grade ELA Standards: Writing Strategies

1.5 Synthesize infor​mation from multiple sources and identify complexities and dis​crepancies in the in​formation and the dif​ferent perspectives found in each medium (e.g., almanacs, micro​fiches, news sources, in-depth field studies, speeches, journals, technical documents).  

1.6 Integrate quota​tions and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for docu​mentations in the text, notes, and bibliogra​phies by adhering to those in style manuals (e.g., Modern Lan​guage Association Handbook, The Chi​cago Manual of Style).

ELA Standard: Writing Strategies

1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting, annotated bibliographies).

Although the writing process can be divided into stages, writing, like reading, is essentially a recursive process that continually revisits different stages.  Much of the pre-writing stage has already been accomplished at this point because students have been “writing to learn” while reading.  They have been using writing to take notes, make marginal notations, map the text, make predictions, and ask questions.  Now they are ready to use what they have learned to produce more formal assignments.

At this stage, it may be a good idea to have the students decide which direction of the privacy versus security debate they may want to go.  This activity can be done as a class or independently, but a simple graphic organizer can help the students better align themselves to one side of the debate.

ACTIVITY 22: Privacy vs. Security T-Chart

Individually or as a class, make a T-chart with “Benefits of Privacy” on one side and “Benefits of Security” on another.  Then, brainstorm all of the reasons that you can think of as to why personal privacy is necessary and good in people’s lives.  Once you have completed one side of the T-chart, shift your thinking to security.  Brainstorm all of the reasons you can think of as to why national security is necessary and good in people’s lives.

After listing your reasons, place each of the six articles into one of the two categories created.  In other words, which articles are more in support of the right to privacy, and which articles are more in support of national security?  Though many of the articles may do both, almost all of the articles lean to one side or the other.  Use your notes to help you.

Once you feel you have listed all the benefits on both sides of the chart and you have categorized the articles, reread each side and determine which concept, privacy or security, you seem to support more.  For example, if my T-chart has 10 good reasons why security is beneficial but only four good reasons why privacy is beneficial, I would likely pick security as the side I seem to support more.  Highlight or circle the side of the T-chart you agree with.  Remember, you can always show some support for both, but you will likely align more closely with one category over another.

	Using the Words of Others


One of the most important features of academic writing is the use of the words and ideas from written sources to support the writer’s own points.  There are essentially three ways to incorporate words and ideas from sources.

· Direct quotation: John Schwartz says, “The campus, then, is becoming a testing ground for the kinds of security measures that are being recommended for the rest of the nation” (par. 5).

· Paraphrase: In “Surveillance 101; Privacy vs. Security on Campus,” John Schwartz notes that colleges are being used as models for security that may be employed by the entire country (par. 5).

· Summary: In “Surveillance 101; Privacy vs. Security on Campus,” John Schwartz describes the way in which college campuses are dealing with privacy issues among its students by way of student ID cards and security cameras.  He also notes that many campuses must adhere to laws that protect the privacy of its students, but these laws often lead to legal issues from outside sources.  Ultimately, Schwartz claims that college campuses represent what may occur in the nation in years to come (par. 5).

What citation format should I teach?  

This is not an easy question to answer, because most students will end up using at least two formats in their college work.  The two most common documentation styles used are Modern Language Association (MLA), which is used mainly by English departments, but is also used sometimes in business, and the American Psychological Association format (APA), which is common in the social sciences.  In this template, we demonstrate the MLA format in Appendix A and the APA format in the introduction.  It is probably best for high school teachers to teach the MLA format, because the freshman composition instructor is likely to require it.  Other formats that students may encounter are CBE (Council of Biology Editors), used in the sciences, and Chicago, based on The Chicago Manual of Style published by the University of Chicago Press.  The popular Manual for Writers of Term Papers, originally written by Kate Turabian, is based on Chicago style.  When your students are in college, their instructors will tell them what format is required.

Whatever format they use, students need to learn to record all of the necessary information and to get in the habit of documenting sources.  For print material, at a minimum they need to record the author, title, city of publication, publisher, date, and page number.  

MLA Style

Here is the “Works Cited” format for a typical book in MLA style:

Bean, John C., Virginia A. Chappell, and Alice M. Gilliam.  Reading Rhetorically: A Reader for Writers. New York: Longman, 2002.

Here is the bibliographic information for the article quoted above, in MLA format.  The fact that it was published in a periodical changes the format and the information a bit:

Schwartz, John.  “Surveillance 101; Privacy vs. Security on Campus.” Editorial.  The Nation. 4 Aug. 2002.

Students often want to incorporate material from websites.  To document a website, they need to give the author (if known), the title of the site (or a description like “Homepage” if no title is available), the date of publication or update (if known), the name of the organization that sponsors the site, the date of access, and the web address (URL) in angle brackets.  For example:

University Writing Center. 26 June 2003. University Writing Center, Cal Poly Pomona.  26 May 2004 <http://www.csupomona.edu/uwc/>.

The author is unknown for the above site and so is left out.  This entry would appear in the “Works Cited” section alphabetized by “University.”

MLA style also requires “in text” documentation for every direct quotation, indirect quotation, paraphrase or summary.  Many students are confused about this, believing that documentation is only necessary for direct quotations.  If the author is given in the text, the page number should be given in parentheses at the end of the sentence containing the material.  For example, here is a paraphrase of material from the Schwartz article.  Because the author is not named in the text, the last name goes in the parentheses:

Many colleges are being used as models for security that may be employed by the entire country (Schwartz par. 5).

An academic paper is most often a dialogue between the writer and his or her sources.  If students learn to quote, paraphrase, summarize and document sources correctly, they are well on their way to becoming college students.

This short introduction presents only the basic concepts of MLA documentation.  Students need access to some kind of handbook that covers the system in more detail.

Writing Assignment: An exercise that can help students learn to incorporate material from other sources is “Quote, Paraphrase, Respond.” Ask students to choose three passages from the text they are reading that they might be able to use in an essay.  First, they write each passage down as a correctly punctuated and cited direct quotation.   Second, they paraphrase the material in their own words with the correct citation. Finally, they respond to the idea expressed in the passage by agreeing or disagreeing with it and explaining why, again with the correct citation. It is easy to see if the students understand the material by looking at the paraphrases. Later, they can use this material in an essay.

ACTIVITY 23: Quote, Paraphrase, Respond

Choose three passages from any of the articles you have in your packet that you might be able to use in your proposal.  You may want to choose passages that you strongly agree or disagree with.  Note that when you punctuate a quote, if the parenthesis with the citation information is in the middle of a sentence, put any necessary punctuation marks, such as a comma or a semicolon, after the citation parenthesis.  Think of the citation information as part of the sentence.

· First, write each passage down as a correctly punctuated and cited direct quotation.

· Second, paraphrase the material in your own words with the correct citation.

· Third, respond to the idea expressed in the passage by agreeing or disagreeing with it and explaining why, again with the correct citation.
	WRITING RHETORICALLY


	Prewriting


The prompt of this essay is below, along with some guidelines for the students as they begin their writing process.  You may want to spend an entire class period deconstructing the prompt because of its detail and depth.  If you have not yet reviewed elements of argument and persuasion (claims, warrants, and fallacies), do so now.

PROMPT:

The articles in this unit, combined with George Orwell’s 1984, provide you with a strong foundation to enter the debate about privacy versus national security.  In recent years, especially with the September 11 terrorist attacks and recent acts of terrorism both domestically and abroad, the debate between privacy and security has reached significant importance.

Assignment: Write a 3-5 page argumentative synthesis paper that explains your opinion on what should be valued higher in a democratic society: the right to individual privacy or the interests of national security.  Your paper will need to incorporate at least three of the articles we have read in class, and your paper should have a well-developed thesis statement, reasons for your opinion, and a well-crafted conclusion.  A successful synthesis paper may include the following information:

I. A brief introduction 

i. This introduction should include a “hook” or “attention grabber” that makes the reader interested in what you are writing about. Think of the nine rhetorical modes when deciding how to present your topic.

ii. A thesis statement that presents your opinion or argument (claim)

II. Body paragraphs that provide well-reasoned warrants for your thesis

i. You should begin each body paragraph with a topic sentence that provides support for your thesis statement. [THE POINT]

ii. Your topic sentence should be supported by examples/textual citations (both book and articles).  This should include direct quotations, paraphrase, and summary with appropriate in-text citations. [THE PROOF] 

iii. You should provide some analysis about the examples you’ve selected (think of a sports commentator)—this is the most critical part of your essay because it is YOUR voice! [THE REASON]

iv. You should complete the paragraph with a transitional/concluding sentence
III. A concluding paragraph that presents possible solutions to the problem of privacy vs. security.  This should act like a paragraph that presents to the reader possible other research topics for another paper you may write.  Think of it like an introductory paragraph for an essay that hasn’t yet been written but is about the same subject.

i. Remind the reader of your opinion on privacy and security.

ii. Summarize 2-3 possible solutions to the privacy/security problem that could be developed into a new paper topic at a later date.

IV. Works Cited page, in proper MLA format, that references each source used in the paper.

	Reading the Assignment (Analyzing the Prompt)


ELA Standard: Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, informational, or descriptive writing assignments.

Many students have trouble with writing assignments because they don’t read the assignment carefully.  Here are some strategies that might help students overcome this problem:

· Read the assignment carefully with students. Many problems with student work, particularly in timed, high-stakes writing situations, arise because students fail to completely understand what the writing assignment asks them to do.  The explanations in Appendix B can help clarify some key assignment words.

· Help students specify the subject of the essay they are going to write. Is the subject specified for them? Do they have choices to make about the subject? 

· Discuss the purpose of the assignment. Are they informing or reporting?  Are they persuading their readers of something? Help students recognize how the purpose of the assignment affects the type of writing they will do.

· Read the assignment for information about process and deadlines. Teachers may want to help students sketch out a timeline for completing the assignment in reasonable steps.

· Ask students to examine the assignment for information about how they will be graded. Upon what criteria will their written work be evaluated? Do they understand each criterion?

Look for information in the assignment about the audience to whom the writing will be addressed (see “Getting Ready to Write”).

This activity provides an easy-to-use format for students to break down the prompt and summarize it in their own words.  By spending a day just on part 1, the students can feel as if they have accomplished one of the most difficult parts of writing—understanding what to write.  Parts 2-4 should be completed as they move through the writing process.

ACTIVITY 24: Prompt Deconstruction (formulated from K. Gallagher)

1. Attack the prompt. Eliminate any words or phrases that are unnecessary. Circle or highlight the verbs and draw arrows that indicate what those verbs tell us to do.  Rewrite the prompt in your own words, listing the actions we take to write the essay.

2. Brainstorm. Using a brainstorm technique (cluster is most common), have the students come up with an argument and a few supporting reasons for that argument.

3. Choose the order. Have the students decide what order they will present their argument in their paper

4. Draft. Students will then draft the essay using the guidelines established below.

	Getting Ready to Write


ELA Standard: Writing Strategies

1.0 Students write coherent and focused texts that convey a well-defined perspec​tive and tightly rea​soned argument. The writing demonstrates students’ awareness of the audience and pur​pose and progression through the stages of the writing process.

The following activities help students move as smoothly as possible from reading to writing.  Students may want to refer to their reading notes before engaging in these activities.  Use these activities in parts 2 and 3 of ACTIVITY 24:

· Invention strategies designed to generate ideas, points, and arguments. Typical strategies include brainstorming, informal outlines, quickwrites, “webbing” or “clustering.” (Appendix D contains descriptions of several prewriting options.)

· Strategies to help students consider the audience for the essay. Students should think about what most people know and think about the topic of their paper.  If students want to change the opinions of the audience, they need to think about persuasive techniques, both logical and emotional.  Discussions in groups and pairs can be helpful at this point.

	Formulating a Working Thesis


ELA Standard: Writing Strategies 

1.3 Structure ideas and arguments in a sus​tained, persuasive, and sophisticated way and support them with precise and relevant examples.

Most students will find it helpful to formulate a working thesis statement at this point.  Students can go through their “invention” work to decide what statement or assertion they might be able to support. Although students can be successful with different approaches to writing, a strong, focused thesis statement can keep the writer on track.

Students may want to think about or write the answers to the following questions:

ACTIVITY 24A: Thesis development

Fold this activity into the brainstorming activity completed above.

· What is your tentative thesis?

· What support have you found for your thesis?

· What evidence have you found for this support? For example, facts, statistics, authorities, personal experience, anecdotes, stories, scenarios, and examples.

· How much background information do your readers need to understand your topic and thesis?

· If readers were to disagree with your thesis or the validity of your support, what would they say? How would you address their concerns (what would you say to them)? 

After students formulate a working thesis, give them feedback, either individually or as a class activity, before they begin to write is important.  Potential writing problems can be averted at this stage before the students generate their first drafts.

	Writing


	Composing a Draft


ELA Standard: Writing Strategies 

1.3 Structure ideas and arguments in a sus​tained, persuasive, and sophisticated way and support them with precise and relevant examples.

The first draft of an essay provides a time for students to discover what they think about a certain topic.  It is usually “writer-based,” the goal of which is simply to get the writer’s ideas down on paper.  Students should start with their brainstorming notes, informal outlines, freewriting, or whatever other materials they have and write a rough draft of their essay.

ACTIVITY 24B: Rough Draft

This activity should be done for part 4 of the prompt deconstruction activity.

You will have 45 minutes to write a draft on the following topic:

Which idea should our national government support: “We should protect the privacy of our citizens” or “We should protect the security of the nation”?

	Organizing the Essay


ELA Standard: Writing Strategies 

1.3 Structure ideas and arguments in a sus​tained, persuasive, and sophisticated way and support them with precise and relevant examples.

The following items are traditional parts of an essay.  The number of paragraphs in an essay depends upon the nature and complexity of the student’s argument.

Introduction

· Students might want to include the following in their introductory paragraph(s):

· A “hook” to get the reader’s attention

· Background information the audience may need

· A thesis statement, along with some indication of how the essay will be developed (“forecasting”).  A thesis statement often states the topic of the essay and the writer’s position on that topic.  Students may choose to sharpen or narrow the thesis at this point.

Body

· Paragraphs that present support of the thesis statement, usually in topic sentences supported with evidence (see ”Getting Ready to Write,” above)

· Paragraphs that include different points of view or address counter-arguments 

· Paragraphs or sentences where the writer addresses those points of view

· by refuting them

· by acknowledging them but showing how the writer’s argument is better

· by granting them altogether but showing they are irrelevant

· Evidence that students have considered the values, beliefs, and assumptions of their audience, students’ own values, beliefs, and assumptions, and whether they have found some common ground that appeals to the various points of view

Conclusion

A final paragraph (or paragraphs) that includes a solid argument to support the thesis and indicates the significance of the argument—the “so what” factor

	Developing the Content


ELA Standard: Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, informational, or descriptive writing assignments.

Students need to understand that body paragraphs explain and support their thesis statements as they move their writing from writer-based to reader-based prose.

· Most body paragraphs consist of a topic sentence (or an implied topic sentence) and concrete details to support that topic sentence. 

· Body paragraphs give evidence in the form of examples, illustrations, statistics, etc. and analyze the meaning of the evidence.

· Each topic sentence is usually directly related to the thesis statement.  

· No set number of paragraphs make up an essay.  

The thesis dictates and focuses the content of an essay.

	Revising and Editing


	Revising the Draft


Prerequisite 9th and 10th Grade ELA Standard: Writing Strategies

1.9 Revise writing to improve the logic and coherence of the or​ganization and con​trolling perspective, the precision of word choice, and the tone by taking into considera​tion the audience, pur​pose, and formality of the context.

ELA Standards: Writing Strategies 

1.4 Enhance meaning by employing rhetori​cal devices, including the extended use of parallelism, repetition, and analogy; the in​corporation of visual aids (e.g. graphs, ta​bles, pictures); and the issuance of a call for action.

1.5 Use language in natural, fresh, and vivid ways to establish a specific tone.

1.9 Revise text to highlight individual voice, improve sen​tence variety and style, and enhance subtlety of meaning and tone in ways that are consis​tent with the purpose, audience, and genre.

Students now need to work with the organization and development of their drafts to make sure that their essays are as effective as possible.  

Students should produce the next drafts based on systematic feedback from others.  These drafts will be more “reader-based” than the first draft because they will naturally take into consideration the needs of the readers as they respond to the text.

Peer Group Work:  In groups of three or four, each student can read his or her essay aloud to other members of the group.  They should then complete the Revising Evaluation Form (Appendix E, Part I) for each essay.

Paired Work:  Students can work in pairs to decide how they want to revise the problems that group members identified.

Individual Work:  Students can then revise the draft based on the feedback they have received and the decisions they have made with their partners.  You might also direct them to these additional questions for individual work.

ACTIVITY 25: Revision

Revision Guidelines for Individual Work:

· Have I responded to the assignment?

· What is my purpose for this essay?

· What should I keep?  What is most effective?

· What should I add?  Where do I need more details, examples, and other evidence to support my point?

· What could I get rid of?  Did I use irrelevant details? Was I repetitive?

· What should I change?  Are parts of my essay confusing or contradictory?  Do I need to explain my ideas more fully?

· What should I rethink?  Was my position clear?  Did I provide enough analysis to convince my readers?

· How is my tone? Was I too overbearing, too firm? Do I need qualifiers?

· Have I addressed differing points of view?

· Does my conclusion show the significance of my essay?

	Editing the Draft


Prerequisite 9th and 10th Grade ELA Standards: Written and Oral English Language Conventions

1.1 Identify and cor​rectly use clauses (e.g., main and subordinate), and phrases (e.g., ger​und, infinitive, and participial), and me​chanics of punctuation (e.g., semicolons, colons, ellipses, hyphens).

1.2 Understand sen​tence construction (e.g., parallel structure, subordination, proper placement of modifi​ers) and proper Eng​lish usage (e.g., con​sistency of verb tenses).

1.3 Demonstrate an understanding of proper English usage and control of gram​mar, paragraph and sentence structure, diction, and syntax.

ELA Standards: Written and Oral English Language Conventions

1.1 Demonstrate con​trol of grammar, dic​tion, and paragraph and sentence structure and an understanding of English usage.

1.2 Produce legible work that shows accu​rate spelling and cor​rect punctuation and capitalization.

1.3 Reflect appropriate manuscript require​ments in writing.

Students now need to work with the grammar, punctuation, and mechanics of their drafts to make sure that their essays conform to the guidelines of standard written English. 

· In this case, students will benefit most from specific instructor or tutor feedback rather than from peer evaluation.

· This work can be preceded by mini-lessons on common grammar, usage, punctuation, and mechanics.  

Individual Work:  Students can edit their drafts based on the information they received from an instructor or a tutor. Appendix E, Part II offers them some helpful Editing Guidelines.  The suggestions below will also help them edit their own work.

ACTIVITY 26: Editing

Editing Guidelines for Individual Work:

· If possible, set your essay aside for 24 hours before rereading to find errors.

· If possible, read your essay out loud to a friend so you can hear your errors.

· Focus on individual words and sentences rather than overall meaning.  Take a sheet of paper and cover everything except the line you are reading.  Then touch your pencil to each word as you read.

· With the help of your teacher, figure out your own pattern of errors—the most serious and frequent errors you make.  

· Only look for one type of error at a time.  Then go back and look for a second type, and if necessary, a third.

· Use the dictionary to check spelling and confirm that you’ve chosen the right word for the context.

	Reflecting on the Writing


When you return essays to your students, a good practice is to ask them to reflect in writing about the process of writing the essay, what they learned that they can apply to their next assignment, or how they feel about the comments that you gave them on the essay.


	Evaluating and Responding


	Grading Holistically


Reading student papers holistically is also called “general impression” grading.  It allows you to give a student a single score or grade based on your impression of his or her management of the entire writing assignment.  The basis of this type of evaluation is a rubric or scoring guide, which is used, along with sample papers, to "norm" the readers before they read student papers. In the "norming" process, readers score sets of sample essays.  The leader asks how many readers gave each score on each paper, and those who gave a certain score raise their hands when it is announced and are counted.  This process is repeated for each score point for each essay.  The process continues until almost all the hands are consistently going up at the same time. In a holistic reading, readers then read and score papers very quickly, without marking errors or making comments. You might consider using the adapted version of the English Placement Test scoring guide printed in Appendix F as your grading criteria for this exercise.

Grading a set of papers holistically with other faculty members lets you discuss the grading criteria and “norm” yourselves to a single set of scores.  This is an excellent exercise to keep a conversation going among department faculty about grades and assessment.

Assigning students to grade a set of papers holistically gives you the opportunity to have the students work in groups to explain why a paper received a certain grade. Then you might ask your students to revise their papers based on their group’s assessment.

	Responding to Student Writing


Responding to your students’ writing is the final stage of the writing process.  You have several ways to respond:

· Use a preprinted evaluation form to respond to your students’ writing.  (See Appendix E.)  Make sure you include notes in the margin to support the marks on the evaluation form.

· Annotate the paper, and make a summary comment at the end of the paper.  In this case, make sure the marks on the paper explain the comment at the end.

Meet one on one with each student and review the strengths and weaknesses of the paper.  In this situation, you might keep an index card on each student with your personal notes on each paper.

	Using Portfolios


Asking students to keep all their writing in a folder so you can discuss it throughout the term is a very good way to get the students to see their own progress as writers. You might even consider assigning some portfolio activities:

· Ask students to explain their progress through the course, using pieces of their own writing to support their claims.

· Ask students to find their best and worst paper and explain the difference between the two pieces of writing.

Ask students to revise their worst paper and summarize the pattern of their changes.

APPENDIX A:  READING STRATEGIES

Book Marks: Book Marks can be used to help students think about how they read (reflecting on the mental process itself) and what they read (focusing strategically on content, style, and form).  They can also facilitate a reader’s ability to develop interpretations and aid in their formulation of questions to help anchor reading in the text.  See Burke (2000) for examples of classroom uses.  

Chunking: Proficient readers monitor their comprehension and often “chunk” language–break it up into smaller units–within sentences to help them understand what they read.  Chunking can be used with complex sentences or with longer passages according to a reader’s needs.  Such divisions will vary from person to person.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  

GIST: Involving five major steps, this strategy is an excellent way to show students how to write a summary: (1) read the passage or chapter; (2) circle or list the important words/phrases/ideas; (3) put the reading material aside; (4) use the important words/phrases/ideas to generate summary sentences, and (5) add a topic sentence.  See Cunningham et al (2000) for more information on this strategy.

Graphic Organizers: By visually representing a text, graphic organizers help students understand textual and informational structures and perceive connections between ideas.  Graphic Organizers can also support comprehension and help students reflect on which parts of a text are most important.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  

Quickwrites:  A form of freewriting, quickwrites are spontaneous, stream-of-consciousness responses to a single issue or related issues (Fulwiler 1987).

Reciprocal Teaching:  Reciprocal teaching entails taking turns leading a discussion on a reading selection with the intention of helping oneself and others understand and retain the author’s main points; it involves guiding the group toward reasonable predictions, important questions, essential clarifications or explanations, and coherent summaries.  See Schoenbach, Greenleaf, Cziko & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  Also see Palincsar and Brown (1984) and Palincsar and Brown (1986).

Rereading or Repeated Reading: Rereading increases comprehension and raises readers’ confidence, especially with challenging texts.  It also helps less skillful readers develop fluency.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  

Say, Mean, Matter:  This strategy is the process of answering three questions as they relate to a reading selection: What does it say?  What does it mean?  What/Why does it matter?  The purpose of this exercise is to encourage students to move beyond literal-level thinking (Blau 2003).

SQP2RS: This is the process of Surveying (previewing a text or part of a text), Questioning (listing 2-3 questions that you think will be answered by reading this text), Predicting (stating 3-4 things you think will be learned by reading this text and then asking the class to narrow the list of questions to focus on 3-4), Reading (reading the assigned text), Responding (confirming and negating predictions; answering the questions already generated and asking new ones; and discussing the text with the class), and Summarizing (either orally or in writing). See Vogt (2002) and Echevarria et al (2004).  

Talking to the Text/Annotating the Text/Highlighting:  Writing responses and questions in the margins, underlining, and highlighting key ideas are all ways of getting readers more engaged with ideas in the text.  These ways of interacting with the reading material help activate students’ prior knowledge and support comprehension.  See Jordan, Jensen, & Greenleaf (2001) and Burke (2000) for examples of classroom uses.  Also see Davey (1983).  

Think Aloud: Narrating the thought process while reading a passage aloud can help students externalize points of confusion, articulate questions about the text or its content, and make connections between the text and students’ background knowledge and life experience.  “Think alouds” help make our internal thinking processes observable.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  Also see Kucan & Beck (1997) for a review of the research.  
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APPENDIX B:  KEY ASSIGNMENT WORDS 

	Analyze
	Break the issue or problem into separate parts and discuss, examine, or interpret each part and the relationships between them.  Sometimes this involves looking carefully at causes and effects.

	Analyze the

Argument and the

Conclusion
	Look at the truth and persuasiveness of the reasons given for a position and the degree to which the conclusion is justified based on these reasons.

	Compare and Contrast
	Describe the similarities and differences between two objects, situations, or ideas.  Sometimes this involves a before and after comparison.  

	Define
	Tell what a particular word or term means in your essay.  Usually, this is not a dictionary definition, but rather clarifies how you are using the term.

	Describe
	Give a detailed account, naming characteristics, parts, or qualities.

	Discuss
	This is a general term that covers explanations, reasoning, pro and con arguments, examples, analysis, etc.  

	Evaluate
	This term literally means to determine the “value” of something, to discover how good or bad something is.  It usually means that you should argue that something is good or bad and then discuss your reasoning.

	Explain
	Help your reader understand the reasoning behind your position by showing the logical development in step-by-step fashion.  You might also be asked to show how something works or how to do something.

	Illustrate
	In a writing prompt, this usually does not mean to draw pictures.  Instead, it means to give examples.

	Prove
	This usually means that you should support your opinion with facts and arguments.

	State
	Tell the reader your opinion strongly and concisely.


 APPENDIX C: GLOSSARY OF VOCABULARY ACTIVITIES

Concept Map: Teachers ask students to generate additional words, contexts, examples, and non-examples for a new term, concept or key vocabulary word.

Cubing: Originally created by Cowan & Cowan (1980), students freewrite about a vocabulary term using each of these 6 ways to discuss the term: Describe it, Compare it, Associate it, Analyze it, Apply it, and Argue for or against it. Allow students to write about each “side” of the cube for roughly 3 minutes. After they have done all 6 sides, students can share or develop their own definition of the term.
Denotation/Connotation Making: students predict word meanings or look up words based on their denotations (dictionary definitions) and connotations (personal meanings).

Frayer Model:  Students will define the key concept, describing its attributes, compare it and contrast it to other related concepts, and provide examples for it, as well as explain why the example is appropriate. Students can distinguish between examples and non-examples (developed by Fray, Frederick, & Klausmeier, 1969).

Rich Use of Language: Reading research tells us that the more experiences and richer experiences one has with new words, the more likely students are to learn the word. These include opportunities for oral and written use of the new words, as well as identifying and comprehending them in text. Some activities teachers can do with their students to create more practice with using words are as follows: using the new words to create scripts to perform such as advertisements, skits, role plays, poems, raps, songs…

Self Assessment Charts allow students to view key terms from text to see if they know them and if so, to what extent. Students then can learn the words they don’t know, and teachers will gain some insight into which words may need direct instruction.

Semantic Maps, Webs, Spiders: Graphic organizer for purposes of categorization, grouping, organizing information. 

Sorting Activities: students can sort words by derivation or by concept. To sort, teacher gathers a list of words that are related either by root/derivation or by concept. Words can be listed on a grid and either manipulated after putting them or with signs or symbols. Students categorize similar features. Teachers can have an open sort (no headings stated) or closed sort (teacher tells students headings).

Synonym/Antonym Chart with Examples: Students identify synonyms for the new word(s) given, increasing their list of words that are similar, but also enhancing their own understandings of the word in relation to others that share meaning. To promote even more understanding and more words in their storage bank, students look at antonyms. Then students provide examples of the word in sentences or give context.

What AM I? is an activity whereby questions are asked about what the vocabulary term is and what it is not based on the meaning of the words. Students could explore one word and “teach” their word to the class with the clues he or she provides after studying the word first.

Word Trees are used for derivations and to build similar words by meaning.

Vocabulary Notebooks or Logs: indirect teaching of vocabulary: With vocabulary logs, students direct their own learning as they identify unknown words they meet in text. 

APPENDIX D: PREWRITING STRATEGIES

Brainstorming:  Based on free association, the act of making a list of related words and phrases.

Clustering/Webbing:  The process of “mapping” any ideas that come to mind on a specific topic.  It involves writing a key word or phrase in the center of a page and drawing a circle around it, then writing down and circling any related ideas that come to mind and drawing lines to the words that prompted the new words.  

Discussing:  Talking to another person about your subject matter and grappling aggressively with ideas in the process.

Freewriting:  Based on free association, the strategy of writing for a brief period of time about anything that comes to your mind.

Outlining:  Listing the main ideas and details related to your subject in the order that you will probably address them.

Questioning:  The process of asking questions that will generate new ideas and topics.  This process is often based on the five Ws and one H:  Who?  What?  Why?  Where?  When? and How?

Scanning:  Scanning and spot reading to specifically generate ideas and form opinions.

APPENDIX E:  EVALUATION FORM

Based on the CSU English Placement Test (EPT)
Part I: Revising Checklist—Circle the appropriate categories.



	
	Superior
	Strong
	Adequate
	Marginal
	Weak
	Very Weak
	Comments

	Response to the topic
	Addresses the topic clearly and responds effectively to all aspects of the task.
	Addresses the topic clearly, but may respond to some aspects of the task more effectively than others.
	Addresses the topic, but may slight some aspects of the task.
	Distorts or neglects aspects of the task.
	Indicates confusion about the topic or neglects important aspects of the task.
	Suggests an inability to comprehend the question or to respond meaningfully to the topic.
	

	Understanding and use of the assigned reading
	Demonstrates a thorough critical understanding of the assigned reading in developing an insightful response.
	Demonstrates a sound critical understanding of the assigned reading in developing a well-reasoned response.
	Demonstrates a generally accurate understanding of the assigned reading in developing a sensible response.
	Demonstrates some understanding of the assigned reading, but may misconstrue parts of it or make limited use of it in developing a weak response.
	Demonstrates very poor understanding of the main points of the assigned reading, does not use the reading appropriately in developing a response, or may not use the reading at all.
	Demonstrates little or no ability to understand the assigned reading or to use it in developing a response.
	

	Quality and clarity of thought
	Explores the issues thoughtfully and in depth.
	Shows some depth and complexity of thought.
	May treat the topic simplistically or repetitively.
	Lacks focus or demonstrates confused or simplistic thinking.
	Lacks focus and coherence, and often fails to communicate its ideas.
	Is unfocused, illogical, or incoherent.
	

	Organization, development, and support
	Is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples.


	Is well organized and developed, with ideas supported by appropriate reasons and examples.
	Is adequately organized and developed, generally supporting ideas with reasons and examples.
	Is poorly organized and developed, presenting generalizations without adequate support, or details without generalizations.
	Has very weak organization and development, providing simplistic generalizations without support.
	Is disorganized and undeveloped, providing little or no relevant support.
	

	Syntax and command of language
	Has an effective, fluent style marked by syntactic variety and a clear command of language.


	Displays some syntactic variety and facility in the use of language.
	Demonstrates adequate use of syntax and language.
	Has limited control of syntax and vocabulary.
	Has inadequate control of syntax and vocabulary.
	Lacks basic control of syntax and vocabulary.
	

	Grammar, usage, and mechanics (See list on back for details)
	Is generally free from errors in grammar, usage, and mechanics.
	May have a few errors in grammar, usage, and mechanics.
	May have some errors, but generally demonstrates control of grammar, usage, and mechanics.
	Has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning.
	Is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning.
	Has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning.
	


Part II: Editing Checklist









	Problem
	Questions 
	Comments

	Sentence Boundaries


	Are there fragments, comma splices, or fused sentences?
	

	Word Choice


	Are word choices appropriate in meaning, connotation, and tone?
	

	Verb/Subject Agreement


	Do main verbs agree with the subject in person and number?
	

	Verb Tense


	Is the tense appropriate to the topic and style?  Does the writing shift back and forth from present to past inappropriately?


	

	Word Forms


	Are any parts of verb phrases missing or incorrect?  Are verb endings correct?  Do other words have correct endings and forms?


	

	Noun Plurals


	Do regular plurals end in “s”?  Are irregular plurals correct?  Are there problems with count and non-count nouns?


	

	Articles
	Are articles (a, an, and the) used correctly?  (Note: Proper nouns generally don’t have an article, with exceptions like “the United States” and “the Soviet Union,” which are more like descriptions than names.)


	

	Prepositions

	Are prepositions used the way a native-speaker of English would naturally use them?  (Note: It is difficult to learn prepositions through definitions or rules.  They have to be acquired through seeing or hearing them in use.)


	

	Spelling

	Are words spelled correctly?  
	

	Punctuation

	Are periods, commas, and question marks used correctly?  Are quotations punctuated correctly?  Are capital letters used appropriately?


	

	Pronoun Reference
	Does every pronoun have a clear referent?  (Note: Pronouns without referents, or with multiple possible referents, create a vague, confusing style.)


	

	Other Problems

	Are there other important problems not on the list?
	


APPENDIX F:  HOLISTIC SCORING GUIDE

(Based on the English Placement Test criteria)

The categories of each score are consistent with the following legend:

a. =   response to the topic

b. =   understanding and use of the passage

c. =   quality and clarity of thought

d. =   organization, development, and support

e. =   syntax and command of language

f. =   grammar, usage, and mechanics 

Score of 6:  Superior
A 6 essay is superior writing, but may have minor flaws.

A typical essay at this level is characterized by these features:

a. addresses the topic clearly and responds effectively to all aspects of the task

b. demonstrates a thorough critical understanding of the passage in developing an insightful response

c. explores the issues thoughtfully and in depth

d. is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples

e. has an effective, fluent style marked by syntactic variety and a clear command of language

f. is generally free from errors in grammar, usage, and mechanics

Score of 5:  Strong
A 5 essay demonstrates clear competence in writing.  It may have some errors, but they are not serious enough to distract or confuse the reader.

A typical essay at this level is characterized by these features:

a. addresses the topic clearly, but may respond to some aspects of the task more effectively than others

b. demonstrates a sound critical understanding of the passage in developing a well-reasoned response

c. shows some depth and complexity of thought

d. is well organized and developed, with ideas supported by appropriate reasons and examples

e. displays some syntactic variety and facility in the use of language

f. may have a few errors in grammar, usage, and mechanics
Score of 4:  Adequate
A 4 essay demonstrates adequate writing.  It may have some errors that distract the reader, but they do not significantly obscure meaning.

A typical essay at this level is characterized by these features:

a. addresses the topic, but may slight some aspects of the task

b.
demonstrates a generally accurate understanding of the passage in developing a sensible response

c.
may treat the topic simplistically or repetitively

d.
is adequately organized and developed, generally supporting ideas with reasons and examples

e.
demonstrates adequate use of syntax and language

f.
may have some errors, but generally demonstrates control of grammar, usage, and mechanics   

Score of 3:  Marginal
A 3 essay demonstrates developing competence, but is flawed in some significant way(s).

A typical essay at this level reveals one or more of the following weaknesses

a.
distorts or neglects aspects of the task

b.
demonstrates some understanding of the passage, but may misconstrue parts of it or make limited use of it in developing a weak response

c.
lacks focus, or demonstrates confused or simplistic thinking

d.
is poorly organized and developed, presenting generalizations without adequate and appropriate support or presenting details without generalizations

e.
has limited control of syntax and vocabulary

f.
has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning

Score of 2:  Very Weak
A 2 essay is seriously flawed.

A typical essay at this level reveals one or more of the following weaknesses:

a.
indicates confusion about the topic or neglects important aspects of the task

b.
demonstrates very poor understanding of the main points of the passage, does not use the passage appropriately in developing a response, or may not use the passage at all

c.
lacks focus and coherence, and often fails to communicate its ideas

d.
has very weak organization and development, providing simplistic generalizations without support

e.
has inadequate control of syntax and vocabulary

f.
is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning

Score of 1:  Incompetent
A 1 essay demonstrates fundamental deficiencies in writing skills.

A typical essay at this level reveals one or more of the following weaknesses:

a.
suggests an inability to comprehend the question or to respond meaningfully to the topic

b.
demonstrates little or no ability to understand the passage or to use it in developing a response

c.
is unfocused, illogical, or incoherent

d.
is disorganized and undeveloped, providing little or no relevant support

e.
lacks basic control of syntax and vocabulary

f.
has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning

Readers should not penalize ESL writers excessively for slight shifts in idiom, problems with articles, confusion over prepositions, and occasional misuse of verb tense and verb forms, so long as such features do not obscure meaning.
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